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Editorial 
 

Established in 2048 BS, Siddhartha Campus, Banganga, Kapilvastu has been conducting bachelor’s 

and master’s programs in the faculties of education, humanities and management. Certainly, it is the demand 

of modern times that university level education be research oriented and dynamic. Both teachers and students 

need to be motivated to conduct research works, produce research-based articles and update themselves with 

new trends in the academic fields. 

 

Siddhartha Journal of Academics, a multi-disciplinary research journal, intends to provide platform 

for the teachers and students interested to conduct academic researches and publish their articles. It will be 

beneficial for all those academicians and readers with diverse interests to serve their purpose.  

 

This is the fourth volume of Siddhartha Journal of Academics, which is published once a year. The 

Journal publishes research-based original articles in different disciplines in English and Nepali languages. The 

Journal publishes the peer-reviewed articles, which may include research papers, review papers and book 

reviews of academic value so as to contribute in the fields of research and education. The journal prefers to 

publish the original contributions in the fields of education and pedagogy, social sciences, applied aspects of 

language, literature and education, and field researches in Nepal. 

 

We are extremely acknowledged to the dignified professors and experts for their valuable suggestion 

and correction. Furthermore, we are highly obliged to all the contributors for their articles. We are also 

indebted to the campus management committee, campus administration, editors and the members of research 

and publication cell for encouraging supports for the publication. 

 

Creative comments and suggestions are heartily welcome from the scholars and readers. 

 

                                                  July, 2022 
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r'd pkTosfsf k/Dk/fut rf8kj{sf] ;fdflhs tyf ;f+:s[lts cWoog 

  lg/axfb'/ u'¿ª 

 

n]v;f/ 

of] n]v r'd pkTosfdf r'Dafx?n] dgfpg] k|d'v rf8kj{x?sf] ax'kIfLo cWoogdf s]lGb|t /x]sf] 5 . 

of] pkTosf af}4 ;Dk|bfon] ;DkGg pkTosf xf] . of] pkTosf lxdfnL If]qdf kg]{ u'Kt gLlw If]qdWo] 

j]o'n lSodf]n'ªleq kg]{ Pp6f dxTjk"0f{ :yfg xf] . w]/} klxn]b]lv lgif]lwt If]q, ef}uf]lns ljs6tfn] 

ubf{ oxfFsf] ;+:s[ltdf afXo k|efj Go"g b]lvG5 . To:tf k|d'v rf8kj{nfO{ hLjGt ;Dkbfsf] ?kdf 

lng ;lsG5 . tL kj{x? af}4 bz{gdf cfwfl/t 5g\ . Nxf];f/, ;fu\bfjf, wfHofª, gf/s, ToxfFsf k|d'v 

kj{x?df kb{5g\ . o:tf rf8kj{x?sf s'g} kIfdf kl/jt{gsf afjh'b lg/Gt/tf klg /x]sf] kfOG5 . 

o;y{ o; pkTosfdf dgfOg] To:tf kj{x?nfO{ phfu/ ug'{ o; cWoogsf] p2]Zo /x]sf] 5 . of] 

lgudgfTds ljlwcg';f/ ul/Psf] u'0ffTds k|s[ltsf] cg';Gwfg xf] .  

zAbs'~hL M r'd pkTosf, ;Dkbf, ;+:s[lt, rf8kj{, kl/jt{g lg/Gt/tf, af}4 bz{g 

ljifo k|j]z 

lxdfnL If]q af}4 ;Dkbfn] ;DkGg If]qsf] ?kdf lrlgG5 . r'd pkTosfdf dgfOg] rf8kj{x¿ 

s'g} g s'g} ¿kdf af}4 wd{, bz{g tyf l;4fGt;Fu ;DaGw /x]sf] kfOG5 . ToxfF w]/} k|sf/sf 

rf8kj{x¿ 5g\ . s'g} klg kj{ ;DalGw af}4 d"No dfGotf /x]sf] 5 . o;df :yfgLo df}lns dfGotf 

klg x'G5 . s'g} klg rf8kj{ dgfpg'sf] k5fl8 bfz{lgs dxTj hf]l8Psf] x'G5 . s'g} s'g} kj{ lglZrt 

ufpFdf dfq dgfOg] x'G5 . s'g} kj{ pkTosfel/s} ;a} ufpFn] dgfpg] lsl;dsf x'G5g\ . sltko 

kj{x¿ ;a} af}4 ;d'bfon] dgfpg] x'G5g\ eg] s'g} s'g} kj{x¿ lglZrt If]qsf af}4 ;d'bfon] dfq 

dgfpg] u/]sf] kfOG5 . Pp6} kj{ klg If]q, ;d'bfocg';f/ dgfOg] tf}/ t/Lsfdf km/s b]lvG5 . 

rf8kj{n] ;fdflhs tyf ;f+:s[lts ;DaGwnfO{ dha'b /fVg ;xof]u ub{5 . rf8kj{x¿ :yfgLo k]zf 

h:t}M s[lif, kz'kfng, Jofkf/, hLjgz}nL, df};d h:tf kIfx¿;+u k|ToIf jf k/f]If ¿kdf ;DaGw 

/x]sf] x'G5 . oxfF r'd pkTosfdf dgfOg] kj{x¿dWo] k|d'v kj{x¿sf] ;fdflhs tyf ;f+:s[lts 

b[li6sf]0fn] cWoog ul/Psf] 5 .  

Nxf];f/ kj{ 

Nxf];f/ zAbdf k|o'Qm ePsf] Nxf] n] jif{ jf ju{ / ;f/n] vf;u/L k|fs[lts lrh;Fu ;DalGwt 

gofF eGg] a'lemG5 . h:t} Mu'¿ª efiffdf 6 ;f/ -gofF km"n cyjf sf]lknf_, ggfF ;f/ -gofF tf]/L cyjf 



2 

Siddhartha Journal of Academics                   Vol. 4 July, 2022 ISSN 2676-1432 

ev{/ km'Ng nfu]sf] tf]/L_ gf/] ;f/ -gofF sf]bf] cyjf ev{/ kmNg nfu]sf] sf]bf]_ cflb . Nxf];f/nfO{ st} 

st} Nxf]5f/ klg eGg] u/]sf] kfOG5 . Nxf]5f/ zAb Nxf] / 5f/sf] ;+o'Qm ¿k xf] . h;dfNxf] eGgfn] jif{ 

jf ju{ eGg] a'lemG5 eg] 5f/ eGgfn] dfgj lgld{t gofF j:t'nfO{ a'emfpFb5 . h:t} M 5f/ s'O{F -gofF 

sk8f_, 5f/ lwF -gofF 3/_, 5f/ gfF; -gofF ufpF_ cflb . oL zAbx¿nfO{ ;f/ s'O{F, ;f/ wLF , ;f/ gfF; 

k|o'Qm ePsf] kfO{Fb}g .1o;y{ Nxf];f/ eGgfn] gofF jif{, gofF ;fn eGg] a'lemG5 . g]kfnL a[xt\ 

zAbsf]zdf dxfofgL af}4 wdf{jnDaLx¿n] dgfpg] gofF jif{sf] klxnf] lbgnfO{ Nxf];f/ / ;f] lbg 

dgfOg] kj{nfO{ Nxf];f/ kj{ eg]/ kl/eflift u/]sf] 5 .2 

g]kfnsf af}4 ;d'bfodf vf;u/L tf]nf Nxf];f/, ;f]gfd Nxf];f/ / UofNkf] Nxf];f/ u/L tLg 

k|sf/sf Nxf];f/nfO{ k|d'v dflgG5 . tf]nf Nxf];f/ rGb|df; cg';f/ dgfOG5 . kf}if dlxgfb]lv ;"o{ 

blIf0faf6 pQ/fo0f x'g] ePsf]n] /ft 5f]6f] x'Fb} hfg] / lbg nfdf] x'Fb} hfG5 . of] Nxf];f/ Ozfk"j{ bf];|f] 

ztfAbLlt/ GoqL r]Gkf]n] ltAat PsLs/0f u/L klxnf]k6s ltAat /fHo :yfkgf u/]sf] ltlydf 

dgfOG5 . g]kfnL kfqf] cg';f/ of] kf}if dlxgfdf kg{ cfpF5 . ef]6 efiffdf o;nfO{ Uon bfjf elgG5 . 

kf}if kGw|nfO{ td'x¿n] td' Nxf];f/ eg]/ dgfpF5g\ . ;f]gfd Nxf];f/ df3 z'Sn kIf k|ltkbfsf] lbgdf 

dgfOG5 . oxfF ;f]gfd eGgfn] k'0o, ls;fg h:tf ljeGg cy{ lbG5 . o;y{ ;f]gfd Nxf];f/ eGgfn] 

k'0o, gofF jif{ eGg] a'lemG5 . ls;fg ju{n] dgfpg] Nxf];f/ ePsf]n] o;nfO{ ;f]gfd Nxf];f/ elgPsf] 

eGg] csf]{ ts{ kfOG5 .Nxf];f/dgfPkl5 pgLx¿ v]tLkftL nufpg z'¿ ub{5g\ . csf]{ dxTjk"0f{ 

Nxf];f/ eg]sf] UofNkf] Nxf];f/ xf] . ef]6 efiffdf /fhfnfO{UofNkf]elgG5 . cyf{t\ /fhf tyf pRr 

vfgbfgL ju{n] dgfpg] Nxf];f/ eGg] a'lemG5 . of];g\ !@@@ df d+uf]n jfbzfxn] ltAatdfly ljho 

xfl;n u/]sf] pT;jsf] ¿kdf kmfu'g z'Sn kIfdf dgfOG5 .3 cfhef]ln ljleGg af}4 ;d'bfon] cfkm"n] 

dgfpFb} cfPsf] Nxf];f/nfO{ dgfpg] tf}/ t/Lsf klg k/Ljt{g x'Fb} cfPsf] kfOG5 . 

Nxf];f/ kj{sf] ;fdflhs–;f+:s[lts cj:yf 

g]kfnsf] k"jL{ lxdfnL If]qb]lv klZrd lxdfnL If]qsf ljleGg ufpFx¿df UofNkf] Nxf];f/ 

dgfOG5 . Nxf];f/sf] z'¿sf] tLg lbgdWo] k|To]s lbgnfO{ km/s km/s gfdn] lrlgG5 . h;dWo] klxnf] 

lbgnfO{ nfdf Nxf];f/ elgG5 . of] lbg kl/jf/leq} dfq dgfpF5g\ . of] lbg u'Dafdf uP/ aQL, w'k 

afn]/ k"hf ul/G5 .b'vfªdf kmnkm"nx¿ r9fpg] rng 5 . of] lbg ufpFsf] u'Dafdf dfq hfG5 .bf];|f] 

lbg ufpFsf nfa|fª nfdfx¿nfO{ ;Ddfg ug]{, pgLx¿af6 cflzjf{b lng] ub{5 . o;nfO{ UofNkf] 

                                                 
1 hLt qmf]FD5] td',td";+:s[lt n]v;+u|x, kf]v/fM OGb| axfb'/ Rxd|' td', k|sfzg ldlt pNn]v gePsf], k[= !%). 

2 af;'b]j lqkf7L / cGo -;Dkf=_, g]kfnL a[xt\ zAbsf]z,sf7df8f}M g]kfn k|1f k|lti7fg, lj=;+= @)&%,k[=!!@& .  
3 /fh]Zj/ yfkf, Nxf];f/, ax'–hftLo tyf ax'–/fli6«o rf8, sf7df8f}M km';'g k|sfzg k|f=ln=, lj=;+= @)&%, k[=(–!! .  
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Nxf];f/ elgG5 . t];|f] lbg wd{kfnx¿sf] k"hf ul/G5 . o;nfO{ 5\of]Uof]d Nxf];f/ klg elgG5 . of] lbg 

e"t, k|]t, uGwj{ / 8flsgLx¿ h:tf zlQmnfO{ yl/yl/sf vfg]s'/fx¿ r9fOG5 . k|To]s 3/df gofF 

em08f, wfRof]{, n'ª\tf km]l/G5 . rf}yf] lbgb]lv z'¿ u/]/ kGw| lbg cjlwe/ 5/l5d]sL, cfkmGt 

gftfuf]tfsf] 3/df uP/ e]63f6, vfgkLg ug]{, dfGohgx¿;+u e]6 ug]{, cflzjf{b yfKg] ul/G5, 

z'esfdgf cfbfgk|bfg ul/G5 .4 

zfSod'lg a'4n] Cl4 k|ltxfo{ u/]sf] 36gf UofNkf] Nxf];f/sf] oxL kGw| lbgleq kg{ hfG5 . 

zfSod'lg a'4n] klxnf] wd{rqm k|jt{g, t'lifte'jg b]jnf]saf6 k[YjLdf cjt/0f u/]sf] 36gf -ef]6M 

kmfUkf b]5]g_ o;} ;doleq kb{5 . UofNkf] Nxf];f/kGw| lbg;Dd w'dwfdsf ;fy dgfOG5 . o; 

cjlwdf u'Dafx¿df k|l0fwfg -ef]6M 5\of8'n df]Gnd_ kf7 ul/G5 . Dx' u'Daf, /f5]g u'Dafdf l/Gkf]5], 

u]:;], v]Gkf] u'¿x¿af6 wd{b]zgf ul/G5 .5 To:t} wd{u'¿x¿af6 u[x:yx¿nfO{ cleif]s -ef]6M jfª\_ 

k|bfg ul/G5 .  

jif{el/df kmf]xf]/ b]lvPsf 3/sf leQf jif{df oxL ;dodf Ps k6s lnkkf]t ul/G5 . 

leQfx¿df ux'Fsf] lk7f]n] ci7dfËlns, tyf cg]sf}F k|sf/sf df}lns a'§f clg lrqx¿ agfP/ ;hfOG5 

. 3/leq k|of]u ul/g] kfgL eg]{ efF8f] -ef]6M 5\';fª_, +/lS; /fVg] sf7sf] efF8f] -ef]6M kf]ª_, efG;fdf 

k|of]u ul/g] efF8fx¿, vfgf ksfpg] efF8f]x¿ ;a} ;kmf u5{g\ .6 

r'Daf kl/jf/df s'g} vfgf vfg'eGbf cufl8 tyf b}lgs vfgf vfg'k"j{ kl/jf/sf] d"nLn] efG5f 

sf]7fsf] bfofFtkm{ 5\of]Phfªdf km'O7r9fOG5 . To;kl5 dfq cfkm"n] u|x0f ub{5 . 5\of]Phfªdfd"n u'¿, 

u'¿ l/Gkf]5], d~h'>L, dxf+sfn, af]lw;Tj, tf/f, 8flsgL, cjnf]lst]Zj/sf d"lt{x¿ /flvPsf] x'G5 . 

sltkosf] kmf]6f]x¿ /flvPsf] x'G5 . t/ ToxfF cfkm\gf lkt[x¿sf] :d/0fdf s]xL /flvPsf] kfOb}g . 

To;/L Nxf];f/nfO{ dxTjk"0f{ kj{ dflgP tfklg lkt[x¿nfO{ vfg]s'/fx¿ r9fpg] rng kfOb}g . b'O{ 

xKtf;Dd 5/l5d]s cfkmGtsf] 3/df uP/ vfK;], 5\ofª, /S;L, ld7fld7f s'/fx¿ vfg] v'jfpg] ul/G5 

. o;a]nf o'jfo'jtLx¿n] df}lns b'Nn' uLt ufpg], :ofp/L gfr gfr]/ dgf]/~hg ul/G5 . o; 

cjlwdf 5/l5d]sdf c¿sf] 3/df kfx'gf hfg] / cfkm"n] klg kfx'gf af]nfpg] u5{g\ . o:tf] kj{x¿df 

                                                 
4 pkNnf] r'dsf o'jf leIf' t]lGhg UofNh]g nfdf;+u ldlt @)&& sflt{s $ ut]b h'd k|ljlwsf] dfWodaf6 lnOPsf] cGt/jftf{af6 

k|fKt tYofª\sf] cfwf/df .  

5 pkNnf] r'dsf o'jf nfdf t]lGhg UofNh]g nfdf;+u ldlt @)&& sflt{s $ ut] lnPsf] cGt/jftf{af6 k|fKt hfgsf/L cg';f/ .  

6 dg axfb'/ k'g, Ps tf/f, sf7df8f}M dgf:n' ldl8of k|f=ln=, lj=;+= @)&$, k[=%! .  

7 km'O eGgfn] s'g} klg lrh cfkm"n] vfg'eGbf klxnf 3/sf] d"nLn] cfkm"n] dfGb} cfPsf] b]jL b]jtfx¿nfO{ r9fOPsf] vfg] lrhnfO{ 

a'emfpF5 . s'g} gofF cGgsf] pkef]u ug'{eGbf klxnf lkt[b]jtfnfO{ r9fOg] c+znfO{ klg km'O elgG5 .   
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af]nfPsf] 3/df hfg} k5{ . cGoyf ckdfg u/]sf] dflgG5 . o;/L kfx'gf dfGg hfFbf vfgf g} vfg'k5{ 

eGg] 5}g . 3/df cfpg] cltlyx¿, s'g} rf8kj{df cfPsf cltlyx¿nfO{ /S;L lbP/ g} :jfut ug]{ 

rng 5 .8 

r'd pkTosfdf b'O{ lsl;dsf] Nxf];f/ dfGg] u/]sf] kfOG5 . dflyNnf] r'ddf UofNkf] Nxf];f/ / 

tNnf] r'ddf ;f]gfd Nxf];f/ dgfOG5 . r'lDnª, tf+Ho', nf]Skflt/ ;f]gfd Nxf];f/ dgfpF5 . Nxf];f/df 

:yfgLo nfdf u'¿x¿n] cfcfkm\gf u'Dafx¿df ;j{;fwf/0f pkf;s pkfl;sfx¿nfO{ wd{b]zgf ub{5 . 

o; cj;/df s'g} jif{ l/Gkf]5] nfdfx¿sf] pkl:yltdf u[x:yx¿nfO{ cleif]s -ef]6M jfª_ lbOG5 . 

oxfFsf dflg;x¿ l/Gkf]5] u'?af6 cleif]s lng kfpg'nfO{ Hofb} uf}/j dfGb5g\ . cleif]s u|x0f ug{sf 

nflu s]6fs]6Lb]lv a[4a[4fx¿ u'Dafdf cfpF5g\ .  

Nxf];f/ kj{sf] cfly{s kIf 

Nxf];f/ kj{ ;d'bfocg';f/ km/s km/s cjlwel/ dgfOPsf] kfOG5 . of] 7fpFcg';f/ klg 

leGgtf kfOG5 . u'¿ª, tfdfª ;d'bfon] k/Dk/fut ¿kdf Ps lbg dgfp5g\ . t/ a;fO;/fO u/L 

sf7df8f}, kf]v/f, lrtjg h:tf :yfgdf a;f]af; u/]sfx¿n] tLg lbg, ;fKtflxs klg dgfpF5g\ . 

r'Dafx¿n] kGw| lbg nfdf] cjlwe/ dgfpF5g\ . o;/L nfdf] ;dofjlwel/ dgfpFbf cltly :jfut 

ug]{, 3/df cfPsf cltlyx¿nfO{ vfgf v'jfpg], vfK;], 5\ofª v'jfpg] ul/G5 . kj{s} nflu gofF 

k/Dk/fut kf]zfsx¿sf] Joj:yf ub{5g\ . 3/sf] 5\of]Phfªdf lg/Gt/ aQL afNg] w'k afNg] ul/G5 . 

To:t} u'Dafx?df k|jrg ul/G5 . pkl:ylt pkf;s pkfl;sfx¿n] kmnkm"n, vfg]s'/fx¿ r9fpF5g\ . 

3/df, u'Dafdf gofF wfRof]{, n'ª\tfx¿ km]l/G5 . 3/, af6f], u'Dafx¿ ;/;kmfO ul/G5 .  

o;n] ubf{ cfly{s sf/f]af/ s]xL eP klg rnfodfg x'G5 . o;sf ;fy} o; cjlwdf cGo 

cfkm\gf Joj;fo, k]zf cg';f/sf sfo{x¿df eg] lgl:qmotf b]lvG5 . o;n] ubf{ klg cfly{s kIfdf 

c;/ kb{5 .  

ufpFdf dgfOg] Nxf];f/df nfdf] ;do dgfOP tfklg k|ToIf cfly{s sf/f]af/ x'Fb}g . sf7df8f} 

cfO a;f]af; ug]{ r'Dafx¿n] Nxf];f/ Ps lbg rflxF a[xt ¿kdf dgfpF5g\ . o; lbg sf7df8f} a:g] 

clwsf+z r'Dafx¿ Ps} :yfgdf hd36 x'G5g\ . o;df k/Dk/fut lqmofsnfkx¿sf ;fy} o'jfx¿af6 

;f+:s[lts sfo{qmd, v]ns"b k|ltof]lutf h:tf dgf]/~hgfTds sfo{qmdx¿ ub{5g\ . sfo{qmdsf] w]/} 

jif{ cufl8b]lv g} r'd sNof0fsf/L ;ldltn] ub}{ cfPsf] 5 . sfo{qmdsf nflu ;a}af6 cfly{s ;xof]u 

                                                 
8 pkNnf] r'dsf] n]¿ ufpFsf c6\6' nfdf;+u ldlt @)&& sflt{s @# ut] lnPsf] cGt/jftf{af6 k|fKt tYofª\scg';f/ . jxfF ljut 

nfdf] ;dob]lv :yfgLo 5]sDkf/ k|f=lj=sf] lzIfs x'g'x'G5 . o'jfx¿ a9\bf] ;ª\Vofdf ljb]z tyf g]kfns} zx/L If]qlt/ knfog 

eO/x]sf] cj:yfdf jxfFn] cWoog u/]/ cfkm\g} ufpFnfO{ sd{ynf] agfpg' ePsf] 5 .  
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;ª\sng ul/G5 . Nxf];f/ ;a}eGbf 7"nf] kj{sf] ¿kdf ljljw sfo{qmd u/L w'dwfdsf ;fy nfdf] ;do 

dgfOP tfklg k|ToIf cfly{s sf/f]af/ w]/} x'Fb}g .  

sf7fdf8f}df dgfOg] r'Daf Nxf];f/ 

sf7df8f}df a;f]af; ub}}{ cfPsf r'Dafx¿n]] r'Daf Nxf];f/ eg]/ dfGb} cfPsf 5g\  . o;sf] 

nflu lglZrt ldlt tf]lsPsf] x'Fb}g t/ UofNkf] Nxf];f/s} cf;kf;df dgfOG5 . UofNkf] Nxf];f/sf] 

cj;/df :yfgLo l/Gkf]5] nfdfx¿, v]Gkf], u]:;], cfgL nufot afnaflnsf, o'jfo'jtL, j[4j[4f hd36 

x'G5g\ . o;sf] nflu ltlynfO{ Tolt dxTj lbOb}g . UofNkf] Nxf];f/nfO{ cfwf/ dfg]/ s]xL lbg cl3kl5 

cg's"n ;dodf dgfpg] u/]sf] kfOG5 . o:tf] sfo{qmd u'Dafdf dgfOG5 . ;f] cj;/df u'Dafdf 

w'kafNg], aQL afNg], nfdfx¿af6 wdf]{kb]zx¿ ;'Gg], Ps cfk;df z'esfdgf cfbfgk|bfg ul/G5 . 

o'jfo'jtLx¿åf/f cfkm\gf df}lns klxrfg lbg] k/Dk/fut gfrufgsf ;fy ;f+:s[lts k|bz{g ub{5g\ .9 

o;sf ;fy} jif{ el/df ul/Psf v]ns'b, ;f+:s[lts sfo{qmd, z}lIfs If]qdf ;kmn ePsf r'Daf 

ljBfyL{x¿nfO{ k'/:s[t ug]{, r'd pkTosfsf nflu ljleGg If]qdf ljz]if of]ubfg lbg] JolQmx¿nfO{ 

;Ddfg ub{5 . sf7df8f}df :yfoL c:yfoL ¿kdf a;fO ;/L cfPsfx¿ ;a}sf] e]63f6 ug]{, gofF 

lkF9Lsf o'jfx¿nfO{ cfkm\gf] df}lns gfr, uLtx¿ dfkm{t cfslif{t ug]{ tyf hfgsf/L lbg] p2]Zon] 

Nxf];f/sf] cfof]hgf ul/G5 . sf7df8f}df dgfOg] Nxf];f/df o'jf a[4j[4f, dlxnf, 7fjf, cfgL, nfdf 

u'?x?, l/Gkf]5]x?sf] ;xeflutf /x]sf] b]lvG5 . 

sf7df8f} a:g] r'Dafx¿n] Nxf];f/ sfo{qmd :joDe"l:yt d':tfË u'Dafdf dgfpFb} cfPsf]df 

lj=;+= @)&& df cfkm\g} ;dfh ejg lgdf{0f ;DkGg ePkl5 ;a} sfo{qmdx¿ ToxfF dgfpg] ub{5g\ .  

zf]wfyL{n] lj=;+= @)&$ / @)&% df sf7df8f}+ a:g] r'Dafx¿n] cfof]hgf u/]sf] Nxf];f/ kj{sf] k|ToIf 

cjnf]sg ug]{ cj;/ kfPsf] lyof] . lj=;+= @)&% df r'Dafx¿n] @# cf}F r'Daf Nxf];f/ dgfPsf lyP . 

k|ToIf cjnf]sgdf l/Gkf]5] u'¿, r'd pkTosfsf u]Zz], v]Gkf], 7fjf cfgLx¿, afnaflnsf, o'jf, 

j[4j[4fx¿ ;a}sf] ;xefuL ePsf] lyof] . kj{ Ps lbg, lbge/ laxfgb]lv a]n'sf;Dd} dgfPsf lyP . 

To;kl5 lj=;+= @)&^ ;fndf eg] r'ds} ;a}eGbf jof]a[4 tyf ;dfh;]jL d] ;fË]bf]h]{sf] d[To' ePsf]n] 

pgsf] :d/0f tyf ;Ddfg :j¿k Nxf];f/ dgfOPg .  

 

;fu\bfjf kj{ 

                                                 
9 ;g\ @)!& / @)!* df sf7df08f}df dgfOPsf] r'Daf Nxf];f/df zf]wfyL{ :jod\ k|ToIf ;xefuL ePsf lyP . ;g\ @)!( df r'dsf 

aof]a[4 ;dfh;]jL (# jifL{o ;fª\u] nfdfsf] b]xfGt ePsf]n] / ;g\ @)@) df sf]le8s} sf/0fn] sf7df8f}sf r'Dafx¿n] hd36 

eP/ Nxf];f/ dgfPgg\ .  
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;u\bfjfnfO{ ;sbfjf, ;fufbfjf, ;fsfbfjf eg]/ pRrf/0f u/]sf] kfOG5 . ef]6 kfqf] cg';f/ 

@! j6f gIfq x'G5g\ . h:t}M klxnf] dlxgfnfO{ 5\o' bfjf, bf];|f] dlxgfnfO{ cf] bfjf, t];|f] dlxgfnfO{ 

gfSkf bfjf jf ;'d bfjf elgG5 . o;df k|of]u ul/Psf] ;u\ zAbn] ljzfvf gIfq / bfjf zAbn] 

dlxgf eGg] a'lemG5 . cyf{t\ ;u\ gIfq kg]{ dlxgf ePsf]]n] ;u\bfjf elgG5 . 

o; kj{nfO{ zfSod'lg a'4sf] hGd, a'4Tj k|fKt / dxfkl/lgjf{0f ePsf] k'0o ltlysf] 

lq;+of]usf] ¿kdf dflgG5 . of] a}zfv k"l0f{dfdf dgfOG5 . cyjf ljzfvf ltly kg]{ dlxgf eGg] 

a'lemG5 . of] Ps dlxgfel/ dgfOG5 . clwsf+z :yfgdf h]i7 z'SnkIfsf] rt'b{zLdf o;sf] cf/De 

ul/G5 . of] kj{ dgfOg] t/Lsf :yfgcg';f/ s]xL km/s km/s b]lvG5 .10 g]kfndf w]/}h;f] af}4 

;d'bfon] a}zfv k"l0f{dfdf a'4 hoGtLnfO{ dfq 5'§} dgfpg] u/]sf] kfOG5 . ljZjsf af}4 /fi6«x¿df 

a'4 hoGtL k"l0f{dfdf dflgP tfklg ldlt tyf dgfOg] tf}/ t/Lsfdf eg] leGgtf kfOG5 .11 

ljZjsf ;a} af}4 /fi6«x¿df zfSod'lg a'4sf] hLjgdf 36]sf k|d'v 36gfx¿ hGd, a'4Tj 

k|flKt / dxfkl/lgjf{0fnfO{ lq;+of]usf] ¿kdf Ps}rf]l6 dgfpg] u/]sf] kfOb}g . g]kfndf klg ljleGg 

af}4 ;d'bfon] km/s km/s t/Lsfn] dgfPsf] kfOG5 . lxdfnL af}4 ;d'bfodf eg] o;nfO{ zfSod'lg 

a'4sf] hLjgdf dxTjk"0f{ dflgg] hGd, a'4Tj k|fKt / dxfkl/lgjf{0f ePsf] tLgj6f 36gfnfO{ 

k|ltlglwTj ug]{ lq;+of]usf] ¿kdf dgfOG5 . ltAatL ;LdfjtL{ If]qdf a;f]af; ug]{ z]kf{, Xo]fNdf], 

r'Daf, nf]jf, 8f]Nkf]kf h:tf ;d'bfon] o; kj{nfO{ pRr dxTjsf ;fy dgfpF5g\ . r'd pkTosfdf 

klg o; kj{ w'dwfdsf ;fy dgfOG5 . r'ddf klg ;u\bfjf kj{ ltAatL kfqf]cg';f/ rf}yf] dlxgf -

ef]6M bfjf l;kf_ df dgfOG5 . of] g]kfnL kfqf]cg';f/ h]i7lt/ kb{5 . of] kj{df u'Dafx¿df Go'ª\g] 

a|t, wd{b]zgf, cleif]s k|bfg ug]{ sfo{qmdsf] cfof]hgf ul/G5 . d'Vo u'Dafx¿df o; cjlwleq 

km/s km/s ldltdf Go'ª\g] cfof]hgf ul/G5 . Dx' u'Dafdf 7fjfx¿ / /f5]g u'Dafdf cfgLx¿ Go'ª\g] 

a:b5g\ . pkf;s pkfl;sfx¿ klg u'Dafdf uP/ a|t a:g ;S5g\ .  

;fu\bfjf kj{sf] ;fdflhs tyf ;f+:s[lts cj:yf 

rf8kj{n] ;d'bfodf dflg;x¿sf] efjgfTds ;DaGwnfO{ sfod ub{5 . o:tf ;DaGwnfO{ 

alnof] agfpg ;xof]u kj{dWo] ;fu\bfjf kj{ klg Pp6f k|d'v kj{ xf] . o; kj{sf] cj;/df wd{b]zgf 

lbg], pkf;gf, j|t, k"hf ul/G5 . ;u\bfjfsf] ;dodf r'Dafx¿ ;a} u'Dafdf hfG5g\ . u'Dafdf 

                                                 
10 ªjfª jf]z]/ nfdf, lxdfnL If]qsf] g]kfnL af}4 k/Dk/f, sf7df8f}M g]kfn / PlzofnL cg';Gwfg s]Gb|, lj=;+=@)^#, k[=!%* . 

11 https://youtu.be/I2EvLkiz8gM,;fubfjf eg]sf] s]xf] < of] dlxgfdf k'0o ;fwgf u/]sf] kmn lsg c¿ a]nfeGbf a9L x'G5< 
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5\ofu12ug]{ tyf bfg lbg] ub{5g\ . To:tf k|d'v kj{x¿ dgfpgsf nflu cfjZos kg]{ cfly{s ;xof]u 

ug]{ lemGbfu\13x¿ x'G5g\ . ;f]xL cjlwe/sf nflu Joj:yfksLo sfo{df ufpFn]x¿n] x/]s jif{ cfnf] 

kfnf] ub{5g\ . o;} kj{df ;d'bfosf ;a} 3/af6 ;xeflutf /xG5 . o;y{ of] kj{ ;fdflhs, ;f+:s[lts 

tyf wfld{s x/]s b[li6sf]0fn] dxTjk"0f{ b]lvG5 . 

;fu\bfjfnfO{ a'DUo'/ bfjf klg elgG5 . a'DUo'/ eGgfn] nfvf}F eGg] cy{ nfU5 . of] ef]6 kfqf]sf] 

& ut] kb{5 . of] ljz]if ltly ePsf] / o;} ;dofjlwdf tyfut a'4 t'liftnf]sdf uO dftf 

dfofb]ljnfO{ wd{b]zgf u/L hDa'åLkdf b]jfjt/0f u/]sf], dxTjk"0f{ u'¿x¿n] oxL ;dodf clwi7fg, 

Wofg ;fwgf u/]sf] x'Fbf of] cjlwnfO{ ljz]if dxTj lbOG5 . o; cjlwdf u/]sf] k'0osfo{sf] nfe 

;fdfGo ;dosf] eGbf nfvf}F u'0ff x'g] ljZjf; /x]sf] 5 . ;fy} oxL cjlwdf cs'zn sd{ u/]sf] eP 

klg nfvf}F u'0ff cs'zn ljkfs ef]Ug' kg]{ x'G5 .14 

r'dsf u'Dafx¿df ltAatL rf}yf] dlxgfsf] Psb]lv kGw| ut];Dd ;f]x| lbgsf] a|t cfof]hgf 

ul/G5 . o; cj;/df s'g} s'g} jif{ k|d'v nfdfx¿n] wd{b]zgf / cleif]s -ef]6M jfª\_ lbG5 . Ko'/]g km' 

u'Dafdf ltAatL kfqf]cg';f/ rf}yf] dlxgfs} !# ut]b]lv !% ut];Dd a|t cfof]hgf ul/G5 . h;df !$ 

ut] Ps 5fs dfq vfgf vfG5g\ / !% ut] lbge/ lg/fxf/ a|t a:5g\ .  

r'd pkTosfsf] nfa|fªx¿sf] cfcfkm\gf d"n u'Dafdf x/]s jif{ Go"ª\g] a|tsf] cfof]hgf u5{g\ . 

;d'bfoleq /x]sf Nxfvfªx¿df cfdfx¿ a|t a:g] ub{5g\ . To;}u/L ufpFaf6 cln 6f9fsf u'Dafdf 

ufpFsf a'afx¿ a|t a:g] ub{5 .  

;fu\bfjf kj{sf] cfly{s kIf 

 ;fu\bfjf kj{df Ko"/]g km" u'Dafdf a|tsf] cfof]hgf ul/G5 . o; a|tdf u'Dafdf a'lh{ ufpFsf 

x/]s 3/af6 clgjfo{ pkl:yt x'g' kg]{ lgod 5 . o;df cg'kl:ylt ePdf hl/jfgfsf] Joj:yf ul/G5 

. o;/L hl/jfgf ubf{ k|ToIf cfly{s jf lhG;Lsf] ¿kdf gu/Lsg u'Dafdf bLk k|Hjng ubf{ nfUg] 

cfly{s ef/ axg ul/lbg' kb{5 . o;n] ubf{ hl/jfgf e'QmfgL ubf{ ;d]t k'0o nfe x'g] lsl;dsf 

wfld{s sfo{df nufOg'nfO{ oxfFsf] df}lns ljz]iftf dfGg ;lsG5 . kl5Nnf] s]xL bzsb]lv 

                                                 
12 5\ofu\ ltAatL af}4 cEof;cg';f/ u'Daf, Nxfvfªx¿df cg'ofoLx¿n] a'4, wd{ / ;+3 cyf{t\ lq/Tgsf] z/0f k/]/  ul/g]Ps 

lsl;dsf] 9f]u eGg] a'lemG5 .  
13 lemGbfu\ eGgfn] ef]6 efiffdf bfg lbg] bftfx¿nfO{ a'emfpFb5 . ltAatL k/Dk/fdf s'g} klg u[x:yx¿ s'g} g s'g} cfkm\gf 

k/Dk/fut nfdf cGtu{t cfa4 eP/ u'Daf;+u klg k|ToIf hf]l8Psf x'G5g\ . To:tf u[x:yx¿n] x/]s wfld{s sfo{sf nflu cfly{s, 

g}lts, ef}lts ;xof]u u/]sf] x'G5 . To;/L ;xof]u ug]{ u[x:yx¿nfO{ lemGbfu\ elgG5 .  
14https://youtu.be/I2EvLkiz8gM,;fubfjf eg]sf] s]xf] < of] dlxgfdf k'0o ;fwgf u/]sf] kmn lsg c¿ a]nfeGbf a9L x'G5< 
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of;f{u'Da'15sf] Jofkf/nfO{ k|d'v cfo;|f]tsf] ¿kdf lnPsf] kfOG5 . of;f{u'Daf l6Kg] ;do klg oxL 

;dolt/} kb{5 . To;}n] pgLx¿ of;f{u'Da' l6k]/ of] kj{ dgfpg 3/ cfOk'Ug] u/L ;do ldnfpg] 

u/]sf] kfOG5 . of] ;do ltAatL kfqf]cg';f/ rf}yf] dlxgfdf kb{5 . k/Dk/fb]lvg} o; ;dodf Go"ª\g] 

a|t cfof]hgf ul/G5 . t/ of;f{u'Da' l6Kg] ;dod} kg]{ ePsf]n] ;f] ;do cufl8 g} a|t cfof]hgf 

ul/G5 .16o;/L of;f{u'Da'nfO{ klg Pp6f dxTjk"0f{ cfo;|f]tsf] ¿kdf lnFb} uPkl5 o;n] ubf{ ;fu\bfjf 

dgfpg] ;do / t/Lsfdf klg k|efj k/]sf] b]lvG5 .  

 ;fu\bfjf kj{df u'Dafdf hlt klg lqmofsnfkx¿, a|tx¿ x'G5g\, o; cjlwsf nflu 

cfjZosLo vfgkLgdf nfUg] vr{sf] Joj:yfkg ug{ klxn] g} s'g} g s'g} lemGbfu\n] e"ldbfg u/]sf] 

x'G5 . ToxL hUufaf6 cfPsf] cGgaf6 vr{ Joj:yfkg ub{5 . of] k|rng  k/Dk/fb]lv g} sfod /x]sf] 

5 . u'Dafdf ul/g] vf; vf; kj{, k"hf ;DkGg ug{sf nflu nfUg] vr{x¿sf] Joj:yfkg ug{ To:tf 

bfg k|fKt hUufsf] cGgaf6 ul/G5 . r'ddf Pp6f lglZrt wfld{s sfo{sf] nflu eg]/ tf]s]/} hUuf 

bfg lbg] rng kfOG5 . o;/L bfg lbOg] hUufnfO{ ;] elgG5 .17 

 ;fu\bfjf kg]{ rf}yf] dlxgfnfO{ k'0o cfh{g ug]{ ;a}eGbf pko'Qm dlxgf dflgG5 . cGo ;dodf 

ul/g] s'zn sd{n] eGbf o; ;dodf ul/g] s'zn sd{sf] k'0okmn nfvf}F u'0ff a9L x'g] dfGotf 

ePsf]n] ;a}n] o; cjlwdf zLn kfngf, bfg tyf efjgfsf] cEof; ub{5g\ . o; cjlwdf dxTjk"0f{ 

tfn, u'kmf, u'Dafx¿df tLy{ hfg] ub{5g\ . To:t} ;s];Dd w]/} hk Wofg ug]{, dGqf]Rr/0f ug]{, u'Daf 

dfGbfªnfO{ sf]/f ug]{ rng /x]sf] 5 . To;}u/L nfdf, cfgL, ;+3nfO{ bfg lbg], cgfy, c;xfo, 

u/Lax¿nfO{ bfg ug]{, cljBf¿lk cGwsf/nfO{ x6fpg] k|ltsfTds ¿kdf bLk k|Hjng ug]{, lxF88'n 

ubf{ ;d]t lx+;f x'gaf6 ;ts{ /xg] tyf ;j{ ;Tjk|f0fLx¿nfO{ lge{ok"j{s hLpg lbg] cEof; ul/G5 

.18 

 r'd pkTosfdf ;fu\bfjf kj{ w'dwfdsf ;fy dgfOG5 . ;d'bfodf htftt} cWofTddo x'G5 . 

                                                 
15 of;f{u'Da'nfO{ af]nrfnLdf of;f{u'Daf, sL/f klg elgG5 . of;f{ eGgfn] cfwf lhjLt / u'Da' eGgfn] cfwf emf/ eGg] a'lemG5 . of] 

Ps ljlzi6 hl8a'l6 xf], hf] pRr lxdfnL If]qdf kfOG5 . o;nfO{ Sof6/lkn/ kmË;\ elgG5 . of] hdLgeGbf dfly hl8a'l6 / 

hdLgd'lg sL/fsf] ¿kdf /x]sf] x'G5 . of] jif{df Ps k6s a}zfv h]i7 dlxgflt/ l6lkG5 . of] cf}ifwL cyjf of}gzlQm a9fpgsf] 

nflu klg k|of]u ul/G5 . r'Dafx¿sf] nflu o;sf] Jofkf/nfO{ k|d'v cfosf] ¿kd klg lnOG5 . 

16 vfª\;f/ nfa|fª 5]jfª 3\o'd]{ nfdf;+u lj=;+= @)&& ;fn sflt{s !( ut] jxfFs} lgjf;df cgf}krfl/s s'/fsfgL ubf{ k|fKt  

tYofª\sc'g';f/ .  

17 pkNnf] r'dsf jfª\5's /fKt]g nfdf;+u @)&& sflt{s @# ut] lnPsf] cGt/jftf{sf] qmddf k|fKt hfgsf/L cg';f/ . jxfF o'jf 

;dfh;]jL x'g'x'G5 . jxfFn] vf;u/L lxdfnL If]qsf ufpFn]x¿nfO{ cf}ifwL, vfBfGg h:tf /fxt ljt/0f ug]{ h:tf dfgjsNof0fsf/L 

sfo{ ub}{ cfPsf] 5 .  

18 https://tibetpedia.com/lifestyle/religious-life/saka-dawa/,;fu\bfjf, May 25, 2016, retrived on January 19, 2021.  
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o;n] ;fdflhs ;DaGwnfO{ dha'b agfpg], k'0osfo{sf nflu ;a}nfO{ hfu/0f u/fpg], bfg ug{ 

pT;flxt ub{5 . s'g} lemGbfu\n] cfkm\gf] z]ifkl5 klg ;d'bfonfO{ wfld{s sfo{df pkof]uL xf];\ eg]/ 

k'0ofh{g ug'{ cg's/0fLo sfo{ xf] . o;nfO{ cfkm\gf] b}lgs lhjLsf]kfh{g ub}{ ;a}sf] nflu k'0onfe ug]{ 

cj;/sf] ¿kdf klg lng ;lsG5 . 

gf/fs kj{ 

 gf/fs zAb ;+:s[t zAbfjnL g/s zAbaf6 cfPsf] xf] . ef]6 efiffdf c cIf/nfO{ cf pRrf/0f 

ul/G5 . To;}n] of] gf/fs x'g uPsf] xf] . clGtdsf] s cIf/sf] pRrf/0f u x'g hfFbf gf/fu\ klg 

pRrf/0f u/]sf] kfOG5 .19 o;nfO{ gf/fs, gf/f, gf/fu\ eg]/ pRrf/0f ul/G5 . ª]:ofª pkTosflt/ 

o;nfO{ Pp6f k"hfsf] ¿kdf lnOG5 . r'd, g'la| pkTosflt/ Pp6f gfrsf] ¿kdf lnOG5 . gf/fs 

gfr]/ dgfOg] kj{ ePsf]n] gf/fs kj{ klg elgG5 . r'Daf efiffdf gfrnfO{ 5fd20 elgg] ePsf]n] 

gf/fs 5fd klg elgG5 .  

 gf/fs 5fdaf6 kj{sf] gfd g} gf/fs kj{ elgPsf] kfOG5 . ef]6 efiffdf 5fd eGgfn] gfr 

eGg] klg a'lemG5 .o;nfO{ gf/f kj{ klg elgG5 . lxdfnL af}4 ;d'bfodf lglZrt ;+:sf/, kj{, pT;j 

h:tf cj;/df gflrg] ljz]if gfrx¿ 5g\ . o:tf gfrx¿ ljleGg af}4 ;Dk|bfocg';f/ s]xL km/s 

km/s kfOG5g\ . h:t} g]jf/L af}4 ;d'bfodf k|rlnt rof{ g[To, d~h'>L g[To, u'¿ª tfdfª hfltsf] 

dTo' ;+:sf/df 8's'/f21lnP/ gflrg] nfdf gfrx¿ af}4 ;+:s[ltdf b]lvPsf gfrsf k|d'v pbfx/0fx¿ 

x'g\ . o:tf gfrx¿df k~r a'4, af}4 l;4fGt, bz{g, tflGqs b]jL b]jtf, wd{kfn cflb, 

af]lw;Tjx¿sf] k|ltlglwTj ug]{ lsl;dsf gfrx¿ x'G5g\ . lgª\df k/Dk/fdf klg s]xL km/s kfOG5 . 

oL ;a} gfrx¿n] ;DalGwt ;d'bfosf] ;+:s[lt / wfld{s cEof;df alnof] ;DaGw sfod u/]sf] 

kfOG5 . ;d'bfodf ePsf] wfld{s ljZjf;nfO{ ljleGg gfr, clegoåf/f k|:t't ul/G5 . o:tf gfrx¿ 

rf8kj{, d[To' ;+:sf/df gflrG5 . To:tf gfrx¿ ljleGg klx/g klx/]/ gflrG5 . 

 h]= sfjflstfsf cg';f/ o;nfO{ gf/f 5fd b|'D5f] klg elgG5 . oxfF b|'D5f] eg]sf] kj{ xf] . of] 

aflif{s ¿kdf ltAatL kfqf]cg';f/ rf}yf] dlxgfdf dgfOG5 eg] n'gf/ kfqf]cg';f/ d] dlxgfsf] clGtd 

                                                 
19 l3ld/], k"j{jt\, kf=l6=g+=*, k[=!@@ .  

20 ef]6 efiffdf5fdzAbn] vf;u/L b'Oj6f cy{ lbPsf] kfOG5 . Pp6f wfld{s k/Dk/f tyf ;+:sf/;+u ;DalGwt gfr eGg] cy{ lbG5 

eg] csf]{ eg]sf] lxdfnL af}4 k/Dk/fdf k|rlnt lglZrt cjlwe/ of]Uo u'¿sf] lgb]{zgadf]lhd al;g] WofgnfO{ klg a'emfpFb5 .  

21 u'¿ª hfltsf] d[To';+:sf/ -c3'{Fdf_ d[tssf] k|lts :j¿k afF;, sf7, rf]of k|of]u u/]/ sf]g cfsf/sf] agfOPsf] x'G5 . o;nfO{ 

;+:sf/sf] bf];|f] lbg lsnvf]/sf] jl/kl/ gflrg] gfr 8's'/f gfr xf] . oxfF lsnvf]/ eGgfn] d08nnfO{ hgfpFb5 . 8'sf/fnfO{ 

nfdfsf] ;fydf d[tssf] 5f]/f 5f]/L, HjfO, dfjnL ufpFsf 5f]/Lr]nL ;a} c3'{F ul/Psf] :yfgb]lv oyfzSo k"j{lbzfdf ufpFeGbf 

aflx/ uP/ o; :j¿kdf cfTd :yfkgf -k|f0f k|lti7f_ ul/G5 . clg To; 8's'/fdf cfTd a;]sf] ljZjf; ub{5 . o; sfo{nfO{ Kn 

Tx]Fa cyjf cfTdf :yfkgf ug]{ elgG5 .  



10 

Siddhartha Journal of Academics                   Vol. 4 July, 2022 ISSN 2676-1432 

xKtflt/ kg{ cfpF5 . of] k|frLg ;dob]lv g} k|rlnt kj{ xf] . o;n] ufpFnfO{ z'l4s/0f u5{ . of] kj{ 

x]g{sf nflu cf;kf;sf cGo ufpFsf dflg;x¿ klg cfpF5g\ . Pp6f ufpFsf] gf/fs kj{ ;lsPkl5 

csf]{ ufpFsf] gf/fs gfr cfof]hgf ul/G5 . o; gfrdf k'¿ifx¿ dfq gflrG5 . gfrdf 9\ofª\u|f], 

zª\v, l;ª, 306f, ldvfª22cflb ahfOG5 . o;n] ubf{ ldvfªsf] cfjfhn] k|]t zlQmx¿nfO{ jzdf 

/fVg ;lsG5 eGg] ljZjf; 5 . bf];|f] ToxfF af]nfOPsf cfTdfx¿nfO{ tf]df{ agfP/ r9fOG5 . t];|f] 

eg]sf] x|'wf] lrdL u'6L agfpg' xf] . of] 9'+ufn] xfGg] Ps lsl;dsf] 3'o]qf] h:t} xltof/ xf] . o;n] cGo 

gsf/fTds tyf k|]tzlQmnfO{ glhs cfpg lbFb}g eGg] ljZjf; 5 .23 

 s'g} s'g} gfr ljz]if kj{, pT;j, ltlydf dfq gflrG5 . s'g} gfr jflif{s ¿kdf, s'g} gfrx¿ 

jif{df b'O k6s gflrG5 . lxdfnL af}4 ;d'bfodf u'¿ kb\d;Dej, ah|lsnfo gfr, gf/fs 5fdnfO{ 

af}4 ;d'bfodf k|rlnt dxTjk"0f{ gfrx¿ dflgG5 . ltAatL kfqf]cg';f/ klxnf] dlxgfsf] c7f/, 

pGgfO; ut]]lt/ ah|lsnfo -ef]6M km'5'{ª_ gfr gflrG5 . ;f]xL dlxgfs} c7\7fO; pgflGt; ut]lt/ 

klg ah|lsnfo gfr -ef]6M km'r]g_ gflrG5 . of] gfr u'¿ kb\d;Dejsf] ;Ddfgdf, ltAatL bf];|f] 

dlxgfsf] afO; ut] ;of}F b]jLx¿nfO{ ;dk{0f u/]/ gflrG5 .24 lxdfnL If]qdf gflrg] af}4 gfrx¿dWo] 

r'd pkTosfdf k|rlnt gf/fs 5fd Pp6f ljlzi6 k|s[ltsf] gfr xf] . o; pkTosfdf Pp6} u'7L 

cGtu{tsf ufpFn]x¿sf] ;xeflutfdf of] gfrsf] cfof]hgf x/]s jif{ Ps k6s ul/G5 . pkNnf] r'ddf 

tLgj6f nfa|fªx¿n] nueu Pp6} ;dodf t/ km/s km/s ldltdf cfof]hgf ub{5 . of] gfr vf;u/L 

b'Oj6f k|d'v ljifo;+u ;DalGwt /x]sf] x'G5 . h;df Pp6f xf], Kxfbf]{df /x]sf d[tfTdfsf] pQd 

hGdsf] nflu ul/g] sfdgf / csf]{ j]o'n lSodf]n'ªdf dfgj j:tLsf] :yfkgf;+u ;DalGwt nf]ssyf 

oxL gfrsf] gfdaf6 o; kj{nfO{ g} gf/fs kj{ elgG5 .25r'd pkTosfdf gf/fs k"hf b'O lbg 

dgfOG5 . gf/fs gfrleq ljleGg ;ft r/0fsf gfrx¿ x'G5g\ . k|To]s r/0fn] km/s km/s ljifo 

cleJoQm u/]sf] x'G5 . d[To';+u ;DalGwt ePsf] x'Fbf gfr z'¿ x'g'eGbf cufl8 nfa|fª nfdfn] ToxfF 

pkl:yt ;a}nfO{ o;sf] cy{ tyf dxTjsf] ljifodf :ki6 kfl/lbG5 . To;kl5 dfq gfr z'¿ ul/G5 .  

 

gf/fs kj{sf] ;fdflhs tyf ;f+:s[lts cj:yf 

                                                 
22 ldvfª eGgfn]] dflg;sf] v'§fsf] gnLnfO{ a'lemG5 . ltAatL af}4;+:sf/sf s'g} s'g} sfo{x¿df o;nfO{ km's]/ ahfOG5 .   

23 sfjflstf, h]=, ;fOlG6lkms l/hN6;\ ckm b hfkfgLh PS;lkl8;g 6' g]kfn lxdfno !(%@—!(%#, lkkN; ckm g]kfn lxdfno, 

ef]n'd tLg, Sof]6f]M kmfpgf P08 km\nf]/f l/;r{ ;f];fO6L Sof]6f] o'lgel;{6L, ;g\ !(%&, k[=!*! . 

24 lqmi6f]km ef]g km'/x/ x]ldG8f]km{ -;Dkf=_, ltAatLog l/lnlhch 8fG;]h\,lbNnLM lklNu|d]h a's k|f=ln=, ;g\ !((&, k[= !!–!@ . 

25ªf nfa|fª kf;fª km'Ghf] nfdf;+u lj=;+= @)&& kf}if !% ut] lnPsf] cGt/jftf{ tyf tNnf] r'dsf emf] l5l/ª nfdf;+u ul/Psf] 

s'/fsfgLaf6 k|fKt tYofª\scg';f/ .  
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 lxdfnL af}4 ;d'bfosf hgljZjf;cg';f/ dflg;sf] d[To' ePkl5 Kxfbf]{sf] cjlwdf d[tfTdfn] 

cg]sf}F eofgs cg'xf/x¿ b]V5g\ . To;af6 p;nfO{ Hofb} eo / qf; x'G5 eGg] dfGotf /x]sf] 5 . 

o;/L b]Vbf d[tfTdfnfO{ qf;d'Qm, eod'Qm agfpg] cyjf lhjLt 5Fb} To:tf b[Zo b]v]kl5 d[To'kZrft\ 

d[tfTdfn] To;nfO{ /fd|f];+u lrgf];\ eGg] p2]Zon] To:tf eofgs, 8/nfUbf], qmf]wo'Qm cg'xf/sf] 

d's'08f] nufP/ gfr b]vfOG5 . dflg;x¿n] lhljtd} To:tf cg'xf/ b]v]kl5 d[To' kl5 Kxfbf]{sf] 

;dodf d[tfTdfnfO{ 8/ qf; x'Fb}g eGg] nf]s ljZjf; 5 . d[tsn] cfkm" d/]sf] jf gd/]sf] yfxf 

kfpFb}g . p;n] lhjLt JolQmx¿nfO{ b]lv/x]sf] x'G5 t/ dflg;x¿n] p;nfO{ b]v]sf] x'Fb}g eGg] nf]s 

dfGotf kfOG5 . 

 Kxfbf]{sf] ;dodf To:tf 8/nfUbf] cg'xf/ b]Vbf gfRg]n] klg cfkm" To:tf] cg'xf/df gflr;s]sf] 

/ x]g]{ dflg;x¿n] klg d[To' ePkl5 p;sf] d[tfTdfn] lhjLt 5Fb} b]lv;s]sf]n] To;af6 8/fpg] jf 

tl;{g] x'Fb}g . o;n] ubf{ d[tfTdf ge8\lsg] / nfdfn] ;xh} cfkm\gf] jzdf /fVg ;S5 . o;/L 

d[tfTdfnfO{ nfa|fªn] d[To' e};s]sf] af]w u/fpF5 . To;kl5 nfdfn] lgb]{zg u/] cg';f/sf] af6f] vf]h]/ 

hfg' eGg] lsl;dsf] d[To';+u ;DalGwt k|;ª\ux¿nfO{ o; gfrsf] dfWodaf6 k|bz{g ul/G5 . o;df 

uLtsf] zAb x'Fb}g . gfrdf 3]lnª, zª\v, 9\ofª\u|f], em\ofD6f cflb afhfx¿ ahfOG5 . 

 gf/fs gfr Pp6f dgf]/~hgk"0f{sf] ;fy;fy} P]ltxfl;s cy{k"0f{ gfr klg xf] . o; kj{df 

;xefuL ePsf dflg;x¿ 5\ofª\ vfg], cfk;df s'/fsfgL ug]{, ljljw lqmofsnfk ub{5g\ . o; gfrn] 

cfWoflTds 1fg klg lbg] ePsf]n] dflg;x¿ o;sf] cjnf]sg ug{ cfpg] ub{5g\ . o;sf ;fy} 

;xefuLx¿ s] vfG5g\ < s] af]N5g\ < s] u5{g\ < s] nufpF5g\ < eGg] s'/fsf] rf;f] x'G5 . 5ofª 

;]jgn] ubf{ Ps cfk;df ljjfb x'g] ;Defjgf klg x'G5 .26To;}n] nfa|fªx¿n] g} To:tf kj{x¿df 

5\\ofª vfg] rng x6fpFb} £o" lrof vfg] rng w]/} a9\b} 5 .  

 of] gfr w]/} r/0fdf gflrG5 .of] nfa|fªcg';f/ s]xL km/s kfOG5 . ªf nfa|fªn] gfRg] gf/fs 

gfrdf c7f/ hgf;Ddsf] ;d"x gflrG5 . lgn] nfa|fªn] w]/}df pGgfO; hgf / vfª\;f/ nfa|fªsf] 

a9Ldf t]x| hgfsf] ;d"xdf gflrG5 . gfRg]x¿n] em\ofD6f, 3]lnª, 9\ofª\u|f] h:tf afhf ahfP/ gfR5g\ 

. of] gfr s'GHof] lrb'O / sfKs] u|GynfO{ cfwf/ dfg]/ gflrG5 . sfKs] cg';f/ gflrg] gf/fs gfr 

xft v'§f a9L prfn]/ / s'g} sd prfn]/ gflrg] vfnsf x'G5g\ .27ªf nfa|fª kf;fª km'~hf] nfdfsf 

cg';f/ cfkm"n] gfRg] gf/fs 5fd rflxF sfKs] u|Gysf] cfwf/df gflrg] gfr xf] . ;a} nfa|fªx¿n] 

                                                 
26 lnR6/, 8]le8 hf]g, k;{g, PS;g P08 sh]zg Og c ef]6] OlYgs, n08gM l8kf6{d]06 ckm cGy|f]kf]nf]hL P08 b sld6L cg 

u|fh'P6 :6l8h ckm :6fGkmf]8{ o'lgel;{l6df ljBfjf/Llw pkflwsf nflu k]z ul/Psf] zf]wk|aGw kq, ;g\ !(*), k[=!#( .  

27 ªf nfa|fª kf;fª km'Ghf] nfdf;+u lj=;+= @)&& kf}if & ut] lnPsf] cGt/jftf{af6 k|fKt tYofª\scg';f/ . 
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gfRg] gf/fs gfrdf Kxfbf]{ / lSodf]n'ªdf dfgjj:tLsf] pTklQ;DalGw syfsf] k|;+urflxF ;a}df ;dfg 

kfOG5 . of] gfr dgf]/~hgsf] nflu eGbf klg Pp6f Oltxf; tyf bz{gnfO{ JoQm ug{ gfr]]sf] kfOG5 

.28 

 uf]bfj/Ll:yt cf];fn u'Dafsf k|d'v tyf lgn] nfa|fªsf cg';f/ cfkm" cGtu{tsf To:tf] gfr 

gfRg]x¿ 5\o'n], km'j]{, kfªb'gsf] gf/fs gfrdf gfRg] 7fjfx¿ x'G5g\ . 7fjfx¿ s'g} sf/0fn] pkl:yt 

x'g ;s]g eg] klg p;n] cfkm\gf] ;§f c¿ s;}nfO{ k7fpg' kb{5 . of] gfr slxn]b]lv k|rngdf cfof] 

< eGg] ljifodf osLg ;do yfxf gePklg ltAatdf lgs} k'/fgf] k|rng ePsf] dflgG5 . c7f/ 

hgfsf] ;ª\Vofdf gfRg] gfrnfO{ SolNa Dx]Gbf] s'l/d29elgG5, h;sf] cy{ /fhfnfO{ ;dk{0f u/L gflrg] 

gfr eGg] a'lemG5 . of] gfr gfr]kl5 tf]df{ agfP/ r9fOg] rng 5 . o;nfO{ ;f]b\ elgG5 . o;/L 

tf]df{ agfP/ r9fOg] rng sd{kf k/Dk/fdf klg b]lvG5 . of] kj{ cf7 gf} lbg;Dd dgfOG5 . z'¿sf] 

b'O lbgrflxF ljz]if gfr x'G5 . klxnf] lbgsf] Pp6f gfrdf PSn} gflrG5, To; gfrnfO{ k'7L30 elgG5 

. o;/L gfRg'sf] sf/0f ufpFsf] jl/kl/ s'g} v/fa zlQm, af]S;L, e"tk|]tnfO{ ToxfF k|j]z x'gaf6 /f]Sg' xf] 

. o; gfrdf b'Ohgf a'9fa'9Lsf] :j¿kdf gflrG5 . pgLx¿ lzsf/ v]Nb} lSodf]n'ªsf] vf]hLdf tNnf] 

r'dsf] /]Ghd ufpFdf cfOk'u]kl5 pgLx¿nfO{ lx+;f ug{ gx'g] s'/f ToxfFsf] Ps hgf dfG5]n] atfPsf] 

syfnfO{ gf6sLo ¿kdf k|bz{g ub{5 . o;nfO{ ;'df]31elgG5 . of] gfr lSodf]n'ªsf] pTklQ;+u 

;DalGwt 5 .To;kl5 ;]Gh]g em\of]jf32eGg] gfr gflrG5 . o; gfrdf agdfG5]sf] :j¿kdf rf/hgf 

gflrG5 . o; gfrsf] k|d'v p2]Zo d[tfTdfnfO{ cGo k|]tfTdf af6 e8\lsg glbg' xf] .
33
 

 Axfbf]{ ubf{ af6f] gkfP/ ef}Ftl//x]sf d[tfTdfnfO{ nfdfn] ljleGg tflGqs ljlwaf6 cfkm\gf] 

jzdf Nofpg] k|of; u5{ . dfg]g eg] dGqåf/f afFw]/ jf s'g} klg pkfon] NofpF5 . d[tfTdfnfO{ cfkm" 

d[To' e};s]sf] yfxf x'Fb}g . nfdfn] p;nfO{ d[To' e};s]sf] af]w u/fpg] k|of; u5{ . ltdL dl/;Sof} ca 

3/kl/jf/, gftf cfkmGtaf6 s'g} k|sf/sf] cfzf gu/, cfzlQm gxf]pm eg]/ ljleGg l;k] kf7 ul/G5 . 

oxfF l; eGgfn] d[To' k] eGgfn] u|Gy cyf{t d[To' x'Fbf kf7 ul/g] u|Gy eGg] a'lemG5 . d[tfTdf 8/nfUbf] 

b]jtfx¿sf] cg'xf/ b]v]/ z'¿df cfpg ufx|f] dfG5 . tL d's'08f]x¿ ToxL qmf]wo'Qm 8/nfUbf] b]jtfsf] 

                                                 
28 kf;fª km'Ghf] nfdf;+u lj=;+= @)&& df3 ! ut] lnPsf] cGt/jftf{af6 k|fKt tYofª\scg';f/ .  
29 SolNa Dx]Gbf] s'l/d eGgfn] r'd pkTosfdf k|rlnt gf/fs 5fd cGtu{tsf] ljleGg k|sf/sf gfrx¿dWo] Pp6f gfr xf], h'g gfr 

;d"xdf gflrG5 . vf;u/L o; k|sf/sf] gfr /fhfnfO{ ;dk{0f u/]/ gflrG5 . 
30 k'7L  eGgfn] gf/fs gfr cGtu{t agdfG5]sf] :j¿kdf rf/hgf gflrg] Ps lsl;dsf] gfr eGg] a'lemG5 . 
31 ;'df] eGgfn] gf/fs gfrsf] ljleGg r/0fsf gfrx¿dWo] lSodf]n'ªsf] pTklQsf] lsDabGtLnfO{ k|bz{g ug{ b'Ohgf a'9fa'9lsf] 

¿ddf gflrg] gfr eGg] a'lemG5 .  
32 ;]Gh]g em\of]jf eGgfn] gf/fs 5fd cGtu{ts} Pp6f gfr xf] . o; gfrdf agdfG5]sf] :j¿kdf rf/ hgf gflrG5 .  

33 ªf nfa|fª nfdf kf;fª;+u ldlt @)&& kf}if !% ut] ul/Psf] cgf}krfl/s s'/fsfgLaf6 k|fKt hfgsf/Lcg';f/ . 
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cg'xf/ dflgG5 . d[tsn] cfkm" lhjLt 5Fb} tL d's'08f] h:tf cg'xf/x¿ gf/fs 5fddfkm{t b]lv;s]sf] 

x'Fbf p;n] tL d's'08f]sf] b[Zo :d/0f u5{, clg p 8/fpFb}g / glhlsg vf]H5 eGg] ljZjf; 5 .34 

 of] kj{ bz}F ltxf/sf] cf;kf; -sflt{s–dª\l;/_lt/ dgfOG5 . To;}n] o;nfO{ bz}F;+u hf]8]/ 

klg x]l/G5 . bz}Fdf lxGb" zlQmkL7x¿df tyf 3/3/df cgluGtL k|f0fLx¿sf] anL lbOG5 . 

dflg;x¿sf] c1fgtfsf sf/0f lxF;fdf k/]sf k|f0fLx¿sf] d'lQmsf] nflu gf/fs k"hf ul/G5 . tL 

k|f0fLx¿n] ;'vfjtL e'jgdf hGd lng kfcf];\ eGg] sfdgf u/L nfvf}F bLk k|Hjng ug]{, cfqmf]lzt 

b]aLsf] k"hf ul/G5 . o;af6 k"j{ cs'zn sd{sf] ljkfsnfO{ x6fpg] ;fy} g/s nf]sdf hlGdg' kb}{g 

eGg] ljZjf; /x]sf] kfOG5 .35r'd pkTosfsf ufpFx¿df Pp6} df};dsf km/s ldltdf dgfOG5 . 

pkNnf] r'ddf ªf nfa|fªn] Ps jif{ emf]ª u'Dafdf / csf]{ jif{ n]¿ Nxfvfªdf cfnf]kfnf] u/L cfof]hgf 

ub{5 . vfª\;f/ nfa|fªn] lrkm' u'Dafdf / lgn] nfa|fªn] 3f]ª] u'Dafdf cfof]hgf ub{5 . lgn] nfa|fªn] 

x/]s jif{ nlntk'/sf] uf]bfj/Ll:yt cf];fn u'Dafdf klg Ps xKtf hlt gf/fs k"hf ub{5 . of] k"hf 

;dfKt ePkl5 gf/fs gfrsf] cfof]hgf ul/G5 . sf7df8f}df a;f]af; ub}{ cfPsf r'Dafx¿ cf];fn 

u'Dafd} uP/ gf/fs kj{ dgfpF5g\ . kj{df cfpg]x¿n] kmnkm"n, bfg, vfbf r9fP/ k"hf ub{5g\ . oxfF 

cfof]hgf ul/g] k"hfkf7 tyf gfRgsf nflu oxLF cf;kf;sf :yfgLo tfdfª ;d'bfosf nfdfx¿nfO{ 

af]nfOG5 . o;/L af]nfOg] nfdfx¿ w/}n] nf];'d bf;'d al;;s]sf x'G5g\ .  

gf/fs kj{sf] cfly{s kIf 

 gf/fs kj{ Ps lbg dgfOG5 . of] ufpFsf] k|d'v u'Dafdf dgfOG5 . k/Dk/fut ¿kdf of] kj{ 

lbpF;f] gfr]/ dgfOG5 . t/ cfhef]ln /ftL klg o'jfo'jtLx¿n] gfrufg ;f+:s[ltsf sfo{qmd u/L 

dgfOG5 . of] lgtfGt dgf]/~hgsf] nflu kl5 hf]l8Psf] rng xf] . t;y{ ;a} 7fpFdf gx'g klg ;S5 . 

o; kj{df klg JolQmut tyf 3/3/df ul/g] vrf{n' sfo{ x'Fb}g . of] nfa|fª nfdfsf] cu'jfOdf ;DkGg 

ul/G5 . ;DalGwt ufpFsf] nfa|fª cGtu{t /x]sf k|d'v u'Daf dgfOG5 . u'Dafdf ul/g] tof/L, k"hfsf] 

nflu ;/;fdfg, kmnkm"n, vfgkLg, w'kaQL afNg], ;xeflu ePsf dflg;x¿sf] nflu vfgkLg, 5\ofª, 

u'Dafdf r9fpg] bfg cflb vr{ x'g] ljifox¿ x'g\ . k/Dk/fut ¿kdf 5\ofª\sf] k|of]u w]/} x'G5 .  

 w]/}h;f] u'7Lsf ;b:on] cfkm\gf] d[To' x'g'k"j{ g} gf/fs k"hfs} nflu eg]/ u'DafnfO{ hUuf bfg 

lbPsf] x'G5 . To:tf] kj{sf] nflu hUuf bfg lbg]nfO{ gf/f ;] elgG5 . oxfF ;] eGgfn] :yfgLoL efiffdf 

bfg cyjf :jfldTj x:tfGt/0f eGg] a'lemG5 . o:tf ;] r'd pkTosfsf k|fo ;a} u'Dafdf ul/g] 

                                                 
34 nfdf kf;fª;+u ul/Psf] s'/fsfgLaf6 k|fKt tYofª\scg';f/ .  

35 rGb|snf l3ld/], a'l4hd Og ª]:ofª EofnLM df]8g{ P08 kf]i6 df]8g{ sG6]S:6, n'lDagL af}4 ljZjljBfno, af}4 cWoog ;+sfodf 

af}4 cWoog ljifodf ljBfjf/Llw pkflwsf nflu k]z ul/Psf] zf]w k|aGwkq, ;g\ @)!^, k[=!@@–!@# .  
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gf/fs kj{sf] nflu 5 . To; kj{sf] nflu cfjZosLo 5\ofª\ oxL hUufaf6 cfpg] cGgaf6 agfOG5 . 

To; hUufsf] cfjfbL ug{ u'7Lleqs} ;b:onfO{ lbOG5 . o;af6 cfPsf] cGg cfwf cfkm"n] lng] / 

cfwf gf/f k"hfsf] nflu rflxg] vr{sf] k|of]hgdf nufOG5 . o;/L ;] lbg] JolQmn] cfkm" d[To' eP/ 

uPklg ;d'bfonfO{ ;]jf u/L k'0o nfe ug]{ ljZjf; /x]sf] 5 . vfgkLg, bfg lbIf0ffeGbf o; kj{df 

klg pNn]vgLo cfly{s lqmofsnfk x'Fb}g .  

wfHofªkj{ 

 wfHofª zAbfjnLdf k|o'Qm ePsf] wf sf] cy{ wg'if tL/, afF0f eGg] a'lemG5 . Hofª 

eGgfn] xfGg' eGg] a'lemG5 .o;y{ wfHofª eGgfn] wg'if xfGg', tL/ xfGg', afF0f xfGg' eGg] a'lemG5 . of] 

Ps lsl;dsf] 3f]8f bf}8 klg xf] . tL/, afF0f tyf 3f]8fx¿ lzsf/ v]Ng / o'4df klg k|of]u ul/GYof] . 

3f]8f bf}8sf] k|lt:kwf{ tL/ xfGg] k|rng cem} klg 8f]Nkf, x'Dnf, h'Dnf, d':tfª, dgfªlt/ lgs} 

k|rlnt 5g\ . d':tfªlt/ of] lgs} k|rlnt 5 . ToxfF o;nfO{ oftf]{ª elgG5 .36ltAatL ;d'bfo, 

g]kfnsf] lxdfnL ;d'bfosf] hghLjgdf 3f]8fsf] k|of]u b}lgs hLjgdf w]/} x'G5 . r'd pkTosfdf of] 

kj{nfO{ bf];|f] dxTjk"0f{ kj{ dflgG5 . wfHofª kj{ v]tLafnL yGSofO;s]kl5 d+l;/ kf}if dlxgflt/ 

dgfOG5 . r'd pkTosfdf klg wfHofª kj{ dxTjsf ;fy dgfOG5 . 

wfHofª kj{nfO{ 3f]8] hfqf kj{sf] ¿kdf klg lnOG5 . a'4sfndf klg xfQL, 3f]8f h:tf 

hgfj/nfO{ jfxgsf] ¿kdf k|of]u u/]sf] kfOG5 . l;4fy{ af]lw;Tjsf] hGd x'Fbf sGys 3f]8f klg Ps} 

lbgdf hGd]sf syfx¿ 5g\ . pgn] u[xTofu ubf{ sGys 3f]8f r9]/ g} ;jf/L u/]sf] k|;ª\u af}4 

;flxTox¿df kfOG5g\ . zfSod'lg a'4sf] lhjgdf 3f]8fsf] ;DaGw w]/} 7fpFdf /x]sf] kfOG5 . k|frLg 

sfnsf o'4x¿df klg 3f]8fsf] k|of]u ul/Psf], ;d|f6 czf]sn] :yfkgf u/]sf :tDex¿df 3f]8fsf] 

d"lt{nfO{ k|fyldstfsf ;fy /flvPsf] b]lvG5 . u'Daf, 5\of]t]{g, 3/x¿lt/ em'08\ofOPsf wfRof]{, 

n'ª\tfx¿df 3f]8fsf] lrq c+lst ul/Psf] x'G5 . af}4 ;d'bfodf k|rlnt afx|j6f ju{ u0fgf ug{ cyjf 

Nxf]sf]/37df 3f]8fn] klg Pp6f ju{sf] k|ltlglwTj ub{5 . o;nfO{ tf] Nxf] cyjf 3f]8f ju{ elgG5 . 

lxdfnL If]qdf klg 3f]8fnfO{ k|frLg sfnb]lv g} k|d'v ;jf/L ;fwgsf] ¿kdf lnPsf] kfOG5 . oxfFsf] 

b}lgs hLjgdf 3f]8fsf] k|of]u w]/} x'G5 . d':tfªdf dgfOg] oftf]{ª kj{, r'd pkTosfdf dgfOg] 

wfHofª kj{df klg 3f]8fsf] g} k|of]u x'G5 . o;n] lxdfnL ;d'bfosf] b}lgs hLjg tyf ;+:s[ltdf 

                                                 
36 ;'/f]h u'¿ª;+u ldlt @)&^ slt{s !$ ut] ePsf] s'/fsfgL cg';f/ . pgL d':tfªl:yt d'lQmgfysf xf]6]n Joj;foL tyf ;dfh;]jL 

x'g'x'G5 . ;fy} :yfgLo ;+:s[ltsf] 1ftf x'g'x'G5 .  

37 Nxf]sf]/ zAbsf] Jo'TklQ Nxf] / sf]/ ldn]/ ag]sf] 5 . oxfF Nxf] zAbn] ju{ eGg] a'lemG5 . o:tf Nxf] !@ j6f x'G5g\ . x/]s ju{n] Ps 

jif{nfO{ hgfpFb5 . t;y{ ToxL !@ j6f ju{n] Pp6f ju{rqm k'/f ug'{nfO{ Nxf]sf]/ elgG5 .  
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3f]8fsf] dxTj /x]sf] b]lvG5 . n'ª\sf] cy{ xfjf jf jfo' / tf sf] cy{ 3f]8f eGg] a'lemG5 . n'ª\tfsf] 

pNn]lvt dGqx¿ xfjfsf] dfWodaf6 km}lnG5 eGg] dfGotf /x]sf] kfOG5 .  

wfHofªkj{{sf] ;fdflhs tyf ;f+:s[lts kIf 

 r'd pkTosfdf 3f]8f kfngn] cfly{s ;DkGgtfnfO{ hgfpFbYof] . klxn] klxn] 3f]8f Ps dfq 

lglj{sNk ;jf/L ;fwg lyof] . To;}n] 3f]8f k|of]u ul/g] k|rng kfOG5 . t;y{ 3f]8f;+u ;DalGwt 

kj{x? klg 5g\ . To:tf kj{x?df 3f]8f bf}8fOg] rng 5 . 3f]8f bf}8sf] nflu jl/kl/sf] e"jgf]6 klg 

km/flsnf] ;dyn x'g' cfjZos 5 . To;}n] pkNnf] r'ddf of] kj{ dgfOG5 . t/ tNnf] r'ddf eg] 

w/ftnLo c;dfgtf, vf]Fr, kxf8, lxdfn ePsf], ;dy/ :yfg gePsf]n] of] kj{ dgfOb}g .  

 of] kj{ cGgafnL yGSofO;s]kl5 s[ifsx¿sf] pdË, ;a}sf] hd36, csf]{ ufpFsf klg 

dflg;x¿ cfP/ dgfOg] / x/]s jif{ dgfOg] dgf]/~hgfTds kj{ xf] . ufpF ufpFdf o;sf] cfof]hgf 

ul/G5 . o; kj{ x]g{ dflg;x¿ Ps ufpFaf6 csf]]{ ufpFdf hfG5g\ . of] kj{ ;a}n] xiff]{Nnf;k"j{s  

dgfpF5g\ . o;n] ubf{ ufpF ufpF tyf dflg;aLr ;'dw'/ ;DaGw sfod ub}{ ;fdflhs ;DaGwnfO{ klg 

alnof] agfPsf]kfOG5 . ªfSo"sf l5l/ª km'~hf]sf] egfOcg';f/ o; kj{sf] z'?df ;a}n] cfcfkm\gf] 

b]jtfnfO{ k"hf u/]kl5 nfa|fªnfO{ af]nfP/ ufpFsf] Nxfvfªdf ;fd"lxs k"hf u/L 3f]8f bf}8fP/ c¿ 

ufpFufpFdf nluG5 . of] kj{ afnL yGSofP/ ;lsPkl5 dgfOG5 .  

 kj{sf] ;dodf ufpFsf tGg]/Lx¿ ljxfg} hDdf x'G5g . yl/yl/sf Wjhfx¿ afFw]+sf] xltof/ 

aGb's, efnfx¿ af]s]/ 3f]8fnfO{ bf}8fOG5 . cfcfkm\gf 3f]8fx¿nfO{ uxgfn] ;s];Dd snfTds / 

cfsif{s ta/n] ;hfOG5 . r'd pkTosfleq h'g;'s} ufpFsf] wfHofª eP klg Ko'/]gkm'af6 z'¿ ul/G5 

. o;n] r'Dafsf] ;+:s[ltdf Ko'/]g km'sf] dxTjnfO{ bzf{pF5 . To;kl5 ljleGg ufpF ufpFsf u'Dafx¿df 

uP/ k"hf ug]{ / bLk k|Hjng ub}}{ cGtdf cfcfkm\g} ufpFdf kmls{G5g\ . o;/L bf}8fpg] qmddf af6f]df 

kg]{dfGbfª, u'Daf, sfgLx¿nfO{ bfofFaf6 3'd]/ kl/qmdf ul/G5 . x/]s ufpFdf k'Ubf ToxfFsf dflg;x¿n] 

eJo :jfut ug'{sf ;fy} vfgkLg u/fpF5 . 3f]8f r9\g]x¿n] ufpFaf6 lg:s]/ u'Dafdf k'Ubf, aQL 

afNbf, u'Dafaf6 ufpFdf kmls{Fbf, ufpFn]x¿af6 cfltYotf u|x0f ub}}}{ w]/} r/0fx¿ kf/ ub{5g\ . tL 

ljleGg r/0fx¿df km/s km/s uLtx¿ ufOG5g\ . 

 3f]8f bf}8 ;lsPkl5 ;a} o'jfo'jtLx¿ Ps 7fpFdf hDdf eP/ /ftel/ gfrufg u/L 

dgf]/~hg ub{5g\ . oltv]/sf] gfrufgdf s'g} wfld{s dfGotf hf]l8Psf] x'Fb}g . o;df s]an 

dgf]/~hg ug]{ p2]Zo /xG5 . 3f]8f bf}8 k|lt:kwf{sf] nflu geP/ dgf]/~hgsf] nflu ul/G5 . klxn] 

klxn] of] bf}8 ;lsPkl5 wg'if afF0f -tL/_ xfGg] v]n v]lnGYof] . o;n] lzsf/L o'usf] lx+;fTds 
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lqmofsnfknfO{ ;+s]t ub{5 . r'd pkTosfdf lx+;fd'Qm If]q 3f]if0ffsf] cleofg z'¿ ePkl5 o;sf] 

k|efjn] ubf{ o; lsl;dsf] v]nx¿ x6fOPsf] kfOG5 .38 of] kj{ v]tLafnL yGSofP/ dgfOg] x'Fbf o;n] 

s[lif ;+:s[lt;+u klg ;DaGw /fv]sf] x'G5 . o:tf k/Dk/fnfO{ sfod /fVb} ;do ;fk]If k/Ljt{g ub}{ 

NofPsf] kfOG5 . 

 wfHofª kj{;+u} ldNbf]h'Nbf] d':tfªdf oftf]{ª  kj{ dgfOG5 . t/ ToxfF 3f]8f bf}8sf] cfof]hgf 

wfld{s dfGotf tyf k|bz{gsf] nflueGbf klg k|lt:kwf{sf] nflu ug]{ u/]sf] kfOG5 . oxfF oftf{]ª kj{n] 

u[id Ct' ;dfKt ePsf] eGg] a'lemG5 .39 3f]8f bf}8 k|bz{g cjnf]sg ug{ cGo ufpFsf o'jf, 

j[4j[4fx¿ klg pkl:yt x'G5g\ . o;/L wfHofª kj{;+u ldNbf]h'Nbf] kj{ cGo af}4 ;d'bfodf klg 

kfO{G5 . 

 wfHofª kj{sf] Joj:yfkg, ;+of]hgsf nflu ufpFsf u'7Lof/x¿dWo] b'O b'O 3/n] kfnf] u/L 

lhDd]jf/L lnPsf] x'G5 . of] lhDd]jf/L k|To]s 3/nfO{ jif{ jif{df cfnf]kfnf] u/L lbOG5 . o:tf 

lhDd]jf/L lng] JolQmnfO{ :yfgLo efiffdf Nx]gf40elgG5 . o:tf] cfnf] kfnf] k|0ffnLn] ;fdflhs 

;DaGwnfO{ lg/Gt/ tyf dha'b agfpg ;xof]u u/]sf] kfOG5 . o;af6 wfHofª kj{n] a'4sfnb]lvsf] 

dfgj hLjg / 3f]8f;+usf] ;DaGwnfO{ b]vfPsf] kfOG5 . . o;n] lxdfnL ;EotfnfO{ klg sfod /fVb} 

;fdflhs ;DaGwnfO{ klg alnof] agfpFb} nu]sf] 5 . o;sf ;fy} ablnFbf] ;fdflhs kl/j]z cg';f/ 

gofF k':tfnfO{ klg ;dfj]z u/L k':tfGt/0f ub}{ cfPsf] 5 . 

 o;/L wfHofª kj{n] a'4sfn b]lvg} dflg;x¿sf] b}lgs hLjgdf 3f]8fsf] ;DaGw lxdfnL 

;EotfnfO{ bzf{pF5 . ;fy} r'd pkTosfdf o;n] ;fdflhs ;DaGw sfod /fVg df}lns ;+:s[ltnfO{ 

;Dj4{g ug{ ;xof]u u/]sf] kfO{G5 . wfHofª kj{df  ul/g] w]/} lqmofsnfkx¿ :yfgLo nfa|fªs} lgb]{zg 

cg';f/ ul/G5 .  

 

 

lgisif{ 

o; cWoogaf6 r'd pkTosfdf r'Dafx?n] dgfpFb} cfPsf rf8kj{x? w]/} 5g\ . To:tf 

k/Dk/fb]lv g} dgfpFb} cfPsf kj{x?n] ToxfFsf] Pltxfl;s ;f+:s[lts kIfsf] k|ltlgwTj ub{5 . To:tf 

kj{x?k|lt :yfgLo d"No dfGotf, ljZjf;df lg/Gt/tf /x]sf] kfOG5 . o;n] r'd pkTosfsf] ;fdflhs 

                                                 
38 cWoog If]qsf] :ynut e|d0fsf] qmddf :yfgLo dflg;x¿af6 k|fKt hfgsf/Lcg';f/ .  

39 /d]z/fh s'Fj/, lxdfnog x]l/6]h, c :68L ckm ;f];fOl6, sNr/ / g]kfnsf] wd{ ;+:s[lt, sf7df8f}M nIdL s'Fj/, ;g\@))), k[=@^ .  

40 Nx]gf eGgfn] wfHofª kj{sf] Joj:yfkg ug]{ lhDd]jf/L lnPsf] JolQmnfO{ hgfpFb5 . 
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;f+:s[lts cEof;sf lg/Gt/tfnfO{ klg k|ltlglwTj u/]sf] 5 . o:tf kj{x?n] r'Daf ;d'bfosf] 

;fdflhs ;b\efj tyf cfk;L ;DaGwnfO{ klg sfod /fv]sf] 5 . ;fy} ToxfFsf k/Dk/fut k]zf, 

Joj;fo, cEof;, b}lgs hLjg, hLjg;+:sf/;+u ;DalGwt dfGotfx?nfO{ klg o:tf rf8kj{n] ;+/If0f 

u/]sf] 5 . o:tf ;Dkbfx?df cfly{s sf/0f, cfw'lgs ljsf;sf sf/0f cEof;df s]xL kl/jt{gx? 

ePsf] 5 . o;sf jfjh'b klg ;d'bfosf o'jf k':tfx?sf] ;xeflutf tyf cGoq a;fO;/fO u/L 

uPsf r'Dafx?n] klg To:tf kj{x?nfO{ plQs} dxTjsf ;fy dgfPsf] kfOPsf]n] k':tf x:tfGt/0f klg 

x'Fb} uPsf] 5 .  

 

;Gbe{ u|Gy;"rL 

sfjflstf, h]=, ;fOlG6lkms l/hN6;\ ckm b hfkfgLh PS;lkl8;g 6' g]kfn lxdfno !(%@—!(%#, lkkN; ckm 

g]kfn lxdfno, ef]n'd tLg, Sof]6f]M kmfpgf P08 km\nf]/f l/;r{ ;f];fO6L Sof]6f] o'lgel;{6L, ;g\ !(%& . 

s'Fj/, /d]z/fh, lxdfnog x]l/6]h, c :68L ckm ;f];fOl6, sNr/ / g]kfnsf] wd{ ;+:s[lt, sf7df8f} M nIdL s'Fj/, 

;g\ @))) .  

l3ld/], rGb|snf, a'l4hd Og ª]:ofª EofnLM df]8g{ P08 kf]i6 df]8g{ sG6]S:6, n'lDagL af}4 ljZjljBfno, af}4 

cWoog ;+sfodf af}4 cWoog ljifodf ljBfjf/Llw pkflwsf nflu k]z ul/Psf] zf]w–k|aGw, ;g\ @)!^ . 

td', hLt qmf]FD5],td" ;+:s[lt n]v;+u|x, kf]v/fM OGb| axfb'/ Rxd|' td', k|sfzg ldlt pNn]v gePsf] . 

yfkf, /fh]Zj/, Nxf];f/, ax'–hftLo tyf ax'–/fli6«o rf8, sf7df8f}+ M km';'g k|sfzg k|f=ln=, lj=;+= @)&% .  

k'g, dg axfb'/, Ps tf/f, sf7df8f}+ M dgf:n' ldl8of k|f=ln=, lj=;+= @)&$ .  

lnR6/, 8]le8 hf]g, k;{g, PS;g P08 sh]zg Og c ef]6] OlYgs, n08gM l8kf6{d]06 ckm cGy|f]kf]nf]hL P08 b 

sld6L cg u|fh'P6 :6l8h ckm :6fGkmf]8{ o'lgel;{l6df ljBfjf/Llw pkflwsf nflu k]z ul/Psf] zf]wk|aGw kq .  

x]ldG8f]km{, lqmi6f]km ef]g km'/x/ -;Dkf=_, ltAatLog l/lnlhch 8fG;]h\, lbNnLM lklNu|d]h a's k|f=ln=, ;g\ !((& . 

lqkf7L, af;'b]j / cGo -;Dkf=_, g]kfnL a[xt\ zAbsf]z, sf7df8f}M g]kfn k|1f k|lti7fg, lj=;+= @)&% .  

https://tibetpedia.com/lifestyle/religious-life/saka-dawa/,;fu\bfjf, May 25, 2016, retrived on January 19, 2021.  

https://youtube/I2EvLkiz8gM,;fubfjf eg]sf] s]xf] < of] dlxgfdf k'0o ;fwgf u/]sf] kmn lsg c¿ a]nfeGbf a9L x'G5 < 
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Pāli Canonical Sources to the Cognitive Process (Citta- Vīthi) 

- Fanindra Kumar Neupane 

 

Abstract 

The Theravāda Buddhism has made a unique contribution to humankind by offering a theory of 

cognitive process (citta-vīthi). This theory has been broadly presented in the Abhidhamma 

commentaries and manuals- mainly in the works of Buddhaghosa, Buddhdatta, and Anuruddha- 

although it is based on the description already found in the Abhidhamma canons i.e. the 

Dhammasaṅgaṇī and the Paṭṭhāna. Since it is widely assumed in the Theravāda tradition that the 

Abhidhamma teachings are detailed scholastic analysis and summary of the Buddha's teachings in the 

Suttas, this theory has been comprehensively described in the Abhidhamma commentaries and 

manual should have its base and root in the Sutta literature as well. The Sutta and the Abhidhamma 

canonical literature have implanted the seed of this theory, which is further developed more 

systematically in the post-canonical commentary and sub-commentary literature. This research is an 

attempt to examine the pāli canonical roots and bases of the theory ofcognitive process that is 

interpreted in Theravāda Buddhism, especially in the Sutta and Abhidhamma literature. 

Keywords: Citta, Citta-vīthi, Pañcadvāra-vīthi, Manodvāra-vīthi, Abhidhamma 

Introduction 

Consciousness can be defined as a process of a person's being aware of the outer environment 

or about one's internal world. It is a subjective understanding of both the environment around us and 

our private internal world which is unobservable to others. Philosophy has attempted to comprehend 

this concept in terms of phenomenology and philosophy of mind. Western Psychology has defined 

this process as the awareness of the sensations, thoughts, and feelings being experienced at a given 

moment.41 In the TheravādaAbhidhamma system, the theory of cognitive process has been defined as 

a law of consciousness (citta-niyāma) as there is a law of season (utu-niyāma), the law of a seed to 

grow (bija-niyāma), law of nature (dhamma-niyāma) and, law of action (kamma-niyāma). The theory 

of cognitive process discusses the pattern of consciousness (citta) that arises and passes away in a 

discrete series in a uniform order known as citta-vīthi in pāli language. 

The Abhidhammic notion of the cognitive process has been identified as a perceptual process 

that is originated as a conditional relation between the sense- faculties and their respective objects. In 

this system, cognition is understood as the psychological experience of an enduring process. In this 

                                                 
41 Robert S. Feldman. Understanding Psychology, (New Delhi: Tata McGraw-Hill Publishing Company Ltd, 

2004), p. 132. 
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process, the sense objects are perceived and reacted according to certain laws and principles. The 

unique contribution of this philosophy is to reject the recognition of a permanent substantial agent 

(Ātman) for playing role in this process. Further, the Buddhist psychological system assumes that the 

cognition of an object is conditioned by every immediately succeeding and preceding consciousness 

event during its course. In the process, cognition begins from sensory contact and gradually leads to 

the comprehension of the object.  

In the Abhidhamma model of the perceptual process, the Citta-vīthi about the five sense-

doors has been described into six classes as per the six-sense door (Vatthu), their respective arising 

six consciousness (Viññāṇa) and six types of cognitive series according to the presentation of sense 

objects (Visayappavatti). The mind-door cognitive process also has been differentiated according to 

the sense-sphere javana process (Kāma-javana Vīthi) and absorption javana process (Appanā-javana 

Vīthi). Both the Pañcadvāravīthi and Manodvāravīthi processes are experienced by sensual world 

beings, the rūpa and arūpa jhāna practitioners and the ariyas contemplating for supra-mundane path 

(magga) and fruit (phala). According to Abhidhamma, the event of death is also a process of 

consciousness where the death consciousness (cuti citta) arises in the process of consciousness 

causing the present life into death. Abhidhamma highlights these processes intending to recognize 

which consciousness is responsible for the generation of mental defilements and to dictate the points 

of correcting them so that the cognitive process of attainment of enlightenment is ensured. 

For the first time, the term Citta-vīthi rendered in the meaning of perceptual process that is 

mentioned here is used by Buddhaghosa in his commentary to the Dhammasaṅgaṇī the Aṭṭhasālinī 

and his manual Visuddhimagga. The theory discussed in this literature is mainly based on a 

formulated theory of momentariness and the conception of bhavaṅga. However, the concept is based 

on the description that is already depicted in the Abhidhamma canonical works like Dhammasaṅgaṇī 

and Paṭṭhāna. The Abhidhammic theory of cognition is based on two basic ideas of early Buddhist 

psychology - 1. Mind is a process without an enduring substance and, 2. All psychological 

experience is a continuum of mental events.42 This assumption carries the fact that cognition is not 

an immediate result of the contact between the sense-faculty and the sense-object, rather an event of 

processing that undertakes after the contact between the sense-faculty and sense-object. This 

assumption is the base for the development of the doctrine of the citta-vīthi in the post canonical 

literature which is found well established in the teachings of the Nikāya literature.  

                                                 
42 Y. Karunadasa.  The Theravāda Abhidhamma. (Hong Kong: Centre of Buddhist Studies, The University of 

Hong Kong, 2010), p. 138. 
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In the Nikāya literature, the concept of sense perception has been defined as the process that 

begins from a sensory contact and gradually leads to the comprehension of the object. In this 

literature, sense perception has been interpreted as a result of a continuum of innumerable mental 

events that undertake between these two events. In this way, the Nikāya literature presents the 

process of consciousness as an underlying mental function before one carries his/her physical and 

mental action. In this model of cognitive process, cognition is employed as viññāṇa and enumerated 

as the awareness arising depending on any of the six sensory domains (āyatana). It is considered not 

an isolated phenomenon, rather an aggregate existing in combination with the other four aggregates: 

form, feeling, perception, volitional formations- rūpa, vedanā, saññā, saṅkhāra in pāli.  

The theory of the cognitive process is set out comprehensively in the Abhidhamma 

commentaries and manuals. Many scholars have claimed that Buddhaghosa developed this concept 

in his manual Visuddhimagga and the commentary to the Dhammasaṅgaṇī the Aṭṭhasālinī mostly 

depending on the Paṭṭhāna literature. However, observing the Nikāya literature and other 

Abhidhamma canonical literature, it can be claimed that the root and base of this theory are already 

established in this literature. So, the present paper attempts to trace out the basis of this theory 

through canonical literature. In this paper, the theory of cognitive process from the Abhidhamma 

commentaries and manuals will be presented briefly and its bases depicted in the Nikāya and 

Abhidhamma canonical literature will be examined. 

Statement of the Problem 

Theory of cognitive process (citta-vīthi) is comprehensively discussed in the pāli 

commentary and sub-commentary literature. The idea has been enumerated in the manuals of 

Buddhaghosa for the first time and later, it is further described in the Abhidhamma sub-

commentaries. In the Theravāda tradition, it is assumed that whatever ideas discussed in the 

commentary and sub-commentary literature should have its root in the canonical literature. So, it can 

be supposed that the idea of citta-vīthi, also should have its origin in the Sutta and Abhidhamma 

canons. So, the study problem of this work is as follows: 

a. Is the theory of cognitive process (citta-vīthi) rooted in the pāli Sutta and Abhidhamma 

canonical literature? If this theory has its root in these literatures, in what ways is it depicted in these 

literatures?   

Research Objectives 

The aim of this research paper isto assess thePāli Canonical Sources to the Cognitive Process 

(Citta- Vīthi) and the specific objectives of this study are as follows: 

a. To understand the theory of cognitive process (citta-vīthi) as it is explained in 

theAbhidhamma commentary and sub-commentaries. 
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b. To enumerate on how the theory of cognitive process (citta-vīthi) rooted in the Sutta and 

Abhidhamma canonical literature. 

Significance of the Study 

Many scholars claim that the doctrine of citta-vīthi is depicted in the manuals of 

Buddhaghosa such as Visuddhimagga and the commentary he wrote on Dhammasaṅgaṇī, the 

Aṭṭhasālinī. However, while going through the canonical texts minutely, it is found that this doctrine 

has been grounded in these literatures already in the form of allusions and fragmentations, even 

though not in systematically as in the later commentary and sub-commentary renderings. The present 

research work is important to inquire whether the theory of cognitive process (citta-vīthi) which is 

for the first time depicted in the manuals of Buddhaghosa and Buddhadatta has its bases in the pāli 

canonical literature such as Sutta and Abhidhamma.  

Research Methodology 

The analytical research method has been applied in this research work. This methodology is 

useful for the evaluation of the facts and information related to the theory of cognitive process as it is 

depicted in the pāli canonical texts and its commentary and sub-commentary literature. This 

methodology involves critical thinking skills and helps the researcher to identify the claim and find 

out how the claimis true.The present work is limited to the study of pāli Sutta and Abhidhamma 

literature pertaining to the cognitive process (citta-vīthi) in the tradition of Theravāda Buddhism. 

Discussion 

Depiction of Cognitive Process in the Abhidhamma Commentaries and Manuals 

Theory of cognitive process is supposed to be presented elaboratively in the post canonical 

literature like Visuddhimagga and Aṭṭhasālinī of Buddhaghosa and Abhidhammāvatāra and 

Abhidhammatthasaṅgaha by Buddhadatta and Aniruddha respectively. The cognitive process for the 

period between the birth and death has been explained in these literatures in detail. According to 

these literatures, when a visible object impinges at the faculty of the eye, the bhavaṅga 

consciousness (life-continuum) vibrates twice and is arrested. In the cognitive series, consciousness 

such as āvajjana (adverting), cakkhuviññāṇa (eye-consciousness), sampaṭicchana (receiving), 

santiraṇa (investigating), voṭṭhapana (determining), javana (impulsion), tadārammaṇa (registering) 

follows one after the other without making any gap in between.43 Buddhadatta’s 

Abhidhammāvatārawhich is supposed to be the contemporary of Visuddhimagga also mentions 

                                                 
43Yāni 

paṭisandhibhavaṅgāvajjanadassanasavanaghāyanasāyanaphusanasampaṭicchanasantīraṇavoṭṭhabbanajavanatadāramm

aṇacutivasena cuddasahi ākārehi pavattanti 

-Visuddhimagga,(dutiyo bhāgo), khandhaniddeso,viññāṇakkhandhakathā (Chaṭṭha   

  Saṅgāyanā CD-ROM, Version-3, Igatpuri: Vipassanā Research Institute, 1999) 
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fourteen modes of consciousness participating in the cognitive series very systematically.44 In both of 

the literature, a similar pattern of the cognitive process has been found explained.  

In Abhidhamma, the process of consciousness has been analyzed of six types from the point 

of view of its origination in the six sense doors. When six sense objects impinge on the six bases of 

respective sense doors, six types of consciousness and cognitive process arise.45 This process is 

ensured in the involvement of basic four requirements i.e. sense base, their respective ārammaṇa, 

respective elements like light, space, air, water, earth and bhavaṅga, and, the manosikāra 

(attention).46 Of the four causes which are required for arising of each type of vīthi, the sense base, 

their ārammaṇa, and respective elements are common requirements known by the modern science, 

but the fourth cause i.e. manasikāra is the contribution of Abhidhamma in respect to a true 

understanding of this process. Abhidhamma talks about eighty-nine types (One hundred and twenty-

one in detail) of consciousness and among them, eighty consciousnesses are involved in this process 

in different functions i.e. five-door adverting (pañcadvārāvajjana), five consciousness 

(pañcaviññāṇa), receiving consciousness (sampaṭichana), investigating consciousness (santiraṇa), 

determining consciousness (voṭṭhabana), impulsive consciousness (javana) and retentive 

consciousness (tadārammaṇa) in case of sense door cognitive series.47 Some consciousness namely 

two upekkhā santiraṇa, eight mahā vipāka and nine mahaggata vipāka totaling nineteen in number 

do not participate in this series are known as door free consciousness (vīthimutta citta).48 These 

consciousnesses involve in the process of consciousness while they perform the rebirth function 

(paṭisandhi), the life continuum function (bhavaṅga), and the death function (cuti). All this 

consciousness arises and dissolves in a person at a tremendous rate of more than a thousand billion 

times per eye wink and there are about two hundred and fifty eye winks in a second.49 Each 

consciousness has three minor moments (khaṇas). They are uppāda (arising), ṭhiti (static), and 

bhaṅga (cessation). After the cessation stage of one consciousness, there arises the subsequent 

consciousness. Hence, each unit of consciousness dissolves conditioning another consciousness, 

                                                 
44Bhavaṅgāvajjanañceva, dassanaṃ sampaṭicchanaṃ;Santīraṇaṃ voṭṭhabbanaṃ, javanaṃ bhavati sattamaṃ. 

-Añña,Abhidhammāvatāro, Catuttho paricchedo, Ekavidhādiniddeso (Chaṭṭha Saṅgāyanā CD-ROM, 

Verson-3, Igatpuri: Vipassanā Research Institute, 1999) 

 
45Cha vatthūni, cha dvārāni, cha ālambanāni, cha viññānani, cha vīthiyo, chadhā visayappavatti c'āti  

   vīthisangahe chachakkāni veditabbāni. 

-Narada, A Manual of Abhidhamma. Buddhist Missionary Society, 1979, p.202. 

46 Bhikkhu Bodhi.A Comprehensive Manual of Abhidhamma. BPS Pariyatti Editions, 2000, pp. 151-152. 

47 Nandamālābhivaṃsa. Fundamental Abhidhamma (Part I), Center for Buddhist Studies, 2005, p.83. 

48Ibid. 

49 Mehm Tin Mon. The Essence of Buddha Abhidhamma, Mya Mon Yadanar Publication, 1995, p.131. 
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resulting in a continuous flow of thought moments without making any interval in between, like a 

stream.  

The six types of consciousness processes are divided into two groups- the five-door process 

(pañcadvāravīthi), which consists of the five processes occurring through the physical sense doors; 

and the mind-door process (manodvāravīthi), which comprises the cognitive process that occurs 

through the mind-door.50 The mind-door process always follows the sense door consciousness 

process taking the same object for its further cognition known as tadanuvattika manodvāra vīthi and, 

at times, the mind-door process occurs independently without following the sense object known as 

suddha manodvāra vīthi.51 Sense objects impinge at the physical sense door and the mind door 

through six different ways. At physical sense doors, it is presented in four ways i.e. with very great 

intensity, great intensity, slight intensity, and very slight intensity affecting the process of 

consciousness in four ways. At the mind-door, sense objects impinge as clear and obscure objects 

affecting the mind-door process in two ways.52 

Depiction of Cognitive Process in the Abhidhamma Canons 

The theory of cognitive process has been found well established in the Abhidhamma 

canonical literature. L.S. Cousins opines that to what extent it is to be found in the earlier works such 

as Vibhaṅga remains an open question, but the idea has been found well established in the seventh 

book of Abhidhamma, the Paṭṭhāna, which is supposed to be composed not later than the second 

century BCE.53 

The first book of Abhidhamma the Dhammasaṅgaṇī has presented the foundation of the 

theory of consciousness process while it explains the concept of cakkhuviññāṇa-dhātu, manodhātu, 

and manoviññāṇadhātu54  in its ‘Cittuppāda’ chapter. However, the idea arises in more detail in the 

later texts such as Vibhaṅga and Paṭṭhāna. In Vibhaṅga, the five-door viññāṇa has been enumerated 

as arising not only due to the impingement of sense object to the respective sense door sensitivity 

but, one more function – the pañcadvārāvajjana citta together with its concomitant cetasikas- is 

added in the course of cognition. In this process, the cakkhu, rūpa, and pañcadvārāvajjana dhammas 

                                                 
50Bodhi, f.n.no. 6, p.152. 

51 Rewata Dhamma. Process of Consciousness and Matter, edited by Kumarvimamsa, Sitagu International  

Vipassana Academy, 2017, pp. 85-86. 
52Atimahantaṃ mahantaṃ parittaṃ atiparittañceti pañcadvāre manodvāre pana vibhūtamavibhūtañceti ch   

    adhā visa yappavatti veditabbā.Abhidhammatthasaṅgaho, Igatpuri: Vipassanā Rresearch Institute, 1998,  

p. 25. 
53 Cousins, L.S. ‘The Paṭṭhāna and the Development of the Theravādin Abhidhamma’.Journal of the Pāli  

    Text Society, edited by K.R. Norman, vol. 9, 1981, pp. 22-46. 
54Kushala U Kyi Khin.‘The Critical Study of the Process of Consciousness (Vīthi) in the Theravāda  

Tradition. May 2018. Department of Pāli, Savitribai Phule Pune University. Unpublished Ph.D.  

Dissertation, p.130. 
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are enumerated as functioning for the arising of the eye-consciousness by the non-disappearance 

condition (avigata paccayo) and co-nascence condition (sahajāta paccayo).55 In the 

manoviññāṇadhātu niddesa, Vibhaṅga explains about the arising of manodhātu 

(pañcadvārāvajjana&sampaṭicchana consciousness) after the cessation of cakkhuviññāṇa citta and 

again this process is being followed by the arising of the manoviññāṇadhātu in the process.56 Here, 

the manoviññāṇadhātu denotes of the santiraṇa, voṭṭhabbana, javana, tadārammaṇa cittas in the 

cognitive process one after the other.57 

In Vibhaṅga, It can be seen the elaboration of the five-door and the mind-door process. In a 

process of five sense-doors, it sees the manodhātu citta preceding of all the consciousness in the 

process.58 These cittas can be assumed as arising in the series as pañcadvārāvajjana, cakkhuviññāṇa, 

sampaṭicchana, santiraṇa, voṭṭhabbana, javana, and tadārammaṇa. Similarly, for the mind-door 

process, Vibhaṅga explains that the manoviññāṇadhātu arise depending on the 

mana.59Sammohavinodanī, a commentary written on Vibhaṅga further clarifies this statement by 

depicting ‘mana’ as bhavaṅga and āvajjana consciousness and the manoviññāṇa as javana and 

tadārammaṇa consciousness. So, according to the mind-door process, the consciousness process is a 

series of 'bhavaṅga, manodvārāvajjana, javana, tadārammaṇa’ consciousness one after the other in 

the cognitive series.60 

In canonical Abhidhamma, Paṭṭhāna explains the cognitive process in more detail. It has 

explained all dhammas as four types of ultimate realities and how they are connected employing 

twenty-four types of causal relations. Out of these twenty-four relations, the anantarapaccaya, 

samanantarapaccaya, and āsevanapaccaya are found to present this process elaborative. 

Anantarapaccaya and samanantarapaccaya describe the consciousness that participates in the chain 

of cognitive series without leaving any gap in between. Anantara and Samanantarapaccaya are 

divided into three sections as Dhātu, Niddesa, and Saṅkhepa section. In the first section, the mind 

order (citta-niyāma) is explained by elements (dhātu). In this section, the process of consciousness 

                                                 
55Ibid, p. 167. 

 
56...cakkhuviññāṇadhātuyā uppajjitvā niruddhasamanantarā uppajjati manodhātu…manodhātuyā uppajjitv  

    ā niruddhasamanantarā uppajjati cittaṃ mano mānasaṃ. pe.  

tajjāmanoviññāṇadhātu.Abhidhammapiṭaka, Vibhaṅgapāli, dhātuvibhaṅgo, abhidhammabhājanīyaṃ  

(Chaṭṭha  SaṅgāyanāCD-ROM, Version-3, Igatpuri: Vipassanā Research Institute, 1999) 
57 U Kyi Khin, f.n.no. 14, p.167. 
58‘tajjamanodhātu sabbadhammesu vā pana paṭhamasamannāhāro uppajjati cittaṁ’ 

-Abhidhammapiṭaka, Vibhaṅgapāli, dhātuvibhaṅgo, abhidhammabhājanīyaṃ (Chaṭṭha  Saṅgāyanā 

 CD-ROM, Version-3, Igatpuri: Vipassanā Research Institute, 1999) 
59tajjāmanoviññāṇadhātu manañca paṭicca dhamme ca uppajjati cittaṃ 

-Abhidhammapiṭaka, Vibhaṅgapāli, dhātuvibhaṅgo, abhidhammabhājanīyaṃ   

  (Chaṭṭhaaṅgāyanā CD-ROM, Version-3, Igatpuri: Vipassanā Research Institute, 1999) 
60U Kyi Khin, f.n.no. 14, p.168. 
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has been represented in seven dhātus. The eye, ear, nose, tongue, and body are a basic foundation for 

each process that is followed by mind-element (manodhātu) and mind-consciousness element 

(manoviññāṇadhātu). Here, the process of consciousness is referred to by the name of dhātu i.e 

cakkhuviññāṇadhātu, manodhātu and manoviññāṇadhātu,61 but not as consciousness. Commentators 

have explained the dhātu by using the term consciousness running in the process. According to this 

explanation, the seven consciousness elements are classified into the five sense-door consciousness 

(10), three manodhātu (pañcadvārāvajjana-1 &sampaṭicchana-2), and seventy-six 

manoviññāṇadhātu (remaining all cittas-76).62 With this statement, it can be assumed that Buddha 

taught the consciousness process primarily as a process of dhātu, viññāṇa, manodhātu, and 

monoviññāṇadhātu. According to this interpretation, the three cittas called the manodhātu to involve 

a very weak grasp of the object. The five elements of sense consciousness are slightly stronger 

because they directly experience the object. But the cittas identified under the manoviññāṇadhātu are 

capable of a fuller and clearer cognitive grasp of their object.63 This way, in Abhidhamma, the three 

elements as icon (C-M-M) 64has been developed as a formula for the development of the 

consciousness process. 

The second section describes much information about the process of consciousness. In the 

first section, three consciousnesses arise in the process whereas the remaining consciousness 

(pañcadvārāvajjana, voṭṭhabbana, javana, tadārammaṇa, and bhavaṅga) arises to complete the 

process in this section. So, the commentators have termed these consciousnesses as 

manoviññāṇadhātu.65 

In this section, the process of consciousness has been presented by the seven ways as follows: 

The preceding kusala javana consciousness and their concomitants are followed by 

subsequent kusala javana consciousness and their concomitants by contiguity condition.66 

                                                 
61…cakkhuviññāṇadhātu taṃsampayuttakā ca dhammā manodhātuyā taṃsampayuttakānañca dhammānaṃ  

   anantarapaccayena paccayo. manodhātu taṃsampayuttakā ca dhammā manoviññāṇadhātuyā  

   taṃsampayuttakānañca dhammānaṃ anantarapaccayena paccayo. 

- Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo,  dhammānulome tikapaṭṭhānaṃ,   

  paccayaniddeso,  anantarapaccayoti (Chaṭṭha  Saṅgāyanā  CD-ROM, Verson-3, Igatpuri:  

  Vipassanā Research Institute, 1999) 
62Bodhi, f.n.no. 6, p.146. 

63 Ibid. 

64 Here, C=Cakkhuviññāṇadhātu, M=Manodhātu, M=Manoviññāṇadhātu 

65U Kyi Khin, f.n.no. 14, 152. 

66purimā purimā kusalā dhammā pacchimānaṃ pacchimānaṃ kusalānaṃ dhammānaṃ anantarapaccayena  

    paccayo.  

-Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo,  dhammānulome tikapaṭṭhānaṃ,paccayaniddeso, anantarapaccayoti 

(Chaṭṭha  Saṅgāyanā  CD-ROM, Version-3, Igatpuri: Vipassanā Research Institute, 1999) 
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I. The preceding kusala javana consciousness and their concomitants are followed by subsequent 

avyākata consciousness and their concomitants by contiguity condition.67 

II. The preceding akusala javana consciousness and their concomitants are followed by subsequent 

akusala javana consciousness and their concomitants by contiguity condition.68 

III. The preceding akusala javana consciousness and their concomitants are followed by subsequent 

avyākata javana consciousness and their concomitants by contiguity condition.69 

IV. The preceding avyākata javana consciousness and their concomitants are followed by 

subsequent avyākata javana consciousness and their concomitants by contiguity condition.70 

V. The preceding avyākata javana consciousness and their concomitants are followed by 

subsequent kusala javana consciousness and their concomitants by contiguity condition.71 

VI. The preceding avyākata javana consciousness and their concomitants are followed by 

subsequent akusala javana consciousness and their concomitants by contiguity condition.72 

The Commentary and sub-commentary literature assert the arrest bhavaṅga 

(bhavaṅgupaccheda) being not other than the five-door adverting consciousness 

(pañcadvārāvajjana).73 But, the ancient Abhidhamma scholars accept the bhavaṅgupaccheda being 

different from the pañcadvārāvajjana. In Paṭṭhāna, Buddha explains the pañcadvārāvajjana citta by 

the name of ‘āvajjana’, ‘bhavaṅgaṁ āvajjanāya’.74 This statement clarifies that pañcadvārāvajjana 

                                                 
67 purimā purimā kusalā dhammā pacchimānaṃ pacchimānaṃ abyākatānaṃ dhammānaṃ anantarapaccaye 

   na pacayo. 

- Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo,  dhammānulome tikapaṭṭhānaṃ,paccayaniddeso, anantarapaccayoti 

(Chaṭṭha  Saṅgāyanā  CD-ROM, Verson-3, Igatpuri: Vipassanā Research Institute, 1999) 
68 purimā purimā akusalā dhammā pacchimānaṃ pacchimānaṃ akusalānaṃ dhammānaṃ anantarapaccaye 

 na paccayo. 

- Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo, dhammānulome tikapaṭṭhānaṃ,paccayaniddeso, anantarapaccayoti 

(Chaṭṭha  Saṅgāyanā  CD-ROM, Verson-3, Igatpuri: Vipassanā Research Institute, 1999) 
69 purimā purimā akusalā dhammā pacchimānaṃ pacchimānaṃ abyākatānaṃ dhammānaṃ anantarapacca 

   yena paccayo. 

- Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo, dhammānulome tikapaṭṭhānaṃ, paccayaniddeso, anantarapaccayoti 

(Chaṭṭha  Saṅgāyanā  CD-ROM, Verson-3, Igatpuri: Vipassanā Research Institute, 1999) 
70purimā purimā abyākatā dhammā pacchimānaṃ pacchimānaṃ abyākatānaṃ dhammānaṃ anantarapacc 

   ayena paccayo. 

- Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo, dhammānulome tikapaṭṭhānaṃ, paccayaniddeso, anantarapaccayoti 

(Chaṭṭha  Saṅgāyanā  CD-ROM, Verson-3, Igatpuri: Vipassanā Research Institute,  1999) 
71purimā purimā abyākatā dhammā pacchimānaṃ pacchimānaṃ kusalānaṃ dhammānaṃ anantarapaccaye 

   na paccayo. 

- Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo, dhammānulome tikapaṭṭhānaṃ, paccayaniddeso, anantarapaccayoti 

(Chaṭṭha  Saṅgāyanā  CD-ROM, Version-3, Igatpuri: Vipassanā Research Institute,  1999) 
72purimā purimā abyākatā dhammā pacchimānaṃ pacchimānaṃ akusalānaṃ dhammānaṃ anantarapaccayena  

    paccayo. 

- Abhidhamma Piṭaka,paṭṭhānapāḷi,paṭhamo bhāgo, dhammānulome tikapaṭṭhānaṃ,paccayaniddeso, anantarapaccayoti 

(Chaṭṭha  Saṅgāyanā  CD-ROM, Version-3, Igatpuri: Vipassanā Research Institute,1999) 
73U Kyi Khin, f.n.no. 14, p.156. 

74Abhidhamma Piṭaka,paṭṭhānapāḷi (paṭhamo bhāgo) dhammānulome tikapaṭṭhānaṃ, kusalattikaṃ,  

     pañhāvāro, paccayānulomaṃ, vibhaṅgavāro, anantarapaccayo (Chaṭṭha  Saṅgāyanā  CD-ROM, Version- 
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citta arises after the bhavaṅga citta, and it is the beginning moment of the process of consciousness. 

So, according to this statement, the consciousness process runs as series of ‘bhavaṅga, 

pañcadvārāvajjana, cakkhuviññāṇa, sampaṭicchana, santiraṇa’, which are followed by voṭṭhabbana, 

javana, tadārammaṇa and bhavaṅga cittas in the sequence. 

Depiction of Cognitive Process in the Nikāya Literature 

In the Nikāya literature, the doctrine of the cognitive process can’t be found as a systematic 

elaboration as it is found in the Abhidhamma literature. However, the concept seems already implicit 

in these literatures commonly elaborated as the five aggregates, the twelve sense bases, the eighteen 

elements, dependent arising, and so forth. 

The doctrine of momentariness is found as the root for the development of the theory of 

cognitive process in Theravāda tradition. The concept of momentariness supposes every mind and 

material phenomenon occurring in an uninterrupted flow of continuum caused by a citta-niyāma. 

Every phenomenon of mind and matter undergo three phases of sub-moment (khaṇa) - an instant of 

origination (uppādakkhaṇa), endurance (ṭhitikkhaṇa) and cessation (bhaṅgakkhaṇa) – for the 

completion of one moment, which is also known as the lifetime of the phenomenon.75 The lifetime of 

a matter is seventeen times longer than that of consciousness, and this difference in the life span 

causes a consciousness process to occur.76 The commentary literature has presented a full-fledged 

scheme of the doctrine of momentariness, however, this philosophy is rooted in the teachings of 

impermanence and the three characteristics of conditioned phenomena i.e. anicca, dukkha, anatta 

from the Nikāya literature.77 

The principle of impermanence is part of the basic position of the Buddha’s teaching that all 

phenomena-physical and mental- are constantly subject to conditioned construction (saṅkhāta 

dhamma) and are dependently originated. Sutta literature like Aṅguttar Nikāya, Saṁyutta Nikāya, 

Majjhima Nikāya, Khuddaka Nikāya have enumerated that the conditioned phenomena have three 

moments of uppāda, ṭhiti, and bhaṅga, i.e. arising, presence and dissolving. In Saṅkhatalakkhaṅa 

Sutta of Aṅguttaranikāya, Buddha says that these three conditions are the reason of impermanence of 

mind and matter.78 This point can be a base and root idea for the further development of the theory of 

cognitive process in the Abhidhamma literature. 

                                                                                                                                                                    
     3, Igatpuri:Vipassanā Research Institute, 1999) 
75Mehm Tin Mon.The Essence of Buddha Abhidhamma. Mya Mon Yadanar Publication, 1995, p. 131. 

76Tāni pana sattarasa cittakkhaṇāni rūpadhammānamāyū-Abhidhammatthasaṅgaha, Vīthiparicchedo, 

Pañcadvāravīthi anantarapaccayoti (Chaṭṭha Saṅgāyanā  CD-ROM, Version-3, Igatpuri: Vipassanā Research 

Institute, 1999) 
77Noa Ronkin. Early Buddhist Metaphysics. (London: Routledge, 2005), p.60. 

78 “tīṇimāni, bhikkhave, saṅkhatassa saṅkhatalakkhaṇāni. katamāni tīṇi? uppādo paññāyati, vayo paññāyati, ṭhitassa 

aññathattaṃ paññāyati. imāni kho, bhikkhave, tīṇi saṅkhatassa saṅkhatalakkhaṇānī”ti. sattamaṃ. - Aṅguttara Nikāya, 
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The philosophy behind the origination of the concept of citta-vīthi in the Nikāya literature is 

the rejection of the concept of soul in the process of cognizing the outer world that was dominating 

in the current society.79 In the contemporary Upanishadic philosophy, sense perception is attributed 

to the activities of the soul residing in the respective sense organs.80 However, the Buddha rendered 

this function to the combination of sense faculty’s sensitivity, sense objects, and sense 

consciousness. All happiness and unhappiness, sadness, miseries a person experienced in the world 

are considered as his or her sense cognition rather than worldly coincidence. Empirical teachings of 

the Sutta-piṭaka in this way are devoted to the ethical ground i.e. generation of the wholesome mind 

in the course of the cognitive process. These early teachings of the Sutta-piṭaka, later on, became the 

basis of the systematized theory of cognitive process in the post canonical Theravāda literature. 

The general format of the cognitive process presented in the Nikāya literature can be cited for 

this paper from Majjhima and Saṃyutta Nikāya. For example, for the perception through the eye, 

Madhupiṇḍika-sutta from the Majjhima Nikāya presents a cognitive format beginning from the 

physical contact between five senses and their respective objects and which finally results in the 

sense consciousness. The process runs as follows: 

“..cakkhuñcāvuso, paṭicca rūpe ca uppajjati cakkhuviññāṇaṃ, tiṇṇaṃ saṅgati phasso, 

phassapaccayā vedanā, yaṃ vedeti taṃ sañjānāti, yaṃ sañjānāti taṃ vitakketi, yaṃ vitakketi taṃ 

papañceti, yaṃ papañceti tatonidānaṃ purisaṃ papañcasaññāsaṅkhā samudācaranti 

atītānāgatapaccuppannesu cakkhuviññeyyesu rūpes..”81 

According to this sutta, for the arising of cakkhuviññāṇa, the cakkhu needs to contact the 

rūpa. The meeting of the three conditions for contact. Due to the contact of these three phenomena, 

there arises feeling. In the cognitive process, the feeling conditions for the perceiving (Saññā) and 

the perceiving condition for the person to think about (Vitakka). In this process, one complicates 

(Papañceti) on what one thinks about and based on what a person complicates, the perceptions & 

categories of complication assail him/her (Papañcasaññāsaṅkhā) concerning past, present, & future 

forms cognizable through the eye. 

With this excerpt, it can be analyzed that the early Buddhist literature regards perception as 

the immediate impingement of the sense-organ with the respective sense object. This view can be 

                                                                                                                                                                    
paṭhamapaṇṇāsakaṃ, cūḷavaggo, saṅkhatalakkhaṇasuttaṃ (ChaṭṭhaSaṅgāyanā  CD-ROM, Version-3, Igatpuri: 

Vipassanā Research Institute, 1999) 
79Karunadasa, f.n.no. 2, p. 138. 

80Ediriwira Sarachchandra. Buddhist Psychology of Perception. (Dehiwala, Sri Lanka: Buddhist Cultural Center, 2009), 

p.3. 

81 Majjhima Nikāya, mūlapaṇṇāsapāḷi, sīhanādavaggo,  madhupiṇḍikasuttaṃ (ChaṭṭhaSaṅgāyanā  CD-ROM, Version-3, 

Igatpuri: Vipassanā Research Institute, 1999) 
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considered as a naive realism in counter to the Upanishadic recognition of soul during the time of the 

Buddha in India. The early rendering of the process can be analyzed as a complicated process, 

beginning from a simple sensation and proceeding by degrees to a discriminative apprehension of the 

object. The entire process is supposed to result in papañcasaṅkhā i.e. desire or attachment, so, the 

arising of papañca in a person is related to the process of sense-perception and the cessation of 

papañca by the means of complete cessation of the activities of the six spheres of contact. This 

process can be shown by the following diagram: 

Impingement of Rūpa & Cakkhu      Cakkhuviññāṇa; Meeting of Rūpa, Cakkhu & 

Cakkhuviññāṇa          Phassa            Vedanā           Saññā            Vitakka            Papañca         

Papañcasaññāsaṅkhā 

In the early literature, the term cakkhuviññāṇa has been interpreted as attention or awareness 

of the visual sense-faculty since it is shown arising before the phassa. In the process, saññā and 

viññāṇa both have been rendered to mean consciousness and saññā is supposed to occur after 

viññāṇa and is considered to recognize and evaluate the sense object. Vedanā has been taken as an 

emotional aspect in the cognitive process and is supposed to be a base for the arising of saññā. Saññā 

cognizes the object and plays the role of the subjective and intentional aspects in the perception. 

After the SaññāVitakka argues about the object, then the process of proliferation occurs (Papañceti). 

Then in the process, one starts to think about a lot of things with regards to the present, past, and 

future things related to the objects. According to this format of perception, the way we deal with the 

sensations is the reason for our bondage to this world. 

The Nikāya literature has highlighted the empirical teachings intending to upgrade an 

individual’s perception level. These teachings are concentrated on encouraging the individuals to get 

free from their sorrow by the destruction of the saññā.82In these teachings, individuals’ perceptions 

are appealed for the replacement of the saññā by the paññā in course of the perception process. We 

can cite an example from the Mūlapriyāya Sutta from Majjhima Nikāya on how the perception 

dominated by the saññā and paññā make difference in the cognitive process in the worldlings and 

the arīya persons when they have sense-perception of the phenomena of the earth (Pathavi).  

                                                 
82etamādīnavaṃ ñatvā, dukkhaṃ saṅkhārapaccayā. 

    sabbasaṅkhārasamathā, saññānaṃ uparodhanā. 

    evaṃ dukkhakkhayo hoti, etaṃ ñatvā yathātathaṃ.  

-Khuddaka Nikāya,suttanipātapāḷi, mahāvaggo, dvayatānupassanāsuttaṃ (Chaṭṭha  SaṅgāyanāCD- ROM, 

Version-3, Igatpuri: Vipassanā Research Institute, 1999) 
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“puthujjano… pathaviṃ pathavito sañjānāti; pathaviṃ pathavito saññatvā pathaviṃ maññati, 

pathaviyā maññati, pathavito maññati, pathaviṃ meti maññati, pathaviṃ abhinandati. taṃ 

kissa hetu? ‘apariññātaṃ tassā’ti vadāmi.’’83 

This passage can be translated as 'a worldling recognizes the earth as earth, s/he 

conceptualizes earth, conceptualizes in the earth, conceptualizes from the earth, s/he conceptualizes 

that the earth is mine and s/he rejoices the earth. What makes it happen like this? It is due to his/her 

lack of understanding of the fact that they conceptualize like this.’ As opposed to this, how an arīya 

person thinks is as follows: 

“arahaṃ khīṇāsavo…sopi pathaviṃ pathavito abhijānāti; pathaviṃ pathavito abhiññāya 

pathaviṃ mā maññi, pathaviyā mā maññi, pathavito mā maññi, pathaviṃ meti mā maññi, 

pathaviṃ mābhinandi. taṃ kissa hetu? ‘pariññeyyaṃ tassā’ti vadāmi.’’ 

This passage can be translated as: ‘an enlightened person acknowledges the earth as earth, 

having acknowledged the earth as earth, he should not conceptualize the earth, he should not 

conceptualize in the earth, he should not conceptualize from the earth, he should not conceptualize 

that the earth is mine and should not rejoice the earth. What makes it happen like this? It is due to his 

understanding of the fact that he conceptualizes like this.’ Hence, in the Mūlapariyāya sutta, the 

Buddha emphasizes the development of the cognitive faculty of abhijñā in place of the saññā for the 

right perception.84 

In the Sutta literature, the process of cognition is illustrated in terms of the cognitive factors 

which arise in the cognitive series with their specific functions. Cognitive factors such as sense 

consciousness, an integrated consciousness, phassa, vedanā, saññā, thinking, papañca (mental 

proliferation), taṇhā (craving), upādāna (clinging), and anusaya (underlying tendency) are always 

accord with a causal relationship to a great extent so that all puthujjana have similar reaction and 

experiences in a particular situation.85 According to the early understanding of the cognitive process, 

these factors follow a similar pattern in each round. So, our cognition is the result of these factors, 

their functions, and processes that run repeatedly, continuously, and endlessly in the process.86 

We can see the functions of many cognitive factors with their interactive and linear 

relationship. Many suttas have depicted the cognitive process as an interaction of factors and their 

                                                 
83 Majjhima Nikāya,mūlapaṇṇāsapāḷi, mūlapariyāyavaggo, mūlapariyāyasuttaṃ (Chaṭṭha  Saṅgāyanā  CD-  

ROM, Verson-3, Igatpuri: Vipassanā Research Institute, 1999) 
84 Ralf Kestler. “Basics of Psychology in Pali Buddhism” International Journal for Philosophy and  

    Psychosomatic Medicine, February 2012, p. 5. IZPP_2-2012_Kestler.pdf. Accessed 10 July 2021. 

85Han Tao, Cognition in Buddhist Psychology: A Study of the Cognitive Functions in the Teaching of  

Causality in Early Buddhism. (Hong Kong: The University of Hong Kong, September 2017.), p. 42. 

86 Ibid, p. 43. 

http://www.izpp.de/fileadmin/user_upload/Ausgabe_7_2-2012/IZPP_2-2012_Kestler.pdf
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functions. These suttas have shown how these factors interact as a causal relationship in the twelve 

links such as phassa, vedanā, taṅhā, upādāna, bhava, jāti and other consequences caused by the jāti. 

In this causal series, the cognitive factors such as saññā and saṅkappa-vitakka are also supposed to 

arise in the process between the arising of vedanā and before the taṅhā. In different suttas, these 

cognitive factors have been shown performing their relevant functions. For example, in the 

Dasuttara, Phassanānatta, Migajala, and many other Suttas, the model of cognitive process has been 

shown originated from the contact of six senses, their respective objects, and the resulting 

consciousness. These suttas have shown that the contact is in a way cause for the arising of the 

vedanā in the course of cognition. Vedanā further causes for the arising of the saññā which functions 

of discriminating the sense object.  

Saññā has been shown as the conditions for the arising of thinking. In the Dasuttara and 

Phassanānatta sutta, the terminologies like saṅkappa, vitakka, papañca, vinacchaya have been 

rendered to denote the function of thinking.87 The function of thinking causes the arising of taṅhā 

(craving) and which further conditions for the emergence of the upadāna (clinging). In the 

Saḷāyatanavibhaṅga, Mahātaṇhāsaṅkhaya and Chachakka Suttas these functions have been shown 

very clearly. In the Saḷāyatanavibhaṅga Sutta, Buddha preached that the six internal and the external 

sense-media, the six bodies of consciousness and the contact should be known. In the Sutta, the 

Buddha appeals for the exploration of the eighteen intellects and the thirty-six states to which beings 

are attached should be penetrated. With the basis of this understanding, one should come out from 

their attachment.  

The sutta further teaches that there are three frames of reference that a noble person should 

cultivate and cultivate, one becomes fit to instruct a group.88 Factors and functions of the cognition 

thus depicted in this Sutta were found occurring in the sequence. The interpretations of the suttas this 

way reveal the fact that the sutta literature has presented how two or several factors of functions can 

be interdependent. This way, Sutta literature doesn’t resort to the metaphysical or abstract doctrines 

to realize the Buddha’s teachings as in the Abhidhamma. 

                                                 
87yathāsutaṃ yathāpariyattaṃ dhammaṃ cetasā anuvitakketi anuvicāreti manasānupekkhati. 

- Dīgha Nikāya,pāthikavaggapāḷi, dasuttarasuttaṃ , pañca dhammā (Chaṭṭha  Saṅgāyanā  CD-ROM, Version-

3,  

Igatpuri: Vipassanā Research Institute, 1999) 

88cha ajjhattikāni āyatanāni veditabbāni, cha bāhirāni āyatanāni veditabbāni, cha viññāṇakāyā veditabbā, cha  

    phassakāyā veditabbā, aṭṭhārasa manopavicārā veditabbā, chattiṃsa sattapadā veditabbā, tatra idaṃ nissāya  

idaṃ pajahatha, tayo satipaṭṭhānā yadariyo sevati yadariyo sevamāno satthā gaṇamanusāsitumarahati.. 

- Majjhima Nikāya, uparipaṇṇāsapāḷi, vibhaṅgavaggo, saḷāyatanavibhaṅgasuttaṃ (Chaṭṭha Saṅgāyanā  CD-  

ROM, Version-3, Igatpuri: Vipassanā Research Institute, 1999) 
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Conclusion 

The complete information concerning the cognitive process can be enumerated through the 

Abhidhamma Piṭaka, however, the source of the theory is found in the canonical Sutta and 

Abhidhamma literature. The model of sense perception depicted in the early Nikāya literature, the 

Abhidhamma canonical literature, and the Abhidhamma commentaries and the manuals can be 

marked as a little variation in terms of their advancement in describing the process. 

In the early Nikāya literature, sense perception has been depicted as a process of cognition 

that is originated from the contact of sense-faculty, the sense-object, and the sense viññāṇa. In the 

process, the viññāṇa is followed by the vedanā. Vedanā has been taken as an experiential aspect of 

the cognition and is supposed to be a base for the arising of saññā. Saññā further cognizes the object 

and plays a role in the subjective aspects in the course of the cognition process. After the 

saññā,vitakka argues about the object, and then the process of proliferation occurs (Papañceti). Then 

in the process, one starts to think about a lot of things with regards to the present, past, and future 

things related to the objects (Papañcasaññāsaṅkhā). 

In the Abhidhamma canonical literature, the cognitive process is enumerated in terms of 

dhātu, viññāṇa, manodhātu, and monoviññāṇadhātu. As the process depicted in this literature, when 

a visible object (rūpa dhātu) impinges on the eye (cakkhu dhātu), the eye-consciousness 

(cakkhuviññāṇa dhātu) arises.  In this process, the cakkhuviññāṇa dhātu is followed by the 

manodhātu and the monoviññāṇadhātu respectively. This way, in the canonical Abhidhamma like 

Paṭṭhāna, these three elements as icons (C-M-M) have been developed as a formula for the 

development of a cognitive process. The theory of cognitive process is fully developed in the 

Abhidhamma commentaries and manuals as an incessant series of seventeen consciousnesses arising 

in the uniform order for a full-fledged physical sense-door cognitive process. According to this 

developed version of the doctrine, all types of cognition begin from the bhavaṅga and from which 

the mind adverts to the sense object. Every physical sense-door process is followed by the several 

mind-door processes for the full cognition of the object. 

From the discussion so far, we can conclude that the Abhidhamma commentaries do not make 

any creation regarding the subject of citta-vīthi. Rather, their depiction of the doctrine should be 

understood as the further continuation and the development. The concept is found rooted in the early 

Nikāya and the canonical Abhidhamma literature as the original teachings of the Buddha.  
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The Six Buddhist Councils: Preserving and Propagating the Buddha's Teachings 

- Sharada Poudel, PhD 

Abstract 

This article explores the significance of the Six Buddhist Councils in the history of 

Buddhism. These councils, convened at different times, aimed to preserve and propagate the 

teachings of Gautama Buddha. By examining each council's historical background, purpose, 

proceedings, and outcomes, this article sheds light on their contributions to the development and 

dissemination of Buddhist scriptures and monastic discipline. Primary and secondary sources are 

analyzed to highlight the councils' significance in shaping Buddhist traditions. 

Keywords:Buddhist councils, preservation, scriptures, monastic discipline, propagation, 

Buddhist traditions 

Introduction 

Since the passing of the historical Buddha, Siddhartha Gautama, Buddhist monastic 

communities, known as "saṅgha," have periodically assembled to address doctrinal and disciplinary 

issues and review and amend the contents of the Buddhist canons. These gatherings are commonly 

referred to as Buddhist "councils" (Pāli and Sanskrit: saṅgīti), with the term translating to "reciting 

together" or "joint rehearsal." Accounts of these councils are documented in Buddhist texts, 

indicating that they commenced shortly after the Buddha's demise and have persisted into the present 

day. 

While the earliest councils are acknowledged as historical occurrences by all Buddhist 

traditions, the accuracy and particulars of these events remain contentious in contemporary Buddhist 

studies. The disagreement arises from conflicting accounts in various sources associated with 

Buddhist schools. Moreover, these narratives often enhance the authority and prestige of specific 

schools, adding complexity to assessing the historical accuracy of these accounts. Subhadda, the 

elderly monk, expressed joy upon Buddha's passing, anticipating freedom from rules and restrictions. 

He declared, "We have got rid of the Master." This statement alarmed Mahakassapa for several 

reasons. Firstly, the disrespectful comment occurred within the monk community. Secondly, 

Buddha's body still lay present, making such remarks inappropriate. Thirdly, Mahakassapa, having 

observed discord among Mahaveero's disciples after his passing, feared that without rules, monks 

might misbehave. 

Mahakassapa was particularly worried about establishing false doctrines (Adhamma and 

Avinaya) after Buddha's mahaparinibbana. Confusion over what Buddha had permitted and 
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prohibited could lead to the demise of proper conduct. Buddha emphasized that only vinaya and 

dhamma should guide future sangha generations. Historical records in the Sutta and Vinaya Pitaka 

highlight the presence of rebellious monks during Buddha's lifetime: 

- Devadatta's attempts to harm Buddha and create a schism in the Sangha. 

- Unsettled disputes among monks in Ghositarama. 

- Channa's arrogance and refusal to accept teachings. 

- The unruly behavior of the Chabbaggiya monks at Jetavana. 

- Rebellious monks, as mentioned in the Latukikopama Sutta, disregarded advice and 

rules, showing discourtesy towards Buddha and training-desiring monks. 

Mahakassapa emphasized the importance of the Vinaya rules, noting that without them, 

rebellious monks might teach incorrect behaviors and teachings to their disciples, undermining the 

reputation of the Sangha. Buddhism, one of the world's major religions, originated with the teachings 

of Gautama Buddha in the 5th century BCE. As the Buddhist community grew, a need arose to 

preserve and safeguard the Buddha's teachings. This led to the convening four significant Buddhist 

Councils, each serving a unique purpose. This research article delves into these councils' historical 

context, objectives, proceedings, and outcomes, shedding light on their impact on the Buddhist 

tradition.  

The First Buddhist Council 

Historical Context: The First Buddhist Council was convened at Rajagrha, shortly after the 

Buddha's parinirvana, approximately in 483 BCE (Shrestha 105). It is believed to have taken place in 

the 5th century BCE, during the reign of King Ajata Satru. The Council was necessitated by the 

concern of the Buddha's disciples to preserve the purity of his Dhamma following his demise. 

Proceedings: Mahakassapa, a respected senior monk, presided over the Council. Upali, an 

expert in the Vinaya (monastic rules), and Ananda, the Buddha's cousin and personal attendant, 

played crucial roles. A gathering of five hundred bhikkhus, chosen through a vote by the general 

congregation, attended the Council. 

The main focus of the proceedings was on settling the Dhamma and Vinaya. Mahakassapa 

questioned Upali on the Vinaya, addressing issues related to monastic rules. Similarly, Ananda was 

questioned on the Sutta-Pitaka, clarifying matters concerning the Buddha's discourses. 

Reason for the Council: The Council was primarily called to prevent the deterioration and 

misinterpretation of the Buddha's teachings after his passing. An irreverent remark by a monk named 

Subhadda, who questioned the necessity of adhering to strict discipline after the Buddha's demise, 
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further emphasized the urgency of convening the Council. Mahakassapa's concern for the future 

safety and purity of the Dhamma became a driving force in organizing the gathering. 

The Outcome of the Council: The First Council achieved several essential outcomes. It 

resulted in the compilation and standardization of the Vinaya and Sutta-Pitaka texts, ensuring the 

preservation of the Buddha's teachings in oral form (Gyawali 237). 

In this council, Ananda faced significant opposition to his admission to the Synod, and 

Mahakassapa had initial reservations due to Ananda's failure to attain Arhathood. Despite achieving 

enlightenment just before the Council, Ananda was charged by the monks with various offenses, 

which he explained as follows: 

- He could not formulate the lesser and minor precepts due to overwhelming grief at the 

impending death of the Buddha. 

- While sewing the Master's garment, he had to tread upon it as he had no one to assist 

him. 

- Ananda allowed women to pay their respects to the Buddha's body first, showing 

consideration for their feelings and spiritual progress. 

- He should have requested the Buddha's permission to continue his study for a Kalpa 

(an extended period) influenced by hostile forces. 

- Ananda advocated for the admission of women into the monastic Order, inspired by 

gratitude towards Mahaprajapati Gautami, who nursed the Buddha in his infancy. 

In some versions of the Vinayas, additional charges were brought against Ananda. These 

included his failure to provide drinking water to the Buddha despite being asked three times and 

showing his private parts to people of low character. Ananda justified these actions by explaining 

that the water in the river was muddy and showing the privy parts served as a means to rid those 

individuals of their sensuality. Despite these charges, Ananda's explanations were deemed 

satisfactory by the Assembly. Consequently, he was allowed to be part of the First Buddhist Council 

and played a significant role in settling the Dhamma and Vinaya texts (Bapat 10).  

Additionally, the Council imposed a Brahmadanda on Channa, the charioteer of the Buddha, 

for his arrogant behavior. Interestingly, this punishment eventually led to Channa's repentance and 

enlightenment, as he became an Arhat (Harvey 88). While some scholars have questioned the 

historicity of the First Buddhist Council, the unanimous tradition across different Buddhist schools 

attests to its significance in safeguarding the authenticity and integrity of the Buddha's teachings 

(Harvey).  
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The Second Buddhist Council 

Historical Context: The Second Buddhist Council took place in Vaishali, approximately a 

hundred years after the passing of Gautama Buddha, around 383 BCE (the exact timing could be 

more precise). It was convened due to disagreements and controversies within the Buddhist monastic 

community regarding certain aspects of the monastic discipline (Vinaya). 

Proceedings: The council was called in response to a disagreement over the Ten Points (dasa 

vatthuni), considered unorthodox by Yasa, the son of Karnataka. The Vajji monks, who followed 

these points, punished Yasa for opposing their practices. This led to Yasa's expulsion from the 

monastic community. 

Reason for the Council: The main reason for the Second Council was to address the 

controversies surrounding the Ten Points (Dasa Vattuni) and resolve the monastic community's 

disagreements. The council aimed to reaffirm the proper monastic rules and practices to maintain 

harmony and unity within the Sangha. 

The Ten Points, as described in the Cullavagga, were as follows: 

Singilonakappa: Carrying salt in a horn violated the rule against storing food. 

Dvarigulakappa: Taking meals when the shadow is two fingers broad, contradicting the prohibition 

of eating after midday. 

Gamantarakappa: Going to another village and having a second meal there on the same day, 

contrary to the rule against overeating. 

Avasakappa: Observing the Uposatha ceremonies in various places within the same parish 

went against the residence rules in a designated area. 

Anumatikappa: Seeking permission for a deed after it has been done violates monastic 

discipline. 

Acinnakappa: Using customary practices as precedents, falling into the same category as the 

previous point. 

Amathitakappa: Drinking buttermilk after meals in violation of the rule against overeating. 

Jalogirp-patum: Drinking toddy, which contradicted the rule against consuming intoxicants. 

Adasakam-nisidanarp: Using a rug without a fringe, against the prohibition of using 

borderless sheets. 

Jataruparajatam: Accepting gold and silver, which was forbidden by the rule concerning 

ownership of valuable items. 
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Yasa openly declared these practices to be unlawful. After being excommunicated, he 

traveled to Kausambi and sent messengers to invite monks from the Western Country, Avanti, and 

the Southern Country to gather and resolve the matter, aiming to prevent the spread of irreligion and 

preserve the Vinaya (Bapat 11-12). 

Outcome of the Council: The council was attended by around 700 monks, and after 

extensive deliberations, each of the Ten Points was declared unlawful. The practices advocated by 

the Vajji monks were deemed invalid and violated the monastic discipline (Vinaya). The council's 

unanimous decision confirmed the orthodox interpretation of the Buddha's teachings and upheld the 

traditional monastic practices. However, the council's outcome also led to a schism within the 

Buddhist community; due to the council's decision, a new sect known as the Mahasanghika emerged. 

This sect disagreed with the council's conclusions and held divergent views on doctrinal and 

monastic matters. The emergence of the Mahasanghika marked a significant division within the early 

Buddhist community. 

The Third Buddhist Council 

Historical Context:The Third Buddhist Council took place around 236 years after the passing 

of Gautama Buddha, approximately in 250 BCE. It was held at Asokarama in Pataliputta, and the 

royal patronage for the council was provided by King Asoka(Poudyal 270). The Elder Venerable 

Moggaliputta Tissa was instrumental in organizing the council. 

Proceedings: The Third Council involved the selection of 1,000 monks by Venerable 

Moggaliputta Tissa (Poudyal 270), who were tasked with reciting and reaffirming the Dhamma 

(teachings) and Vinaya (monastic rules). The recitation and affirmation process took about nine 

months to complete. 

Reason for the Council:King Asoka's widespread support and generosity towards the Sangha 

resulted in many unwholesome and greedy individuals joining the monastic community. These new 

monks propagated heretical teachings and diverse views that deviated from the orthodox Theravadan 

teachings. Additionally, there were disputes among the 18 schools of Buddhism, each with its own 

Dhamma and Vinaya texts and differing doctrinal interpretations. 

To address these issues and protect the purity of the Dhamma and the Sasana (Buddhist 

religion), Thera Moggaliputta Tissa called for the Third Buddhist Council. The council aimed to 

refute the heretical views put forth by non-Theravadan believers and establish Theravadan teachings 

as orthodox. 

The Outcome of the Council: The Third Buddhist Council resulted in significant 

achievements. 
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Theravadan Teachings Affirmed: King Asoka's schism pillar edict was erected to end 

disruptive elements threatening the orthodox Theravadan school. The council's reaffirmation of 

orthodox teachings helped establish the Theravada tradition as the authoritative and authentic form 

of Buddhism (Poudyal 271). 

Compilation of Kathavatthu: The council compiled the fifth book of the Abhidhamma 

Pitaka, Kathavatthu. This text examined and refuted the heretical teachings of non-Theravadan 

schools. Thera Moggaliputta Tissa systematically addressed 500 orthodox and 500 unorthodox 

statements to refute the diverse views and doctrines, thereby establishing the supremacy of 

Theravadan teachings (Poudyal 270). 

Overseas Missions: One of the most significant outcomes was the dispatch of missionary 

monks to various regions around India and neighboring countries to spread Buddhism. These 

missions included sending monks to places like Kashmir & Gandhara, Mahisamandala, Vanavasi, 

Aparantaka, Maharattha, Yona countries, Himavanta, Suvannabhumi, and Tambapanni (Sri Lanka). 

The successful mission to Sri Lanka, led by Ven. Mahinda resulted in converting the Sri Lankan king 

and his subjects to Buddhism and introducing the Tipitaka (Buddhist scriptures) to the island. 

The Third Buddhist Council played a crucial role in consolidating and propagating Theravada 

teachings, refuting heretical views, and expanding Buddhism to new regions, impacting, developing, 

and disseminating the Buddhist tradition. 

The Fourth Buddhist Council 

Historical Context: The Fourth Buddhist Councils are significant events in the history of 

Buddhism, but scholars have questioned their historical accuracy. According to David Snellgrove, 

the accounts of the Third Council from the Theravada tradition and the Fourth Council from the 

Sarvastivada tradition are considered equally tendentious, making it difficult to establish the precise 

historical details surrounding these councils (Snellgrove 22). 

Proceedings: The Fourth Buddhist Councils consist of two separate gatherings, each held by 

different Buddhist schools in different regions of India. 

Sinhalese Theravāda Fourth Council: The Southern Theravāda school held its Fourth 

Buddhist Council in the first century BCE in Sri Lanka at Alu Vihāra (Aloka Leṇa) during the time 

of King Vattagamani-Abhaya (Valagamba) (BBC Religions, "Buddhism: The Fourth Council"). The 

council was convened at Alu Vihāra in response to a year of poor harvests and famine in Sri Lanka, 

which resulted in the death of many Buddhist monks due to starvation. Recognizing the danger of 

losing the teachings, the surviving monks decided to transcribe the Pali texts into written form to 
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preserve them for future generations, the first time Buddha’s teachings, Tipitaka and Attakatha, were 

written in Palm leaf (BBC Religions, "Buddhism: The Fourth Council"). 

Kashmiri Sarvāstivāda Fourth Council: The Sarvastivada tradition held its Fourth Buddhist 

Council in 78 AD in the Kushan empire under the patronage of Emperor Kanishka I (BBC Religions, 

"Buddhism: The Fourth Council"). The council was convened at Kundalvana Vihara (Kundalban) in 

Kashmir. Five hundred Bhikkhus were gathered under the leadership of Vasumitra to systematize the 

Sarvastivadin canon (Tripitaka with Vibhasha), translating it from earlier Prakrit vernacular 

languages into Sanskrit. This process lasted for twelve years and resulted in a compilation of 

scriptures and the emergence of the Vaibhāṣika tradition in Kashmir (BBC Religions, "Buddhism: 

The Fourth Council"). 

Reason for the Council: The reasons for convening the Fourth Buddhist Councils varied for 

each school. 

Sinhalese Theravāda Fourth Council: The Fourth Council of the Theravada school in Sri 

Lanka was initiated to address the threat posed by famine, war, and the rise of the Abhayagiri vihara, 

which enjoyed the king's favor. The monks recognized the importance of preserving the oral 

teachings in written form to ensure their continuity, even in adverse circumstances (BBC Religions, 

"Buddhism: The Fourth Council"). Kashmiri Sarvāstivāda Fourth Council: The Sarvastivada 

tradition convened the Fourth Council in Kashmir to systematize their canon and translate it into 

Sanskrit to safeguard and propagate their teachings more effectively (BBC Religions, "Buddhism: 

The Fourth Council"). 

The Outcome of the Councils:The Fourth Buddhist Councils' outcomes significantly 

impacted the preservation and transmission of Buddhist teachings in different regions.  

Sinhalese Theravāda Fourth Council: The Theravada Fourth Council in Sri Lanka resulted 

in the transcription of the Pali texts into written form, ensuring the continuity and dissemination of 

the Tipitaka (Buddhist scriptures) for future generations (BBC Religions, "Buddhism: The Fourth 

Council"). 

Kashmiri Sarvāstivāda Fourth Council: The Sarvastivada Fourth Council in Kashmir led to 

the systematization and translation of their canon into Sanskrit (Gurung 92). Vaibhāṣika were 

written. The Vaibhāṣika tradition emerged as a result of this council, and its Abhidharma texts 

became central to the Vaibhāṣika lineage in Kashmir. However, the Sarvastivada school is no longer 

an independent school, and its Abhidharma tradition was inherited by the Mahayana tradition (BBC 

Religions, "Buddhism: The Fourth Council"). 
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Fifth Buddhist Council 

Historical Context and Proceedings: The Fifth Buddhist Council, held in 1871 in Mandalay, 

Burma, was under the patronage of King Mindon. Its historical context lies in the concern for 

preserving the purity of Gautama Buddha's teachings. The proceedings involved 2,400 monks 

presided over by senior bhikkhus: theVenerable Mahathera Jagarabhivamsa, the Venerable 

Narindabhidhaja, and the Venerable Mahathera Sumangalasami. The primary focus was reciting 

and analyzing the Pali Canon to detect any alterations, misinterpretations, or omissions. Their joint 

Dhamma recitation lasted five months. 

Outcomes of the Council: The council's outcomes were significant in two ways. First, it 

reaffirmed the authenticity of the scriptures by meticulously examining them. Second, it led to the 

Tripitaka's approval, inscribed in 729 marble slabs for posterity. The monks and numerous skilled 

craftsmen undertook the monumental task of crafting each slab. Upon finishing, these slabs were 

placed in exquisite miniature 'Pitaka' pagodas situated on a dedicated site within the precincts of 

King Mindon's Kuthodaw Pagoda at the base of Mandalay Hill from 1860 to 1868. This location, 

home to what is referred to as the 'largest book in the world,' preserves the result of their efforts to 

this day. It's worth noting that this council's recognition is predominantly confined to Burma 

(Mendelson 276). This helped preserve and propagate the teachings of Gautama Buddha in the 

Theravada tradition. 

Impact on Buddhist Traditions: While the Fifth Council was specific to Theravada 

Buddhism and had limited representation beyond Burma, its meticulous approach to preserving the 

canon influenced how other Buddhist traditions approached doctrinal purity. 

Sixth Buddhist Council 

Historical Context and Proceedings: The Sixth Council, convened in Rangoon in 1954 by 

Prime Minister U Nu of Burma, had the historical context of global collaboration. It aimed to collect 

and compile the Buddha's utterances, resulting in the Tripitaka. The proceedings involved 2,500  

learned Theravāda monks who came from Myanmar, Cambodia, India, Laos, Nepal, Sri Lanka, 

Thailand and Vietnam, presided over by Venerable Abhidhaja Mahraha Guru Bhadanta Revata. 

In this council, the Buddhist Scriptures underwent a traditional recitation lasting two years, 

during which the Tripiṭaka and its related texts in various scripts were thoroughly examined. Any 

differences were carefully documented, necessary corrections applied, and all versions meticulously 

compared. Surprisingly, minimal variations were discovered in the content across texts. Upon 

official approval by the council, the entire Tipitaka and its commentaries were prepared for modern 

press printing and subsequently published in the Burmese script. This remarkable achievement was 
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made possible by the dedicated efforts of two thousand five hundred monks and numerous lay 

contributors. Their collaborative work concluded on the evening of Vesak, precisely on 24 May 

1956, marking two and a half millennia since Buddha's Parinibbana (Nanda 2104). 

Outcomes: The council successfully compiled the Tripitaka after unanimous approval by the 

assembly members. This reaffirmed the accurate transmission of the Buddha's teachings. The 

proceedings concluded on the 2,500th anniversary of the Buddha's Mahaparinibbana. 

Impact on Buddhist Traditions: The Sixth Council, being a more inclusive and globally 

represented event, had a broader impact on shaping Buddhist traditions. It emphasized the 

importance of both theoretical (pariyatti) and practical (patipatti) aspects of the Dhamma. The 

collaborative effort ensured a shared understanding and propagation of the scriptures. 

Conclusion 

The First, Second, Third, Fourth, Fifth, and Sixth Buddhist Councils hold immense 

significance in the history and development of Buddhism. These councils were convened at different 

times and in various regions to address specific challenges and ensure the preservation and 

propagation of the Buddha's teachings. The First Buddhist Council, held shortly after the passing of 

Gautama Buddha, aimed to safeguard the Buddha's teachings and compile the Tripitaka, laying the 

foundation for preserving Buddhist scriptures and monastic discipline. The council's outcome led to 

standardizing the teachings and monastic practices, promoting unity within the Buddhist community. 

The Second Buddhist Council, approximately 100 years after the First Council, addressed 

disagreements and controversies within the monastic community. The council reaffirmed monastic 

rules and led to the establishment of the Theravada sect, emphasizing strict adherence to the original 

teachings of the Buddha. The Third Buddhist Council convened during Emperor Ashoka's reign, 

seeking to purify the monastic community from corruption and heretical views. The council resulted 

in the compilation of the Abhidhamma Pitaka, an analysis of Buddhist philosophy and psychology, 

and the rejection of heretical views, ensuring doctrinal purity. The Fourth Buddhist Councils, while 

historically debated, significantly impacted the preservation and transmission of Buddhist teachings 

in different regions. The Southern Theravada School’s Fourth Council in Sri Lanka resulted in the 

transcription of Pali texts into written form, preserving the Tipitaka for future generations. On the 

other hand, the Sarvastivada tradition's Fourth Council in Kashmir led to the systematization of their 

canon and the emergence of the Vaibhāṣika tradition, which significantly influenced the Mahayana 

tradition. The Fifth Buddhist Council in 1871 was convened in Burma to ensure the purity of 

Theravada Buddhist teachings. It aimed to verify and authenticate the scriptures, respond to external 

influences, and establish a consensus among monks. The council, held under royal patronage, also 
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formalized the Tripitaka by inscribing it on marble slabs for posterity.The Sixth Buddhist Council, 

convened in Rangoon in 1954-1956, aimed to collect and review the Buddha's teachings. Led by 

Prime Minister U Nu and presided over by Venerable Bhadanta Revata, it involved 2,500 monks 

from various nations, reaffirming the Tripitaka text on the 2,500th anniversary of the Buddha's 

Mahaparinibbana. 

Overall, the six Buddhist Councils played a pivotal role in preserving and propagating the 

teachings of Gautama Buddha. These councils, held at different times in various locations, 

contributed to the compilation, preservation, and standardization of Buddhist scriptures. They served 

as important milestones in the development of Buddhist traditions. By exploring their historical 

context, objectives, proceedings, and outcomes, we gain a deeper understanding of the efforts made 

by the Buddhist community to ensure the accuracy and continuity of the Buddha's teachings. These 

councils played a crucial role in shaping Buddhist traditions and safeguarding the transmission of 

Gautama Buddha's teachings. 
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Offences, Punishment and Rehabilitation in the Vinay Pitak: A Restorative Approach to 

Monastic Discipline 

- Deepak Prasad Acharya, PhD 

 

Abstract 

The Vinay Pitak, a comprehensive Buddhist scripture, contains a rich repository of ethical and moral 

guidelines. This research paper explores the descriptions of criminal and other offences within the 

Vinay Pitak and the associated penalties. This paper explores the significance of discipline and 

ethical conduct in the Vinaya Pitaka, analyzing the categorization of offences, the purpose of 

punishments, and the emphasis on rehabilitation.The study also aims to shed light on the socio-

ethical aspects of the Vinay Pitak and its potential relevance in contemporary ethical discourse. Its 

detailed account of offences and punishments provides valuable insights into the Saṅgha's emphasis 

on maintaining order, harmony, and adherence to the Buddha's teachings.Through a systematic 

analysis of the text, this paper provides insights into the understanding of criminal behaviour and 

sanctions within the Buddhist monastic context.The Patimokkha, a crucial text within the Vinaya 

Pitaka, outlines the code of conduct for Buddhist monks and nuns. Its detailed system of offences 

and punishments reflects a unique approach to monastic discipline, emphasizing rehabilitation and 

restoring harmony within the monastic community. This paper examines the purpose of punishments 

in the Patimokkha, highlighting its restorative nature and its alignment with Buddhist principles of 

compassion and non-violence. 

Keywords:Vinaya Pitaka, Buddhist monastic discipline, Buddhist ethics, criminal offences 

Introduction 

The Vinay Pitak, a fundamental component of the Buddhist Tripitaka, is a canonical 

collection of texts that govern the ethical and disciplinary aspects of monastic life within the 

Buddhist tradition. While primarily focused on regulating the conduct of monks and nuns, it also 

contains valuable insights into the concepts of criminal and other offences, along with the 

corresponding penalties. This paper aims to delve into Vinay Pitak's teachings on criminal offences, 

the ethical principles underlying them, and the penalties associated with offences. Furthermore, it 

seeks to examine the relevance of these teachings in contemporary ethical discourse and their 

potential applicability in wider societal contexts. 

VinayaPitaka is depicted by Buddhist scholars as the constitution of the Saṅgha. It has a high 

place in the Buddhist tradition. After the Mahaparinirvana of Gautama Buddha, the Vinaya 

Pitakabecame the only standard of unity, purity and discipline of the Saṅgha. Therefore, its place in 
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the Saṅgha is respected and proud. Saṅgha is also known as Buddha's rule. Because as long as the 

Vinaya rules are being practised, Buddhism will remain eternal. The rules governing the monks and 

nuns are found in the Vinaya Pitaka, in which there are separate rules for the monks and nuns. 

Therefore, it is also called the ethics of monks and nuns. In the Vinaya Pitaka, it is mentioned in 

detail why and under what conditions each rule was made, while the monks and nuns from different 

backgrounds are advised to achieve their spiritual goals in an environment of love and harmony.The 

Vinaya Pitaka, meaning "basket of discipline" in Pali, is the first and oldest section of the Tripitaka, 

the canonical collection of Buddhist scriptures (Prebish, 1975). It contains the rules and regulations 

for the Buddhist monastic community, known as the Saṅgha. In the Theravada tradition, the 

following five texts are included under Vinaya Pitaka – (a) Mahāvāgga, (b) Chullavāgga, (c) 

Pāchittiya, (d) Pārājika and (e) Parivāra. 

In Sthaviravāda Vinaya, there are 227 Shikshāpada or rules for monks and 311 Shikshāpada 

or rules for nuns.The Khandhaka provides additional rules and regulations for the Saṅgha, while the 

Parivāra is a commentary on the Suttavibhaṅga and Khandhaka. 

The Vinaya Pitaka is a valuable source of information about offences and punishment in 

early Buddhism. It provides a detailed account of the types of offences that were considered to be 

punishable, as well as the punishments that were meted out for those offences. 

The Patimokkha, meaning "to be freed" in Pali, serves as a comprehensive guide to monastic 

discipline within the early Buddhist tradition (Tambiah, 1984). It outlines a detailed set of rules and 

regulations for monks and nuns, categorized into four levels of severity: pārājika, saṅghādisesa, 

pācittiya, and dukkaṭa (Wijewardhana, 2018). 

While the Patimokkha clearly defines offences and their corresponding punishments, its 

approach to discipline stands out for its emphasis on rehabilitation and restoring harmony within the 

monastic community (Keown, 2005). This paper delves into the purpose of punishments in the 

Patimokkha, exploring its restorative nature and its alignment with Buddhist principles. 

Statement of the Problem 

The Vinay Pitak, while primarily a guide for monastic life, addresses the issue of criminal 

and other offences in a systematic manner. However, these teachings are often overlooked in 

contemporary discussions on ethics and justice. This research paper aims to identify and analyze the 

descriptions of criminal and other offences and penalties in the Vinay Pitak and evaluate their 

potential relevance in contemporary society. 
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The Vinaya Pitaka's detailed account of offences and punishments raises questions about the 

purpose of punishment in early Buddhism. Was punishment intended to be punitive or rehabilitative? 

What were the Saṅgha's goals in establishing a system of offences and punishments? 

Objectives of the Study 

This paper aims to explore the significance of discipline and ethical conduct in the Vinaya 

Pitaka. It will analyze the categorization of offences, the purpose of punishments, and the emphasis 

on rehabilitation. 

Research Methodology 

The study is based on secondary sources and library methods to conduct an extensive review 

of scholarly articles, books, and academic journals related to the Vinaya Pitaka and Buddhist ethics. 

This paper is a qualitative research approach, using textual analysis of the Vinaya Pitaka to examine 

the concepts of offences, punishments, and rehabilitation. 

Discussions 

The Vinaya Pitaka, the first and oldest section of the Tripitaka, serves as a comprehensive 

guide to monastic discipline and ethical conduct within the early Buddhist community (Horner, 

1938). Its detailed account of offenses and punishments provides valuable insights into the Saṅgha's 

emphasis on maintaining order, harmony, and adherence to the Buddha's teachings (Tambiah, 1984). 

Categorization of Offences 

The categorization of offenses into four distinct levels – pārājika, saṅghādisesa, pācittiya, and 

dukkaṭa – reflects the varying degrees of severity attributed to different transgressions 

(Wijewardhana, 2018). This nuanced approach demonstrates the Saṅgha's recognition of human 

fallibility while upholding the high standards expected of those who have renounced worldly pursuits 

to pursue spiritual liberation (Keown, 2005). 

Pārājika Offenses: Protecting the Integrity of the Saṅgha 

Pārājika offences, considered the most serious offences, warrant expulsion from the monastic 

community (Harvey, 2013; Sankrityayan, 2008). These offences include sexual intercourse, stealing, 

killing a human being, and falsely claiming spiritual attainments (Anālayo, 2016; Sankrityayan, 

2008). Their severity stems from their direct contradiction of the core principles of monastic life – 

celibacy, non-violence, honesty, and humility (Gethin, 1998; Sankrityayan, 2008). Pārājika 

Offenses were the most serious offences, resulting in expulsion from the monastic community. 

These include: sexual intercourse, stealing, killing a human being, falsely claiming to have attained a 

higher level of spiritual attainment 
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By imposing expulsion as the punishment for pārājika offenses, the Vinaya Pitaka 

underscores the importance of preserving the integrity of the Saṅgha (Prebish, 1975). These offenses 

threaten to undermine the community's foundation of trust, respect, and shared commitment to the 

Buddha's teachings. Expulsion serves as a reminder of the Saṅgha's unwavering commitment to its 

core values and the serious consequences of violating them (Wijayaratna, 1990). 

Saṅghādisesa Offenses: Maintaining Harmony and Respect 

Saṅghādisesa offences, while less severe than pārājika offences, still necessitate a period of 

probation (Bhikkhu Bodhi, 2012). These offences include actions that disrupt the Saṅgha's harmony 

and potentially harm its reputation, such as causing a schism, making disparaging remarks about the 

Buddha or the Saṅgha, or engaging in inappropriate physical contact (Skilling, 2009).Saṅghādisesa 

Offenses are less serious offences, leading to a period of probation and requiring a formal meeting 

of the monastic community to restore the offender's status. Examples include: ejaculating semen, 

touching a woman with lustful intent, making disparaging remarks about the Buddha, the Dharma, or 

the Saṅgha,Causing a schism in the Saṅgha. 

The probationary period imposed for saṅghādisesa offences serves as a time for reflection, 

repentance, and restoration of harmonious relations within the community (Kieschnick, 2003). This 

approach reflects the Saṅgha's belief in the potential for individuals to learn from their mistakes and 

reaffirm their commitment to the monastic path (Ray, 1994). 

Pācittiya and Dukkaṭa Offenses: Cultivating Self-Awareness and Accountability 

Pācittiya and dukkaṭaoffences, while considered minor transgressions, still require confession 

and acknowledgment (Tambiah, 1984). These offenses address actions that may not cause significant 

harm but still deviate from the ideal conduct expected of monks and nuns (Wijewardhana, 2018). 

Pācittiya Offences 

Minor offences requiring confession and a light punishment, often involve a specific act of 

repentance. Examples include: eating after midday, storing food for later consumption, accepting 

money or valuables, sleeping in the same room as a woman. 

Dukkaṭa Offenses 

The least serious offenses, do not require formal confession but are still considered 

transgressions. Examples include: eating at an improper time, wearing improper clothing, using 

improper language, and engaging in idle chatter. 

The requirement for confession and acknowledgement for pācittiya and dukkaṭaoffences 

emphasizes the importance of self-awareness and accountability among monastic members (Keown, 

2005). By openly admitting their offences, monks and nuns demonstrate their commitment to 

personal growth and adherence to the Saṅgha's ethical standards (Harvey, 2013). 



50 

Siddhartha Journal of Academics                   Vol. 4 July, 2022 ISSN 2676-1432 

The Patimokkha rules aim to maintain order and discipline within the monastic community, 

fostering an environment conducive to spiritual development. They emphasize ethical conduct, self-

awareness, and accountability, guiding monks and nuns on the path to enlightenment. 

Restorative Justice in the Patimokkha 

The concept of restorative justice, which focuses on repairing harm and restoring 

relationships, aligns closely with Patimokkha's approach to punishment. Rather than solely imposing 

punitive measures, the Patimokkha emphasizes the offender's rehabilitation and reintegration into the 

monastic community (Anālayo, 2016). 

This restorative approach is evident in the handling of pārājikaoffences, the most serious 

transgressions. While expulsion from the monastic community might seem harsh, it serves a dual 

purpose: protecting the integrity of the Saṅgha and providing the offender an opportunity for 

introspection and potential renunciation (Harvey, 2013). 

For saṅghādisesaoffences, a period of probation and a formal meeting of the monastic 

community is required for the offender's restoration. This process emphasizes confession, 

repentance, and reconciliation, allowing the offender to acknowledge their wrongdoing and seek 

forgiveness from the community (Kieschnick, 2003). 

Pācittiyaoffences, considered minor transgressions, involve confession and a light 

punishment, often involving a specific act of repentance. These measures aim to guide the offender 

towards self-reflection and behavioral correction, reinforcing the importance of ethical conduct (Ray, 

1994). 

Finally, dukkaṭaoffences, the least serious offences, do not require formal confession but are 

still considered breaches of the monastic code. By acknowledging these minor offences, monks and 

nuns cultivate mindfulness and self-awareness, preventing more serious offences (Skilling, 2009). 

Alignment with Buddhist Principles 

The Patimokkha's restorative approach to punishment aligns with core Buddhist principles, 

particularly compassion and non-violence. Rather than seeking retribution, the Patimokkha 

prioritizes the offender's rehabilitation and the restoration of harmony within the Saṅgha (Gethin, 

1998).This compassionate approach reflects the Buddhist belief in the potential for individuals to 

change and grow. By providing opportunities for repentance and reconciliation, the Patimokkha 

encourages offenders to learn from their mistakes and progress on the path to enlightenment 

(Prebish, 1975). 

The emphasis on non-violence is evident in the absence of corporal or capital punishments in 

the Patimokkha. Instead, the focus lies on addressing the root causes of offences, fostering self-

awareness, and promoting ethical conduct (Horner, 1938). 
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Conclusion 

The Vinaya Pitaka's comprehensive system of offences and punishments highlights the early 

Buddhist community's commitment to upholding ethical standards and fostering a harmonious 

monastic environment. The emphasis on rehabilitation rather than punitive measures reflects the 

Buddhist belief in the potential for individuals to learn from their mistakes and progress on the path 

to enlightenment. 

The Patimokkha's restorative approach to punishment stands as a testament to the early 

Buddhist community's commitment to compassion and non-violence. By emphasizing rehabilitation 

and restoring harmony within the monastic community, the Patimokkha reflects a unique and 

humane approach to monastic discipline. 

The Vinaya Pitaka's detailed guidelines served as a crucial foundation for maintaining order 

and discipline within the Saṅgha, ensuring its continued existence and ability to transmit the 

Buddha's teachings across generations. The text's enduring relevance highlights the importance of 

ethical conduct and self-discipline in the pursuit of spiritual liberation. 
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Abstract 

Second language researchers have shown growing interest to investigate how second language 

learners learn English grammar systems including morphemes. Although sufficient research exists on 

morpheme order studies, such studies are particularly lacking in the context of Nepal. This study 

intends to investigate the acquisition order of eight English inflectional morphemes by analysing the 

proficiency of Grade Six students in the inflectional morphemes. The data was collected through 

written questionnaires comprising objective questions, and were analysed numerically based on their 

accuracy. The study included 32 students randomly selected from Grade Six studying at private and 

community schools in Nepal. The study findings indicate the existence of some sort of natural order 

of acquisition of English morphemes, though not consistent and rigid, in which English second 

language learners acquire proficiency of English inflectional morphemes. It is suggested that 

because there exists some sort of natural order of acquisition, though not rigid, curriculum 

designers should maintain proper sequence in the presentation of learning materials 

horizontally and vertically for effective learning. 

Keywords: acquisition, inflectional morphemes, first language morpheme order studies, 

second language morpheme order studies 

Introduction 

How and in what sequence second language learners learn grammatical morphemes has 

become a matter of investigation since the 1970s. However, it is yet to be confirmed whether the 

claimed ‘natural order’ hypothesis with a belief that second language learning takes place in 

predictable order displaying a sequence of acquisition of grammatical morphemes (Krashen & 

Terrell, 1983), is functional in the EFL context of Nepal, a multicultural and multilinguistic 

Himalayan nation-state in South Asia.  Morpheme order studies have been primarily concerned with 

uncovering the 'natural' order through which learners proceed in acquiring their language. Research 

called morpheme order studies first appeared in the 1970s to search for the natural order of language 

acquisition to support an innatist view of language acquisition (Larsen‐Freeman, 1976). The 

supposition behind such studies is that 'there may be a consistent order in which first and/or second 

language learners acquire proficiency in the use of grammatical morphemes' (Kwon, 2005). The 
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studies by Brown (1973) and De Villiers and De Villiers (1978) were concerned with the acquisition 

of some grammatical morphemes in the first language, while Dulay and Burt (1973) and Dulay and 

Burt (1974) studied how morphemes are acquired in the second language. Teaching English as a 

foreign language to Nepali students for several years, we have noticed that learners accurately use 

certain morphemes such as ‘-ing’ before possessive morphemes. As such this study intended to 

confirm whether any order of acquisition of inflectional morphemes existed based on the 

performance of Nepali EFL learners of English. 

English Inflectional Morphemes 

Inflectional morphemes are those which 'mark such distinctions as the singular/plural contrast 

in nouns (book: book-s), the present tense/past tense contrast in verbs (walk: walk-ed) or the 

positive/ comparative contrast in adjectives (small: small-er) (Aarts & Aarts, 1982 p.19). Inflectional 

morphemes are not used to produce new words in the language, but rather to indicate aspects of the 

grammatical function of a word (Yule, 2009 p.64). 

Inflectional suffixes never change the class of the root. For example, the addition of '-s', 

morpheme to the verb 'drink' does not change the word class of the verb, and the same is true with 

the addition of the morpheme '-ing' with the verb 'drink'. Furthermore, an inflectional morpheme 

occurs at the end position of a form; no further affixation in a form is possible after an inflection. 

According to Yule (2009, p. 64-65), inflectional morphemes are used to show if a word is plural or 

singular, if it is past tense or not and if it is a comparative or possessive form. English has only eight 

inflectional morphemes (or 'inflections') which are interestingly presented by Yule in the following 

example sentences:   

Jim’s two sisters are really different. One likes to have fun and is always laughing. The other 

liked to read as a child and has always taken things seriously. One is the loudest person in the 

house and the other is quieter than the mouse. 

These examples show that two of the inflectional morphemes, -’s (possessive) and –s (plural) 

are attached to nouns. Four inflectional morphemes are attached to verb. There are two inflectional 

morphemes that are attached to adjective: -est (superlative) and –er (comparative). This can be 

presented as follows: 

Noun +-’s, -s 

Verb +-s, -ing, -ed, -en 

Adjective +  -est,-er 

Sometimes, possessive appears as -s’ (students’ union) and the past participle as -ed (I have 

explained). 
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Morpheme Order Studies in First Language 

The morpheme order studies began with the pioneering work of Brown (1973). He conducted 

a longitudinal study on three children named Adam, Sarah, and Eve, native English speakers. The 

study revealed that the three children learned English morphemes in roughly the same order, 

however, not necessarily at the same age. The pattern of development of morphemes in the children 

was clear through the data drawn from spontaneous speech. Brown’s claim on the existence of a 

natural order of acquisition drew much attention from second language acquisition researchers. 

Brown selected fourteen grammatical morphemes in his study. He called them ‘functors’, as they 

were obligatory in certain contexts. The order of acquisition of fourteen ‘functors’ demonstrated by 

three subjects in Brown's longitudinal study can be shown in the following table. 

Table 1 

Order of L1 Acquisition of English Morphemes in Brown(1973) 

Rank Morpheme 

1 Present progressive (-ing) 

2/3 in, on 

4 Plural (-s) 

5 Past irregular 

6 possessive (-s) 

7 Uncontracted copula (is, am, are) 

8 Articles (a, the) 

9 Past regular (-ed) 

10 Third person singular (-s) 

11 Third person irregular 

12 Uncontracted auxiliary (is, am, are) 

13 Contracted copula 

14 Contracted auxiliary 

    

 de Villiers and de Villiers (1973) carried out a cross-sectional study in which they 

elicited spontaneous L1 speech data from 21 children. They also used Brown's 14 functors in 

the study and analysed the results which appeared to be very similar to those of Brown 

(1971). The following was the order of acquisition of English morphemes after de Villiers 

and de Villiers. 
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 Table 2 

Order of L1 Acquisition of English Morphemes after de Villiers and de Villiers (19973) 

Rank Morpheme 

1 Present progressive (-ing) 

2/3 Plural (-s), on 

4 In 

5 Past irregular 

6 Articles 

7 Possessive 

8/9 Third person singular (-s), Past irregular, Contracted 

copula 

10/11 Contracted copula, Past regular (-ed) 

12 Uncontracted copula 

13 Contracted copula 

14 Uncontracted auxiliary (is, am, are) 

 

Morpheme Order Studies in Second Language 

The second language morpheme order studies were inspired by the work of Roger Brown 

(1972) in first language acquisition. In the case of second language acquisition, it is Dulay and Burt 

(1973, 74, 75) who carried out morpheme studies for the first time. They argued that child second 

language acquisition was similar to child first language acquisition which was known as the L1=L2 

Hypothesis. Larsen‐Freeman (1976) argued that the claim for the natural order of acquisition of 

grammatical morphemes based on first and second-language morpheme order studies cannot be fully 

explained in terms of the natural order hypothesis because the frequency of learning of limited 

grammatical morphemes could result through habit formation process and the learning of complex 

vocabulary and grammar could necessitate creativity.  

Dulay and Burt assumed that children learn the rules of their second language in the ways in 

which they learn the rules of their first language. Being the supporters of mentalism, Dulay and Burt 

(1974a) developed a theory called 'creative construction'. According to them the theory of creative 

construction believes that the children gradually reconstruct the rules of the language they hear 

around based on the received language data and the process of hypothesis testing continues until they 

learn to produce perfect language based on the input data. They assumed that children reconstruct 

second languages in similar ways regardless of their NL or the language being learned. In other 

words, the process involved in the acquisition were assumed the same. Dulay and Burt (1973) 

conducted a cross-sectional study to find out the order of acquisition of eight of Brown’s original 
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morphemes in Spanish-speaking children acquiring English as a second language incorporating 151 

children and the study was cross-sectional based on the speech of three groups of Spanish-speaking 

children of different abilities. The method used for eliciting speech was the Bilingual Syntax 

Measure. They found that the acquisition sequences obtained from the three groups of children were 

strikingly similar (Mitchell and Myles 2004, p.40). 

Dulay and Burt (1974 a) conducted another similar research, however, this time they included 

60 Spanish and 55 Chinese children using the Bilingual Syntax Measure (BSM). The BSM consisted 

of seven coloured pictures about which children were asked questions designed to elicit responses on 

11 of Brown's grammatical morphemes (Gas & Selinker, 2009). They found a similar acquisition 

sequence from the data elicited from Spanish and Chinese-speaking children. Dualy and Burt (1975) 

extended their study to include 536 Spanish and Chinese-speaking children and investigated 13 of 

Brown's original morphemes. The results showed a similar pattern of development between the two 

groups of children. Dulay and Burt's (1974b) findings of the order of acquisition can be shown in the 

following table: 

Table 3 

Acquisition order of ten grammatical morphemes  

Rank Morpheme 

1 Articles 

2 Copula 

3 Progressive 

4 Simple plural 

5 Auxiliaries 

6 Past regular 

7 Past irregular 

8 Long plural 

9 Possessive 

10 3rd person singular 

Source: Kwon (2005) 

Bailey, Madden and Krashen (1974) conducted a similar study with adults. They engaged 

two groups of learners learning English. The first group was comprised of 33 native speakers of 

Spanish and the second group comprised of all non-Spanish (different 12 languages) 40 learners. 

BSM was the method of eliciting data. The result showed consistency with the results of Dulay and 

Burt studies. The following kind of acquisition sequence was observed. 

Table 4 
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Acquisition sequence of ten grammatical morphemes 

Rank Morpheme 

1 Present progressive 

2 Plural 

3 Contracted copula 

4 Article 

5 Past regulars 

6 Possessive 

7 Contracted auxiliaries 

8 3rd person singular 

9 Possessive 

10 3rd person singular 

Source: Kwon (2005) 

Larsen-Freeman (1976) researched adults of different four language backgrounds relating to 

Arabic, Japanese, Persian, and Spanish, which revealed the following order of acquisition of ten 

morphemes in the study: 

Table 5 

Acquisition of ten grammatical morphemes 

Rank Morpheme 

1 Present progressive 

2 Copula 

3 Article 

4 Auxiliary 

5 Short plural 

6 Past regular 

7 Singular 

8 Past irregular 

9 Long plural 

10 Possessive 

 

Research Methods 

The purpose of this study was to find out the accuracy order of eight English inflectional 

morphemes based on the descriptive analysis of proficiency of those morphemes by Grade Six 

students learning English as a compulsory subject in community and private schools. The study also 

intended to examine to what extent the order of acquisition of inflectional morphemes by Nepali 
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students was compatible with initial morpheme order studies. The population of the study consisted 

of Grade Six students from Community and Private Schools in Banganga Municipality in Kapilvastu. 

The sample was selected from two secondary schools (community and private) selected purposively. 

Altogether 32 students were included in the study selected randomly comprising 16 students from 

each. The data was collected using a set of questionnaires comprising different tasks which included 

(a) a multiple-choice written test, (b) a fill-in-the-blanks written response test, (c) an oral dictation 

test, and (d) a transformation test. The correct responses were awarded with 1 mark, and incorrect 

responses were marked as zero. To collect the data, we took informed consent from the gatekeepers 

and the informants, and their voluntary participation and ethicalities were ensured. Firstly, the 

researchers went to the schools and talked to the authority (principal/head teacher) and explained the 

purpose and process of research to get permission to collect data. The questionnaire was 

administered to the selected participant students by visiting them in their schools and they were 

collected for analysis. 

Results and Discussion 

The data collected through the questionnaire containing objective tests to test the proficiency 

on eight English inflectional morphemes have been presented holistically and school-wise, and they 

have been compared with the acquisition order of previous studies of Brown (1973), Dulay and Burt 

(1974b), Bailey, Madden, and Krashen (1974) and Larshen-Freeman (1975).    

Holistic Presentation of Data 

The data was collected from the Grade Six students of community and private schools using 

the questionnaire containing multiple choice, gap filling, dictation test, and transformation test items 

to find out their proficiency in eight English inflectional morphemes indicating the order of 

acquisition in terms of accuracy in the test items. The students’ average score on all test types have 

been presented as follows. 

 

 

 

 

Table 6 

Proficiency of inflectional morphemes by Grade Six students 

S.N. Morpheme Average Score Rank 

1. Possessive Singular 0.25 0.09 8 

Plural 0.11 
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2. Plural -s 0.35 0.21 7 

-es 0.25 

Irregular 0.04 

3. 3rd person singular 0.28 6 

4. Present participle 0.49 2 

5. Past tense 0.35 5 

6. Past participle 0.41 4 

7. Superlative 0.54 1 

8. Comparative 0.44 3 

 

The given table indicates the students’ highest proficiency in the ‘superlative’, with an 

average score of 0.54. Similarly, the morpheme‘present participle’ falls under the second rank with 

score of 0.49; ‘comparative’ falls under the third rank with 0.44; ‘past participle’ under the fourth 

rank (0.41); ‘past tense under the fifth rank (0.35); ‘Third person singular’ under the sixth rank 

(0.28); ‘plural’ morpheme under the seventh rank (0.21); and ‘possessive’ falls under the eighth rank 

with the average score of 0.17. 

Analysis of possessive and plural morphemes into further categories generates the following 

sequence of acquisition: 

Table 7 

Acquisition order of inflectional morphemes by Grade Six students 

Rank  Morpheme 

1 Superlative 

2 Present participle 

3 Comparative 

4 Past participle 

5 Simple plural, past tense 

6 3rd person singular 

7 Long plural 

8 Singular possessive 

9 Plural possessive 

10 Irregular plural 
 

The table indicates that the students learned the superlative very early; past tense and simple 

plural werelearned at the same time range. However, irregular plural was notlearned until other 

morphemes were learned. 

School-wise Presentation of Data  

Within the category of school-wise interpretation, data collected from the two schools, a 

private English medium school, and a government-aided community school have been presented. 
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The data collected from students ofGrades Sixhas been presented school-wise including the average 

scores for each of the test items. The average scores on proficiency of eight inflectional morphemes 

are indicative of the order of acquisition of the morphemes selected in the study. 

Table 8 

School-wise proficiency of inflectional morphemes by Grade Six students 

S.N. Morpheme Average Scoreof 

Private School 

Rank Average Score of 

Community School 

Rank 

1 Possessive Singular 0.71 0.35 6 0.21 0.17 6 

Plural 0.00 0.14 

2 Plural -s 0.46 0.34 7 0.25 0.15 7 

-es 0.39 0.14 

Irregular 0.17 0.06 

3 3rd person singular 

 

0.35 6 0.23 5 

4 Present participle 0.55 5 0.41 1 

5 Past tense 0.57 4 0.13 8 

6 Past participle 0.58 3 0.24 4 

7 Superlative 0.78 1 0.30 2 

8 Comparative 0.63 2 0.62 3 

 

The information presented in the table indicates that the students of private school had the 

highest proficiency in the ‘superlative’ morpheme with a score of 0.78, while the community school 

students had the highest proficiency in the present participle with an average score of 0.41. The 

‘comparative’ morpheme appeared in the second rank with a score of 0.63 for private school, while 

‘superlative’ appeared in the same rank with 0.30 for community school students. While ‘past 

participle’ falls under the third rank with 0.58 for private school, there is ‘comparative’ in the same 

rank with 0.26 for community school. Similarly, the ‘past tense’ morpheme was in the fourth rank 

(0.57) in the category of private school, while ‘past participle’ was in the same rank with 0.24 in the 

category of private school. ‘Present participle’ was in the fifth rank (0.55) for private school, while 

‘3rd person singular’ in the same rank (0.23) for community school. ‘Possessive’ and ‘3rd person 

singular’ morphemes fell in the sixth rank (0.35) in the private school category, while ‘possessive’ 

(0.17) fell in the same rank in the community school category. ‘Plural’ morpheme was in the seventh 

rank for both schools, however, with different scores. ‘Past tense’ morpheme appeared in the final 

position (0.13) in the category of community school, however, it was the plural (0.34) concerning the 

private school. 
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In terms of the distinction of ‘possessive’ into ‘singular’ and ‘plural’, and ‘plural’ morpheme 

into ‘simple’, ‘long’ and ‘irregular’, the acquisition order of the inflectional morphemes was found as 

follows: 

Table 9 

Acquisition order of inflectional morphemes by Grade Six students of private and community schools 

S.N. Morpheme Average Score of 

Private School 

Rank Average Score of 

Community School 

Rank 

1 Singular possessive 0.71 2 0.21 7 

2 Plural possessive 0.00 11 0.14 8 

3 Simple plural (-s) 0.46 7 0.25 4 

4 Long plural (-es) 0.39 8 0.14 8 

5 Irregular plural 0.17 10 0.06 10 

6 3rd person singular 0.35 9 0.23 6 

7 Present participle 0.55 6 0.41 1 

8 Past tense 0.57 5 0.13 9 

9 Past participle 0.58 4 0.24 5 

10 Superlative 0.78 1 0.30 2 

11 Comparative 0.63 3 0.26 3 

 

The given table indicates that the students of private school learned all the inflectional 

morphemes earlier except for plural possessive. Private school students of Grade Six tended to show 

better proficiency in the ‘superlative’ (-est), while it is the ‘present participle’ (-ing) to the 

community school students. ‘Comparative’ and ‘long’ plural fell in the same rank of third and eighth 

in both schools respectively. 

Comparison of the Data with Major L1 and L2 Studies 

Here, the comparison has been made between the findings of major L1 and L2 studies and the 

current study. For the comparison, R. Brown (1973), Dulay and Burt (1974b), Bailey, Madden, and 

Krashen (1974), and Larshen-Freeman (1975) have been selected. Comparison has been made 

between the morphemes that are common in the current study and the selected studies. 

Table 10 

Comparison of acquisition order of morphemes of previous studies with the current study findings 

L1 Study L2 Studies 

Brown (1973) Dulay and Burt 

(1974b) 

Bailey, Madden 

and Krashen 

(1974) 

Larsen-

Freeman (1975) 

Current Study 

1Present   1 Article 1  Present 1  Present 1 Superlative 
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Progressive     Progressive   Progressive 

2.5   On 2  Copula 2 Plural 2    Copula 2  Present Progressive 

2.5    In 3  Progressive 3 Contracted       

Copula 

3 Article 3 Comparative 

4   Plural 4 Simple Plural 4 Article 4 Auxiliary 4 Past Participle 

5   Past Irregular 5   Auxiliary 5  Past Irregular 5   Short Plural 5 Past Tense,    

Simple Plural 

6   Possessive 6   Past Regular 6 Possessive 6  Past Regular 6    3rd Person Sing. 

7   Uncontracted   

     copula 

7   Past Irregular 7 Contracted  

   Auxiliary 

7 Singular 7   Long Plural 

8    Article 8     Long Plural 8  Third Person    

    Present 

8 Past Irregular 8   Singular  Possessive 

9    Past Regular 9  Possessive 9 Possessive 9 Long Plural 9   Plural Possessive 

10  3rd person  

      Regular 

10 3rd          Person         

Singular 

10   3rd Person  

       Singular 

10   Possessive 10   Irregular Plural 

11   3rd person  

       Irregular 

    

 

12  Uncontracted 

       Auxiliary 

    

13   Contracted  

       Copula 

    

14  Contracted 

      Auxiliary 

    

 

The current study shows that superlative is acquired before other inflectional morphemes. 

However, this was not included in the previous studies selected here. All the studies showed that 

‘present progressive/participle’ is acquired before other morphemes. ‘Comparative’ morpheme, 

placed in the third rank and ‘past participle’ placed in the fourth rank in the current study, were not 

included in the previous studies mentioned above. Like Dulay and Burt, and Larsen-Freeman studies, 

current study also proves that ‘simple plural’ is acquired far before ‘long plural’. However, Brown 

and Bailey, Madden and Krashen have not distinguished between long and short plural. Their studies 

also show that ‘plural’ morpheme is acquired immediately after ‘present participle’. This study 

shows that ‘irregular plural’ is acquired later even after ‘singular possessive’, however, previous 

studies have not discussed the separate category like this. All the studies show that ‘past tense’ is 

acquired well before ‘3rd person singular’. Dulay and Burt (1974b) and Bailey, Madden and Krashen 

(1974) showed that ‘3rd person singular’ is acquired immediately after ‘possessive’, however, Brown 

(1973) and the current study show that ‘3rd person singular’ is acquired right before ‘possessive’ 

morpheme. Thus, these studies indicated the possibility some sort of acquisition order of morphemes, 

though the order is not rigid, but flexible. 



64 

Siddhartha Journal of Academics                   Vol. 4 July, 2022 ISSN 2676-1432 

Conclusion 

The study findings reconfirmed the existence of some sort of ‘natural’ order of acquisition of 

English morphemes, though not consistent and rigid, in which English second language learners 

acquire proficiency of English inflectional morphemes.Despite slight variations, this study supports 

the expectations that the order of morpheme acquisition would be largely consistent across L2 

English learners. This order also broadly corresponds to that observed in the studies of Brown 

(1973), Dulay and Burt (1973), Bailey, Madden and Krashen (1974) and Larsen-Freeman (1975).On 

the whole, ‘superlative’ was found to be acquired earlier than other morphemes incorporated in the 

study. ‘Present participle’ closely follows ‘superlative’, and ‘past participle’ closely followed the 

‘comparative’ which in turn was followed by ‘present participle’. ‘Third person singular’ (-s/-es) and 

the ‘long plural’ (–es), possessive morphemes and ‘irregular plural’ were found more problematic to 

the learners which indicated that they are acquired later compared to other morphemes including 

‘superlative’, ‘present progressive’, and ‘comparative’ morphemes.The study implies that because 

there exists some sort of natural order of acquisition, though not rigid, curriculum should be 

designed in such a way that the sequence is maintained, horizontally or vertically. 

Furthermore, teachers need to be aware of acquisition order so they learning tasks can be 

designed to fit to natural learning process. 
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Investigating into Financial Practices: Does Financial Literacy of Teachers Matters for 

their Financial Behavior? 
- Ujjwal Adhikari 

-  

Abstract 

This research intends to investigate how financial literacy affects the financial behavior of school-

level teachers in Kapilvastu district. This context for research has been generated to answer whether 

the literacy is ultimate cause of financial practice behavior. Primary data-based descriptive research 

through close-ended structured questionnaire data was collected among school-level teachers in 

Kapilvastu, Nepal. The regression analysis was used to explore the relationship between independent 

variables and dependent variables. The relationship between financial literacy and financial behavior 

is significant. This paper showed that financial literacy acts as the cause of financial behavior.  The 

study provided the proper ideas to policymakers on the extension of financial literacy via school-

level curriculum.  

Keywords: Financial Planning, Financial literacy, Financial Behavior, Financial knowledge 

Introduction 

The economy in Nepal has recorded not so increasing growth rate over the past few decades 

(Karki et al., 2020). There have been various initiatives from the government to increase the wealth 

of the nation and its citizens but these all seem insufficient. Individuals who have received financial 

education are more likely to be financially literate, which enables them to make wise financial 

decisions. Financial literacy is the mix of knowledge, skill, attitude, and behavior required to make 

wise financial decisions that will eventually contribute to financial well-being (Gupta & Kaur, 2014). 

Academically financial literacy and financial planning behavior-related issues are viable in research. 

Financial literacy and inclusion have been proven aid to economic growth and poverty reduction by 

various studies around the world (Andreou & Philip, 2018). Financial literacy has emerged as an 

important component of financial inclusion. The Government of Nepal has emphasized the necessity 

of an inclusive financial system in its various documents and has triedto achieve it (Chaulagain, 

2017). It also aimed at financial literacy to influence the behavior of saving and reduce the economic 

burden of debt in people. 

In 2020 Nepal Rastra Bank (NRB) announced the financial literacy framework to develop 

financially aware and capable citizens for prosperous Nepal. NRB aims to undertake financial 

literacy programs to assist people in making rational financial decisions and accessing appropriate 

financial products and services from banks and financial institutions (Bank, 2020). In detail, NRB is 

trying to enhance knowledge of using banking channels for making financial transactions and 
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converting these skills into behavioral changes. In this connection, the study has more rationale to 

determine the causing factors of the behavior of school teachers for personal financial planning. The 

framework is further based on financial literacy contents, which have been categorized according to 

the OECD Core competencies framework cited by Schuhen and Schürkmann (2014) such as 

financial concepts and planning and managing, as indicated by changes in financial knowledge, 

skills, and attitudes, behavioral changes, and financial outcomes. Financial concepts are more theory 

based disseminate informative content. Planning and managing include more application-based 

content that has a direct impact on skills, attitude, behavior, and outcomes. Lack of financial 

education can lead people to the pitfall of debt even with a high income so, these skills are important 

for a person's growth. Financial knowledge should be given to students at an early level in school, 

college, and university (Philippas & Avdoulas, 2020).  To provide financial knowledge to the 

students, teachers should be literate and practiced. A sound personal financial plan allows individuals 

to be mindful of how they deal with financial matters (Adam et al., 2017).  In this regard, individuals 

have to be prudent in strategizing what needs to be addressed and establishing a realistic timeline as 

and when their financial goals and objectives are to be achieved.  

As per the data of the central bank, the financial literacy rate of Nepal has reached 57.9 

percent, suggesting more than 40 percent of the population is still financially illiterate. NRB has 

highlighted its Strategic Plan setting a strategic objective as “Enhance Financial Literacy, Inclusion 

and Access to Finance”. Developing a financial inclusion index, promoting digital financial literacy, 

and policy priorities are also mentioned in the plan. The importance of financial literacy has also 

been mentioned in the Financial Inclusion Roadmap (2017-2022), which provides an overarching 

guideline for the strengthening of financial inclusion in Nepal. Meanwhile, the monetary policy of 

NRB has incorporated the provision of digital financial literacy, financial consumer protection, and 

the development financial literacy training manual in the framework of NRB. As mentioned in the 

policy, NRB will also coordinate with the Curriculum Development Center (CDC) to produce 

content for financial literacy in the school-level curricula. This attainment should be supported by the 

local level of government, which falls under their responsibility. 

This study demonstrates the disparity between educational literacy and financial literacy. 

Educational literacy is not self-sufficient and does not provide the perfect understanding of true 

financial literacy. In reality, most people do not put their financial knowledge to use. According to 

the latest BFI statistics, just 72 percent of Nepalese individuals have a personal bank account, 

according to NRB (2020). However, the number of active bank accounts is fewer. A well-managed 

individual financial plan makes a person aware of the path they should take to address financial 

challenges.  

https://www.nrb.org.np/


68 

Siddhartha Journal of Academics                   Vol. 4 July, 2022 ISSN 2676-1432 

 The study has some rationale for developing the policy regarding financial literacy, planning, 

and practices. It also assists in enhancing financial knowledge and spreading it to common people via 

teachers. To develop investment-friendly activities which may assist in fulfilling some objectives of 

the budget of the government of Nepal which is to achieve a self-reliant economy. The research has 

significance in supporting the program of the government of Nepal termed “Education with Skill” 

which aims to promote education with skill, skill with labor, labor with employment, employment 

with production, and production with the market. This inter-connection joint financial literacy and 

their intention with financial behavior. To accomplish the directives of the government of Nepal to 

the Curriculum Development Center (CDC) for producing content for financial literacy in the 

school-level curricula. This attainment should be completed by the teachers. That’s why, the research 

gained the rationale of examining the financial literacy and behavior of teachers.  

The research incorporated general and specific objectives. The general objective wasto 

investigate the status of financial literacy of government school teachers and also collect the views 

and provide proper analysis ofthe intention of teachers towards financial behavior. The specific 

objective was to examine the relationship between financial literacy and the financial behavior of 

school teachers of Banganga municipality. 

Literature Review and Hypothesis 

There has been an increase in interest in researching the effectiveness of financial education 

programs that can guide program development and refinement (Hilgert et al., 2003) and help 

educators find a method for dealing with community needs related to family financial management. 

Research on successful financial education methods is scarce. Some research suggests that the use of 

sound financial practices can provide families with greater wealth accumulation, but it is unclear 

whether there is a direct relationship between education and improved economic well-being 

(Schuchardt et al., 2009). Financial literacy programs are designed to help individuals adopt sound 

financial practices that promote economic health and improved quality of life (Braunstein & Welch, 

2002). 

Financial literacy involves an individual’s ability to interpret and understand basic financial 

concepts and to apply knowledge to make informed decisions (Kumar et al., 2017). A lack of 

financial knowledge could lead an individual into ineffective financial decision-making that 

contributes to financial problems (Balasubramnian & Sargent, 2020; Tokar Asaad, 2015). People 

have to make some financial decisions to fulfill their needs, therefore they have to be able to make 

the right financial behavior to reach financial well-being. The Organization for Economic Co-

operation and Development (OECD) describes financial literacy as knowledge and understanding of 
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financial concepts and risks, accompanied by motivation, skills, and confidence (Huston, 2010). 

Financial literacy is a measurement of a person's understanding of financial concepts and the ability 

and confidence to manage personal finances through making appropriate short-term decisions, long-

term financial planning, and paying attention to economic events and conditions (Remund, 2010). 

Financial literacy and behavior have some role in determining purchasing patterns but the income 

level of individual should also consider to identify the purchasing behavior (Gustman & Steinmeier, 

2004). Financial literacy is an essential component for making great financial decisions.Furthermore, 

financial decision-making has been widely acknowledged as one of the important factors that 

influence financial capability and financial well-being. Thus, identifying factors that are significantly 

associated with financial decisions is relevant and is one of the crucial issues for individual and 

national development. The research is based on the relationship between financial literacy and 

financial behavior. Financial behavior is determined by four factors termed as saving behavior, 

shopping behavior, long-term planning, and short-term planning. Financial literacy is measured by 

diversifying subjective knowledge, managing investment, managing insurance, and financial 

planning process. The major assumption of the study included: 

There is a significant relationship between financial literacy and the financial behavior of 

school-level teachers. 

Research Methods 

Research design is a strategy of obtaining information to conduct a study and generalizing 

and also providing the answer to various research questions (Bloomfield & Fisher, 2019). A primary 

data-based descriptive research design has been adopted in this research study. This design enables 

the generalization of findings in a large population.  

This study used convenience sampling for survey research as members are selected based on 

their availability and convenience (Creswell et al., 2003). Sample size 380 is used in this research out 

of the school-level teachers of the Kapilvastu district from both private and community-based 

schools.The primary data was collectedthrough a closed questionnaire survey in different sub-urban 

areasin Kapilvastu district. A five-point Likert scale was employed to collect the data. The self-

administered questionnaire survey was conducted and questionnaires were distributed face-to-face 

and via e-mail.The questionnaire included two sections named a demographic and content section. 

The items of the content section were developed on a five-point Likert scale (1 to 5), varying 

between strongly disagree (1) to strongly Agree (5). The questionnaire to measure financial literacy 

is adopted from (Knoll & Houts, 2012), and items to measure financial behavior in terms of saving 
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behavior, shopping behavior (Varcoe et al., 2005), and long-term and short-term planning (Wagner, 

2015). The study used descriptive and inferential statistics for presenting and analysing the data.  

Results and Discussion 

Demographically diversified respondents were selected and their profiles including age, 

gender, marital status, monthly income, and academic qualification are presented here.  

Table 1.1 

Distribution of Respondents by Demographic Profile 
Demographic 

Variables 

Categories  Frequency  Percent  Cumulative 

Percent 

Age 20-30 103 27.1 27.1 

30-40 207 54.5 81.6 

40-50 55 14.5 96.1 

50-60 15 3.9 100.0 

Gender  Male 247 65.0 65.0 

Female 133 35.0 100.0 

Marital Status Married 223 58.7 58.7 

Unmarried 157 41.3 100.0 

Academic 

Qualification 

SLC/SEE 16 4.2 4.2 

+2/ Inter 26 6.8 11.1 

Bachelor  139 36.6 47.6 

Master degree 198 52.1 99.7 

MPhil & PhD 1 0.3 100.0 

Monthly Income Below 20K 81 21.3 21.3 

 20K-30K 23 6.1 27.4 

 30K-40K 160 42.1 69.5 

 40K-50K 87 22.9 92.4 

 50K & Above 29 7.6 100.0 
 

 

The majority of the respondents were aged 30-40 years old, representing 54.5 percent 

followed by 20-30 years. Out of the total respondents, 65 percent of the respondents were male and 

35 percent of the respondents were female. This data shows the imbalance gender mix. As per the 

marital status of respondents, 58.7 percent of respondents were married and the rest were unmarried. 

The noticeable demographic fact was that 52.1 percent of respondents had completed their master's 

degree and above academically followed by bachelor's degree holders with 36.6 percent. As per the 

monthly income of respondents, a large portion of respondents fell on 30 thousand to 40 thousand 

income and was followed by the income level of 40 thousand to 50 thousand which showed that the 

similar income category. 

 

 

Descriptive Statistics of Constructs of Financial Behavior 

Table 1.2 
Descriptive Statistics of constructs of financial behavior 
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  N Mean 

Std.  

Deviation 

Saving Behavior 380 3.8414 .60235 

Shopping Behavior 380 3.7763 .67927 

Long-term Financial Planning 380 3.7770 .67398 

Short-term Financial Planning 380 3.8033 .63378 

Valid N (listwise) 380     

 

Table 1.2 depicts the aggregate mean and standard deviation value of determinants of 

financial behavior. all of these mean values are near to agreed scale. The standard deviation of all 

variables is moderate, which reflects no more deviation in data. 

Descriptive Statistics of Constructs of Financial Literacy 

Table 1.3 
Descriptive Statistics of all variables of financial literacy 

  N Mean Std. Deviation 

Subjective Knowledge 380 3.9333 .64312 

Managing Investment 380 3.8982 .68715 

Managing Insurance 380 3.8596 .67031 

Financial Planning Process 380 3.9105 .65527 

Valid N (listwise) 380     

 

Table 1.3 depicts the mean value of all constructs of financial literacy incorporated in this 

study. All the mean values were near 4, which mean that the majority of the response agreedwith the 

stated statement of these variables. The standard deviation was average for all variables, out of these 

the lowest standard deviation of subjective knowledge and the highest for managing investment.    

Regression between financial literacy and financial behavior 

Table 1.4  

Model Summary 

Model R R2 Adj R2 Std. Error  

 .785a .616 .615 .31935 

a. Predictors: (Constant), FIN_LIT 

 

Table 1.4, shows the summary of a regression model. This test is used to determine the 

proportion of the percentage of the total variation in the dependent variable explained by the 

independent variables. The value of R2 is 0.616 which means that independent variables have 61.6 

percent influence towards the dependent variables. The rest percentage is influenced by the other 

variables that are not mentioned in this research. The value of R indicates that the model is perfectly 
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fitted and the fitness of all research questions of an independent variable and dependent variables are 

quite related to each other. 

Table 1.5 

ANOVA 

Model 

Sum of 

Squares Df Mean Square F Sig. 

1 Regression 61.780 1 61.780 605.78

2 

.000
b 

Residual 38.550 378 .102     

Total 100.330 379       

a. Dependent Variable: FIN_BEH 

b. Predictors: (Constant), FIN_LIT 
 

Table 1.5 provides the ANOVA summary for the overall significance of the regression 

modelintermsofgoodnesstofitinexplainingfinancial behavior.Themodelreached statistical significance 

of P = 0.000 which indicates its significance at p <0.05. The F-value is (F=605.782, P=0.000) which 

is statistically significant. This indicates a statistically significant relationship between financial 

literacy and financial behavior.  This means that the independent variable (financial literacy) 

significantly predicts the dependent variable (financial behavior). This shows that the model and the 

data are well fit in explaining financial behavior. 

Table 1.6 
Coefficient Analysis 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) .860 .125   6.906 .000 

FIN_LIT .800 .033 .785 24.613 .000 

a. Dependent Variable: FIN_BEH 
 

Table1.6 depicts that the dependent variable financial behavior was regressed on predicting 

variable financial literacy. To test the H9, financial literacy acquired the value of (β1 = 0.860, t = 

6.906, p = 0.000 < 0.05). The p-value is 0.000 which is lower than the significant level of α = 0.05. 

Therefore, the variable of financial literacy has a significant effect on financial behavior. Thus, the 

research hypothesis statesthata significant relationship between financial literacy and financial 

behavior is accepted. The regression coefficient of financial literacy is 0.860 which means that a unit 

increase in financial literacy will bring 0.860 units respectively increase in financial behavior.  

This study is an attempt to examine the various factors affecting financial literacy and 

financial behavior of school-level teachers. The findings of the inferential statistics identify 
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significant variables that affect financial literacy and behavior. The results of regression analysis 

revealed that there is a significant relationship between financial literacy and its selected 

determinants, financial behavior and its selected determinants, and financial literacy and financial 

behavior. Overall, financial literacy with financial behavior was examined and obtained a significant 

positive relationship at the level of significance 0.05. The findings on financial literacy are consistent 

with the results found by Andarsari and Ningtyas (2019); Younas et al. (2019); and Farida et al. 

(2021), as the study found the significance of financial literacy in predicting the financial behavior of 

school level teachers in Kapilvastu district. 

Conclusions and Implication 

The study enriches the connection between financial literacy and financial behavior. 

Conceptually the study proposed the model for financial literacy in terms of four different concern 

areas named subjective knowledge, financial planning process, managing insurance, and managing 

investment and financial behavior with saving behavior, shopping behavior, long-term planning, and 

short-term planning then finally financial literacy and financial behavior with rigorous literature 

review and with the model fit. The study also showed good signs of literacy in school-level teachers, 

which provides a strong foothold for the progression of financial literacy and accordingly practices. 

Such good practice would enable more of the general public to reap the benefits of financial 

behavior. When effective financial behavior becomes widespread in the country, economic growth 

will be stimulated.   

For research scholars or academics, the result and conclusion of the study will help to explore 

the research gap and develop a model with increased predicting power in the areas of financial 

literacy and behavior. During the completion of the study, some portion of the dependent variable is 

unexplained by independent variables, which may be the research gap for further researchers.  

Research scholars can use new independent variables to reduce errors and develop models with high 

predicting power. The results of this study will serve as a reference for academicians and 

practitioners in determining the most critical factors to concentrate on financial literacy and behavior.  
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