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Editorial 

 
 

Established in 2048 VS, Siddhartha Campus, Banganga, Kapilvastu has been conducting bachelor’s 

and master’s programs in the faculties of education, humanities and management. Certainly, it is the 

demand of modern times that university level education be research oriented and dynamic. Both 

teachers and students need to be motivated to conduct research works, produce research-based 

articles and update themselves with new trends in the academic fields. 

 

Siddhartha Journal of Academics intends to provide platform for those teachers and students who 

are interested to conduct academic researches and publish their articles. It will be beneficial for all 

those academicians and readers with diverse interests to serve their purpose.  

 

This is our first effort to publish a purely academic journal incorporating scholarly articles. It has 

incorporated articles related to different fields such as language teaching, linguistics, management, 

research, sociology, education and so on. We are proud that our first issue is going to be a peer 

reviewed journal.  

 

We are extremely acknowledged to the dignified professors and experts Professor Dr. Bal Mukunda 

Bhandari, Professor Dr. Kapil Dev Lamichhane, Professor Dr. Surendra Giri, Associate Professor 

Dr. Ananta Gopal Singh and Dr Deepak Prasad Acharya for their valuable suggestion and 

correction. Furthermore, we are highly obliged to all the contributors for their articles. We are also 

indebted to the campus management committee, campus administration and the research and 

publication cell for encouraging supports for the publication. 

 

Creative comments and suggestions are heartily welcome from the scholars and readers. 

                                                  July, 2019 
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A study of the methods of teaching English across schools and language 

institutes 

Kylie Heard 

Bal Mukunda Bhandari 

Abstract 
This article provides a broad overview of the teaching methods observed in schools and language institutes across the 

Kathmandu valley as well as the factors involved in efficacious teaching, to assess whether it meets the needs of students and 

encourages English language fluency. It gives a brief overview of teaching methods used throughout the history of English 

pedagogy, as well as drawing upon primary research conducted in the Nepali education system. Conclusions drawn in this 

article demonstrates that English pedagogy is an evolving concept and there are many strengths to the methods used across 

schools and language institutes in Kathmandu Valley. In particular it looks at the styles of teaching methods, and drawing 

upon class observations, questionnaires and interviews with teachers, it discusses how positive changes have been made in 

keeping with such developments. However, it also highlights that there is some area for improvement particularly in the fields 

of teaching resources and individual student differences. 

 

Introduction 
Nepal is a rapidly evolving and developing country and English language has become the medium of instruction (MoI) across 

most schools in Kathmandu valley. In a modern age whereby English is commonly thought of as the lingua franca of business 

and tourism, the necessity for excellent English pedagogical standards is of increasing importance. Certainly this has been 

acknowledged in government education policies which have given guidelines for teaching this foreign language, but I will 

explore in this study whether this is enough to ensure fluency for the coming generation, or if there are adjustments to be made.  

In this initial delve into the area of English teaching, we have explored a cross section of different schools and 

language institutes to assess how English is being taught, both through the eyes of the teachers and the students using 

interviews and questionnaires respectively. We have outlined the findings from both primary research across schools and 

language institutes and secondary research of teaching methods. This article has also taken a look through historical teaching 

methods of English to see whether these are being utilised today. There are, of course, many different factors involved in 

language acquisition, so we have looked at some of the contributing issues that may be hindering some students in their quest 

for fluency. Sociological and biological factors can both play a part in this journey and this article considers how these may 

influence the learner. We will demonstrate from the research that it is necessary to consider individual needs in the teaching 

process. 

This broad spectrum approach concludes that there is a great deal of potential with the current English pedagogy in 

Kathmandu. Changes that have been made to the curriculum, as well as observed behaviour amongst students is conducive to 

excellent learning outcomes. However, this article also highlights that some changes can be made in order to achieve greater 

fluency. In particular it highlights the impact of considering individual differences in the pedagogic styles of teachers, and how 

this could contribute to the learning process for students. Moreover, it considers the use of resources available for teachers and 

concludes that if these small changes could be made, English language acquisition could be greatly improved across schools 

and language institutes in the Kathmandu Valley.  

 

Method 
For this research study, it was important to look at both primary and secondary sources. The secondary sources helped to 

outline the theories behind teaching English and, perhaps more importantly, to understand how learners best acquire a new 

language. There is a plethora of theories, studies and opinions on this subject so we had to refine carefully the information that 

was explored. We chose to look in particular at theories of development and acquisition of second languages to see if there are 
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trends and studies that point to specific methods. We then looked at theories of language learning over the years to see the 

development of this area of teaching. Moreover, to get an understanding of the current teaching methods in Nepal, the first 

author conducted primary qualitative research in schools and language institutes across Kathmandu Valley. She observed 

lessons in a range of different types of schools to assess how teachers are enabling their students to learn English. The aim was 

to observe English lessons across five schools and five language institutions, focusing on two lessons in every facility. Due to 

time constraints and difficulty in finding connections, she observed lessons in five schools but only one language institute. 

However, as the research progressed, we felt a growing necessity to look into more details at schools rather than language 

institutes as this is an area that can be more standardised and therefore more conducive to this study. In this sense, the focus 

and obligation shifted towards schools. She then conducted interviews with every teacher that she observed to understand more 

about their teaching style. She also focused on two of the schools (one private school and one language institute) and 

conducted questionnaires on the students to understand how they like to learn English. As such, the data she collected was 

mainly qualitative data, which she has analysed and used to draw conclusions from.  

Pertaining to this study’s broad-spectrum approach, it is important to stress the limitations of this study and to outline 

that this is not a comprehensive and meticulous review of English teaching across Kathmandu Valley. The research we have 

gathered and reviewed offers a snapshot of the current methods of teaching observed in some schools and by some teachers. It 

was carried out across different grades, different types of schools and in different areas in order to achieve a cross section of 

the sector. There were many factors that we could not take into consideration for this length and level of research study, such 

as the Nepali English curriculum, training level of teachers, socio-economic status of each child, the level to which each 

teacher conducts planning, the budget for each school, just to mention but a few examples. We strongly believe there is a 

plethora of avenues available to take this study further. For now, we are satisfied that the data collected is valuable and reliable 

to aid the understanding of this topic, and sufficient to extract the conclusions we will draw.  

 

Results and Discussion 
It is impressive to observe that in the 2007-2010 three-year interim Government plan for education, it is stated that ‘Nepali and 

English are compulsory subjects. Eight periods a week are allocated for Nepali language subject and five periods a week for 

English’ (p.10). Clearly English is being observed as a necessity amongst students in Nepal, and even as the medium of 

instruction (MoI) in the 3 districts in Kathmandu Valley more than 70% schools have shifted to English as MoI. This means 

that not only are students being taught the grammar rules and compositions of English, they are hearing and using English in a 

natural setting throughout their learning day.One teacher, at a school that was observed, shared that students are punished if 

they are caught speaking in Nepali (outside of Nepali lessons). They are given punishments such as writing 500 lines about 

why they should speak in English, and even a monetary fine for recurring behaviour. In the majority of the lessons observed, 

100% English was used as the MoI, and only occasional uses of Nepali were observed in order to explain a difficult concept. 

This demonstrates a great deal of forward thinking in the Nepali education system, and a reflection of The Direct Method of 

teaching English (Bhandari, 2010), in which English is thought to be better acquired if taught solely as the MoI (see also 

Sullivan, 2002).  

Certainly, throughout recent history, there has been a huge shift in the approaches used to teach English in schools. In 

the mid-1800’s, one of the first named English teaching methods was called the Grammar Translation Method (Richards & 

Rodgers, 2001). Literature was regarded very highly and therefore reading and writing were seen as very prestigious skills and 

were given priority in the classroom over listening and speaking. At this time, one could not easily travel from country to 

country and so while the necessity for speaking in a foreign language was perhaps not recognised, the prestige of reading 

foreign literature, however, was. Five of the eleven classes observed focused on a literature lesson. Student participation was 

observed in all of these five classes to differing degrees; students would read out sections of the text to the class, work in 

groups to develop a story, or read out their own stories to the whole class. These are all important and encouraging examples of 

student interaction in the classroom which would of course enhance confidence as well as speaking skills. Nevertheless, 

students must have opportunities to develop the oral skill of free speech, without the cue of a story to aid them. There will 
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always be a place for literature and the skill of reading, but we must allow room for all language skills to be advanced and for 

students to think and speak of their own accord.  

Task-Based Language Teaching (TBLT) is a method concerned primarily with the process of learning rather than the 

product output (Richards and Rodgers, 2001). According to this method, students work on tasks using the target language, and 

the emphasis is on the meaning rather than form of the language used. Richards and Rodgers define a task as ‘an activity or 

goal that is carried out using language, such as finding a solution to a puzzle, reading a map and giving directions, making a 

phone call, writing a letter, or reading a set of instructions and assembling a toy’ (Richards and Rodgers, 2001, Kindle version). 

The method seeks to make language learning as natural a process as possible, with the use of authentic materials and the 

emphasis on enabling students to activate their language skills outside of the classroom with meaningful tasks. As Nahavandi 

(Nahavandi, 2011, p. 64) outlines, ‘when the responsibility of learning and teaching shifts from teacher to the learner, learners 

themselves take the responsibility for their own learning. They interact with each other in pairs discussing, evaluating, 

agreeing, disagreeing, exchanging personalinformation, solving problems all of which are process-oriented and which are of 

greatimportance for challenging students' brains’. Throughout the observations, little evidence was seen of task-based learning. 

As mentioned, one lesson included a group work activity, but other than this, meaningful tasks were not observed to be set that 

would encourage students to activate their language in a natural, contextual way with other students. As Nahavandiand 

Bilsborough (Bilsborough, 2013) agree, it is important in teaching English that we step away from simply discussing the form 

of the language, and begin to use it in a meaningful way, which is an advantage of the TBLT method. Larsen-Freeman also 

discusses the idea of using language in a meaningful context, and suggests that ‘students’ motivation will be enhanced if they 

feel they are working on communicative skills, i.e., practicing some function within a social context, not just accumulating 

knowledge of vocabulary and sentence-structure levels’(Larsen-Freeman,1987, p. 34). She also highlights Noam Chomsky’s 

similar position which maintains that humans cannot use regurgitation as a means of acquiring a language, it has to be learnt in 

a meaningful manner. 

Vygotsky’s theory of the Zone of Proximal Development (ZPD), amongst his other theories, can help to demonstrate 

how important peer interaction is for learning and development. He defines this theory as; ‘the distance between the actual 

developmental level as determined by independent problem solving and the level of potential development as determined 

through problem solving under adult guidance, or in collaboration with more capable peers’ (Vygotsky, 1978 as cited in 

McLeod, S., A., 2012, p1). He is outlining the importance of students learning from their peers, somebody who has slightly 

more experience or knowledge of something who can teach those around them. In a classroom setting, this may look like 

group/pair work, checking your answers with the person next to you, creating stories together and other such informal learning 

techniques that do not require full attention on the class teacher. Furthermore, Piaget (McLeod, S., A., 2012, p6) argues that 

children need to participate actively in the learning process in order to learn necessary skills such as problem solving. McLeod 

describes Piaget’s theory that ‘children learn best through doing and actively exploring’, which supports the research for 

learning styles. Both of these theories attempt to highlight the importance of the child learning for themselves, rather than 

being fed information by a teacher or textbook.  There is certainly a place for a more teacher-led approach to teaching English, 

but more so that a more varied pedagogy may enhance the development of the language.  

There is a wide variety of research surrounding the notion that there is a critical period for learning a language to 

complete fluency. The Critical Period Hypothesis (Ellis, 1994) argues that a child has a fixed number of years in which to 

learn a language, approximately ten years, after which complete fluency will never be fully achieved. This research supports 

my decision to observe lessons in both schools and language institutes in order to achieve a cross-section of both children and 

adults and may result in different conclusions for each category. Among a grade seven class observed, it was discovered that 

the average age that the students had first started learning English in school was between three. The adult learners questioned 

were all in the ‘25-40’ years, so this is suggesting that with the progression of just one generation, the average age of starting 

English learning at school has been lowered. It could be suggested that it is easier, or certainly more ‘natural’ for children, 

rather than adults, to learn a second language due to the nature of the way their brains adapt to new language. Furthermore, 

physical changes throughout childhood may lend themselves well to learning a language. As young babies, we have the 

capacity to learn any language to complete fluency. Ellis’ (Ellis, 1994) findings on this subject are recorded with varying 



 

4 

results. Studies by Neufeld (1977, 1979) and Birdsong (1990) found evidence to suggest that adult learners of second 

languages can achieve competence that is indistinguishable from native speakers. However, Coppietiers (1987) and Thompson 

(1991) found conflicting results in their studies, finding that adults who had moved to the USA from Russia as young as four 

years old, still demonstrated hints of their Russian accent, which would seek to disprove the critical period hypothesis. Ellis 

concludes ‘irrespective of whether native-speaker proficiency is achieved, children are more likely to reach higher levels of 

attainment in both pronunciation and grammar than adults’ (Ellis, 1994, p492). Therefore according to this research, it could be 

suggested that the Nepali education system is giving its learners every advantage of achieving complete fluency by 

encouraging learning from a young age, and by implementing English as the MoI in most schools to encourage natural 

learning.  

So, perhaps age should be considered as a strong factor in learning English, however, we should also appreciate that 

understanding individual learning styles can be key to enabling your students to learn to the best of their ability. Teaching can 

often be generalised and assumptions made that all students learn in the same way or use one’s own preferences to teach in a 

comfortable manner. Learning Styles Online (learning-styles-online, 2018) provides an overview of the different ways in 

which we learn, suggesting that there are seven different styles; visual, aural, verbal, physical, logical, social and solitary.  

Throughoutthe observations across schools and language institutes, some, but not all of these different styles were 

adhered to during the teaching time. Most of the class teachers would explain concepts/instructions/information to the whole 

class, and then also write it on the whiteboard. It was also observed whole class discussions, individual work and very 

occasionally group work. This would empower the solitary and social learners of the group who like to work individually and 

as part of a group, respectively. However, throughout the observations, not all of the styles were adhered to. One role play was 

observed in a lesson, but otherwise not a lot of physical interaction was used. Physical (or sometimes called kinaesthetic) 

learners need to be able to experience the learning process by doing. Physical learning is described, according to Learning 

Styles Online, ‘The thought of sitting in a lecture listening to someone else talk is repulsive. In those circumstances, you fidget 

or can't sit still for long. You want to get up and move around’. For these learners, engaging in the lesson can be challenging 

unless there is something kinaesthetic they can partake in, a role play, a game, holding and touching realia and other techniques 

could be helpful to incorporate into lessons. It can be easy to dismiss these students as disruptive or badly behaved, but 

according to this research, often they simply need to physically engage with the learning process. Similarly, for social learners, 

encouraging peer interaction would actually help students to think for themselves and problem solve without relying on the 

teacher for correction.  

Further to the learning styles theory that was mentioned previously, individual character differences must also be taken 

into consideration.  Ellis (1994) discusses how extroverts may acquire a language more easily due to their interpersonal 

personality. Of the adult learners questioned in this study, 70% acknowledged they were introverts, compared to a much lesser 

30%of extroverts. Extroverts are typically very sociable in their nature and therefore may communicate more quickly with 

people in their learned language. Introverts on the other hand, according to Ellis (1994, p520), ‘typically enjoy more academic 

success, perhaps because they spend more time reading and writing’. Within the classes observed, some students were very 

happy to volunteer to read out their work, or the work of their group to the whole class. Others seemed less enthusiastic and 

actually a little anxious to have to read aloud. During the observation, one boy in a grade nine class, became visibly slightly 

distressed as he couldn’t think of the answer to the question the teacher proposed. The teacher had to move on and ask 

somebody else to help. This is not an extreme example, and on the contrary it may be healthy for children to feel pressure to 

respond and freedom to admit when they need help. However, anxiety may sometimes be a hindrance to the learning process, 

rather than a healthy pressure. In the classes observed, students were on the whole, highly engaged and responsive to the 

teachers. One suggestion would be to allow time for students to consider their answers to a question the teacher may ask and 

discuss with their partner before having to give an answer to the whole class. This strategy is called “think-pair-

share” (Learning Styles of Introverts and Extroverts), and encourages the learning styles of both introverts, and extroverts 

whom may dominant the classroom with their quick answers and therefore subconsciously exclude other students.  

With all this in mind, we must consider whether there is the cultural freedom to get things wrong? Or does the 

overpowering sense of shame move children into a sense of anxiety-induced obedience rather than active excitement at 
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engaging in the learning process? In comparison to my British-educated background, the level of discipline and therefore the 

excellent behaviour of the students observed in this nation has been, on the whole, impressive. Students appear to show great 

respect for teachers and adults around school and seem keen to volunteer to answer questions and please their teachers. These 

are traits that stand Nepali schools in high esteem and we must acknowledge the excellent work ethic that has been instilled 

into children across this nation. Nevertheless, it is important that we do not take this standard to the extreme at the exclusion of 

students who may feel overly pressured to maintain excellence. Ellis describes how some students feel a sense of anxiety in 

and around the classroom which can affect their learning of English. He references studies performed by Ellis and Rathbone 

(1987, p483) where one particular student recalls ‘I was quite frightened when asked questions again. I don’t know why; the 

teacher does not frighten me, but my mind is blocked when I’m asked questions. I fear lest I give the wrong answer and will 

discourage the teacher as well as being the laughing stock of the class maybe. I felt really stupid and helpless in class’.The 

observations in my study were not focused on this avenue of research, so it is impossible to say whether this behaviour is 

demonstrated in these schools. Nonetheless it is important to mention this as anxiety can often be masked and not apparent 

without serious probing. On the other hand, Ellis discussed how a certain level of anxiety may actually contribute to the 

effective learning of a language, as it may encourage the learning to be more attentive to the teacher and the work set. 

Moreover, those with lower anxiety may experience an over-confidence that may hinder them from experiencing an urgency to 

learn or from engaging with learning. As Ellis concludes, ‘Anxiety is an important factor in L2 acquisition…that contributes in 

differing degrees in different learners’(Ellis,1994, p483). Although this should be an area of monitoring, particularly with the 

cultural considerations, this is not a concern of this research study at this moment.  

Ellis (1994, p472)also highlights how learner differences can affect their learning, listing factors such as ‘previous 

experience with language learning...personality factors...motivation’ amongst other contributing factors in language learning 

success. Motivation can be a key indicator of success. Students who have a goal in mind, an international job or moving to 

another country, for example, would surely have more motivation to learn a language than those who are simply learning for 

pleasure. However, perhaps the stress of having a goal could be a hindrance in the learning process as there would be more 

pressure to learn. Lambert (1974, cited in Ellis, 1994), explains the difference between integrative orientation, whereby the 

student is motivated by a desire to integrate into a culture and the people group associated with the language, versus 

instrumental orientation, whereby students are concerned with the practical aspects and outcomes of learning a new language. 

Ellis concludes that both approaches can lead to successful second language acquisition, however those with an integrative 

approach may have more motivation for learning due to social reasons and therefore apply themselves more in the learning of a 

language. For the adult learners questioned in this study, all of them had a goal in mind, either ‘To move overseas’ (30%), ‘For 

my job’ (60%), or ‘To communicate with people around me’ (60%), which could be an indication for successful learning.  

One of the most important observations made, and one that should be addressed by schools, is the lack of resources for 

listening to native speakers. It is vitally important that students are able to listen to, and therefore emulate the correct 

pronunciation of native speakers, particularly from early grades when palates are still soft and malleable to new oral 

formations. When a group of nineteen grade seven students were asked, ‘what would help you to learn English better?’, ten of 

the students expressed that practicing talking [with native speakers] would help them. Of the eleven teachers interviewed, three 

mentioned using movies in their lessons. None of the other teachers, when asked what materials they used, mentioned any kind 

of listening/watching materials. Similarly, when asked what kinds of techniques they used for teaching English, only one 

teacher mentioned ‘listening and reading activities’. Furthermore, several of the teachers acknowledged that more materials 

would make it easier for them to teach English, with one commenting ‘interesting and useful audio-visual materials are to be 

used as to attract the students towards English’. Another mentioned, ‘Use of ICT, use videos so less talking from teacher’. That 

is to say we can observe a general hunger for ICT and the use of audio-visual aids in the classroom. On a similar vein, most of 

the classrooms themselves were very bare, usually containing only desks and a whiteboard. One school had posters on the 

walls and a bookcase for books, but otherwise the harsh environment children are learning in is hard to ignore. Stimulants such 

as posters, displaying students’ own work, and even colours and images on the wall would help to create an interactive and 

inviting working space. On a practical note, students (particularly those visual learners we mentioned), sometimes need 

inspiration from things they see, so having visual aids around the room would help stimulate creativity. On the whole, 



 

6 

investing in classroom stimulants, both visually and kinaesthetically, would greatly enhance the learning of students and in 

their accessibility to the English language.  

 

Conclusion 
The pedagogy of English language has long been evolving over the past century, moving from more theoretical, grammatical 

and literature-based learning, into a more kinaesthetic and interactive approach. It’s important that we appreciate each area of 

the language and don’t neglect to focus particularly on the necessity of oral fluency in speaking. Throughout the observations, 

there was a tendency towards teaching grammar and literature, and speaking was practiced mainly through the medium of 

reading and answering text-based questions. The concern is that there is a distinct lack of listening to native speakers and free 

speech practice that would help to accelerate the journey towards fluency. Schools should take initiative to introduce further 

methods for listening to native speakers, such as installing ICT software in classrooms, and obtain native speaker resources for 

their students to listen to. Despite this, the discipline and therefore attentiveness of the students was impressive to observe. The 

behavioural culture created throughout schools is conducive to excellent learning and achievement.  

Although some acknowledgement of the Learning Styles Theory was demonstrated, teachers could be better prepared 

and educated in the importance of adhering to the individual qualities of each student in order to maximise achievement and 

learner satisfaction. Throughout the secondary research, it could be concluded that this is an essential consideration for second 

language acquisition, as well as other pedagogies. Simple changes to teaching styles, incorporating different techniques such as 

role plays, free discussions, listening exercises, and realia could have a big impact for students. Overall, it should be important 

for teachers to incorporate different methods of teaching into their lessons to enhance the learning of all students as well as 

making the lessons interactive and therefore more memorable.  

It is necessary to both acknowledge and appreciate how far language learning pedagogy has evolved, and also to keep 

seeking ways that it can be improved. This study was not to pick holes in the Nepali education system, far from it.This study 

considered a number of factors in a broad-spectrum approach to assessing the current methods observed in teaching English. 

English teaching has intentionally been given priority within the Nepali education system, and with a few small changes 

implemented, we could observe an exciting and influential new era in Nepal.  

 

References 
Bertrand, J., (2004).Dogme, A Teacher’s View. Retrieved from 

https://www.teachingenglish.org.uk/article/dogme-a-teachers-view 

Bhandari, B.M. (2010). Methods to Principles in Language Teaching. Retrieved from  

https://neltachoutari.wordpress.com/2010/11/01/methods-to-principles-in-langauge-teaching/ 

Bilsborough, K., (2013).TBL and PBL: Two learner-centred approaches. Retrieved from  

https://www.teachingenglish.org.uk/article/tbl-pbl-two-learner-centred-approaches 

Ellis, R., (1994).The Study of Second Language Acquisition; Oxford University Press, Oxford 

Jackson, A., (1969).The Conversation.,English Teaching Forum (vol. 7, no. 1) 

Language Teaching Methodologies. Retrieved fromhttp://esl.fis.edu/teachers/support/method.htm 

Larsen-Freeman, D. (1987). From Unity to Diversity: Twenty-five Years of Language-Teaching Methodology. English  

Teaching Forum, (Vol. 25, No. 4) 

Learning Styles Online;(2018). Retrieved fromhttp://www.learning-styles-online.com/overview/ 

Learning Styles of Introverts and Extroverts; Our Lady of the Lake University (2018)Retrieved from  

http://onlineprograms.ollusa.edu/med-school-counseling/resources/learning-styles-of-introverts-and-extroverts 

Loewen, S., (2011).Second Language Research Forum Colloquia 2009; Language Teaching Journal. (Vol. 44, No. 1) 

McLeod, S. A. (2015). Jean Piaget. Retrieved from www.simplypsychology.org/piaget.html 

McLeod, S. A. (2012). Zone of Proximal Development. Retrieved from  

www.simplypsychology.org/Zone-of-Proximal-Development.html 



 

7 

Myles, F., (2010); The Development of Theories of Second Language Acquisition; Language Teaching Journal, (Vol 43, No. 3) 

Nahavandi, N., (2011); The Effect of Task-based Activities on EFL Learners’ Reading Comprehension, Advances in Language  

and Literary Studies Journal, (Vol. 2, No. 1) 

Nassaji, H., (2015); Research Timeline: Form-focused instruction and second language acquisition; Language Teaching  

Journal. (Vol 49, No. 1) 

National Early Grade Reading Program 2014/15-2019/20, (2014); Ministry of Education, Government of Nepal. Retrieved  

from http://www.moe.gov.np/assets/uploads/files/NEGRP_Final_Document.pdf 

Richards, J., and Rodgers, T., (2001), Approaches and Methods in Language Teaching: Second Edition; Cambridge University  

Press, Cambridge 

Schweers., W. Jr (1999) Using L1 in the L2 Classroom., English Teaching Forum (Vol. 37, No. 2) 

Shaaban, K., (2005) .Assessment of Young Learners., English Teaching Forum (Vol 43, No. 1). 

Steve, (2006).Introverts and Extroverts in Language Learning. Retrieved from 

https://blog.thelinguist.com/introverts-and-extroverts-language-learning 

Sullivan, P., (2002). A View of the Past: The First Decade (1963-1972)., English Teaching Forum (Vol. 40, No. 1). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

8 

Strength of Research and Its Genuine Data 

Ram Prasad Ghimire 

Abstract                                                                                                                                                                                                         
This paper introduces some ideas and facts about a research work. It provides the readers with meaning and significance of 

research which, in fact, is associated with different types of genuine data on the basis of which the researcher can draw 

some solution to the concerned issue. 

1. Introduction 

Trying to answer the question "Why do research?" will take us to understanding of significance of research. Many people are 

seen to be engaged in research activities. They may have their own motives behind such engagement. For example, some 

people may be engaged in such activities to collect money. Some others may have exploitative motive behind their research. 

For instance, British rulers in the past wanted to exploit the colonized countries by doing research into their traditions, 

cultures and ways of lives. There are some who satisfy their ego in front of others by showing themselves just as PhD 

holders.  However, there are some people who do not give importance to the name of such degree, which, for them, is just 

one of the normal steps in the long journey of learning and education in their lives. Such people like to continue their 

educational journey because they have fallen in love with certain subject of study: linguistics, literature, painting, culture, 

history, science, and so on. They continue their study to satisfy their learning desire. Besides this, there are certain people 

who get involved in research activities to change the face of their nation without any selfish interest. If situation demands, 

such people become ready to sacrifice their life as the martyrs. These two types of researchers are, in fact, the true 

worshippers in the great temple of learning. By their genuine studies, they contribute to the building of the temple of 

learning. In this way, significance of research lies in its strength of changing, modifying or shaping of people's thinking and 

thus increasing knowledge and understanding of human beings and their surrounding environment. 

2. The Meaning of Research 

A simple meaning of the term “research” is finding out something you do not know. It is a process of examination of 

something in order to find out more about it. Research writing, therefore, does not simply refer to personal essays that 

present your thought, feelings, and opinion, without any reference to other source of information or ideas. It takes you 

beyond your personal knowledge and experience to explore an idea, examine an issue, solve a problem, or make an argument 

that requires you to take outside help. In research,you try to find and use materials other than your resources. The findings 

and conclusions of such exploration find space in the research paper, "Research is a more systematic activity that is directed 

toward discovery and the development of an organized body of knowledge” (W.Best and V.Kahn 20). Research writing in 

other words is a process of thinking in print. It is more thoughtful than any other kind of thinking: more thoughtful in the 

sense that you write from the point of view of your readers; you produce it thinking that the readers will read and reread it 

critically. If you write with others in your mind, you as well as others can explore, expand, combine, and understand your 

ideas more fully. In other words you understand your own writing better when you anticipate possible questions from the 

readers. The questions may be related whether you have sufficient and clear evidences to support your argument. Then 

"Research increases your knowledge and understanding of a subject. Sometimes research will confirm your ideas and 

opinions; sometimes it will challenge and modify them. But almost always it will help to shape your thinking"(Nicholls 3-4).                     

3 Data 

The Strength of a research paper lies in its weight of data and their analysis in relation to the issue signalled by the topic of 

the paper. It is on the basis of the included data that the researcher is able to draw the conclusion of his/her thesis or 

dissertation that may prove useful to solve the other problems related to the same area in future. 
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3.1 Meaning  

The term "Data" refers to things that prepare the basis for reasoning or argument. In other words, data are facts and statistics 

that are examined used to find out things on the basis of which certain decisions can be made.  

3.2 Types of Data  

There may be various types of data. However the basic types are two on the basis of their nature. They are facts and 

opinions. Fact refers to a particular situation that exists or, it stands for a thing that is known to be true and proved. It 

concludes the things that are true rather than things that have been invented and imagined. A fact is thus described as the 

truth or objective reality about events as opposed to interpretation. Facts are evaluated from the point of view of 

measurement accuracy. The data based on estimates or on samples may not be the reliable ones. Opinion, on the other hand, 

refers to a person's feelings or thoughts about someone or something rather than a fact. It's a view or judgment about a 

particular thing or person. Opinions grow out of some attitudes, knowledge, intentions and motives behind something. In the 

context of a research paper, opinions are noted as data. The researcher may study on people's reactions, attitudes, likes and 

dislikes, their tastes and awareness of something. If we gather the information about the use and effect of the mobile phone 

from certain groups of people, the reactions and their views about the use and effect of the mobile phone are to be understood 

as data.  

3.3 Sources of Data 

Data needs and data sources may differ from one research project to another. 

Among several possible sources, the general classification of data sources produces three main categories: primary sources of 

data, secondary sources of data, tertiary sources of data. 

3.3.1 Primary Sources: 

Primary sources refer to statistical data, historical documents and works of literature or art. Thy include eyewitness 

descriptions or accounts reported by an actual observer or participant in an event.Primary sources extend to the documents 

like autobiographies, letters, diaries, bills, handbills, receipts, advertisements, maps, diagrams, books, pamphlets, paintings, 

pictures, films, catalogues, inscriptions, recordings, research reports, transcriptions, newspaper and magazine accounts, lists, 

certificates, declarations, contracts, permits, licenses, depositions, official minutes and records, charters, laws, court 

decisions, genealogies, census information, affidavits, (W.Best and V.Kahn 93). 

 In studying the history of education, the old materials such as remains, relics provide primary data. Remains or relics 

signify the objects, which are associated with person, group or period. Such objects are utensils, clothing, buildings, 

furniture, picture, paintings, poems, fossils, skeletons, tools and weapons. Educational data also include professional and lay 

periodicals, school newspapers, annuals, bulletins, courses of study, curriculum guides, athletic game records, programmes: 

dramatic, musical and athletic events, text books, examinations, report cards, samples of student works, and so on (W.Best 

and V.Kahn 94). Primary data can be gathered through interviews, observations, questionnaires and experiments.  

3.3.2 Secondary Sources 

  Secondary sources of data are research reports. They may be books or articles based on primary data or sources. The 

writer of secondary source doesn't observe the concerned scene or event himself/herself. He or she merely reports the 

accounts or descriptions of other people who were the real observers of the scene or event. Secondary sources of data can be 

divided into two types: external and internal. The internal secondary data are those which are found within the company  but 

external secondary data refer to the sources outside the company. The internal data include sales information, accounting 

data, and internally generated research report. External ones are books, periodicals, published reports, data services and 

computer data books. (K.Wolff and R.Pant 194). Secondary sources also include books and articles about the political issues, 

historical events, scientific debates, or literary works. Secondary sources of data are removed from the original or first-hand 



 

10 

account of event. They are of limited worth for research purposes. So they should be used only when primary sources can't 

be obtained. 

3.3.3 Tertiary Sources 

 Tertiary sources of data include books and articles that are based on secondary sources of data. They merely restate the 

things what others have reported or said. They are far from being up to-date-data. In other words, they are weak supports for 

the researcher’s argument.  

 The types of the sources stand as the cause of the kinds of research such as primary research and secondary research. 

Primary research studies a subject through first hand observation and investigation. It includes an analysis of a literary or 

historical test, a film, or a performance, conducting a survey or an interview, and carrying out a laboratory experiment. 

Secondary research, on the other hand, goes with the examining of the studies that other researchers have made on a 

particular subject.  

4 Three Uses for Sources 

Using sources depends on where the researcher is in the process of his or her search in connection to a problem and its 

solutions. If the researcher has some difficulty in finding a problem, he or she is to read the available sources to formulate a 

problem or questions. If the researcher has realised his or her inability in framing his or her argument, he or she is to read the 

sources observing them as the models of argument. If the researcher has already established his or her claim, he or she may 

use the sources as evidence to support his or her claim.  

4.1 Using Sources for a Problem 

 Formulating a problem for the research paper is one of the essential steps of the research. After the researcher has collected 

the relevant materials for certain research topic, he or she is, then, required to read the materials observing the points that 

prove helpful in producing a problem on question. For this, he or she needs to look for claimsin those materials that seem 

inaccurate. Besides this, he or she is to look for data which others have left or ignored. Similarly, the researcher can focus on 

the general form of their questions. Next thing they should focus on is the conclusions made by others in those materials that 

may have signalled the issues not yet resolved. They may also provide new areas to focus on in next research.  

4.2 Using Sources for and Argument: 

The researcher can use the sources for making his/her argument in the research paper. For building up an argument in his or 

her research paper, the researcher needs to read the materials or available sources closely and accurately. If he or she has 

never made an argument suitable for the paper, he or she can use the argument of the sources as the models to be followed. It 

is a kind of borrowing the logic of those sources, not plagiarism.  

4.3 Using Sources for Evidence 

The researcher should read the available sources to focus on useful evidence to strengthen his or her claim. While doing this, 

he or she should be sure about accuracy of the evidence. If he or she is using source for his or her evidence, he or she is to 

report it accurately and completely. The researcher also needs to cite the source fully so that his or her readers can check the 

data if they like to (C.Booth, G.Colomb and M.Williams 91-94). 

 

5  The Way of Reading Sources  

The researcher's reading should be generous as well as critical. His or her reading a particular book or article should lead to 

full understanding of the subject. Slow reading is required for critical and generous study. The researcher needs to read with 

greater emphasis on those passages that puzzle or confuse him or her. He or she should not assume that their reading is 

always for disagreement, trying to find the weaknesses of the author or writer of the given matter. In the first reading, the 
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researcher's aim should be to understand the available materials completely in its own coherence. When he or she has 

understood the materials, he or she is free to disagree with it. Then, at this step, the researcher needs to stand on his own 

logic while interpreting the sources. For accuracy of the sources, the researcher should try to obtain the authoritative sources. 

If that is impossible, he or she may try to get tertiary sources. They are the text books and articles in encyclopedias, mass 

circulation, publications such as Psychology Today,search lines like google.com. Using these tertiary sources is not bad but 

what the researcher should be clear about them is that they are not authoritative (C.Booth, G.Colomb and M.Williams 95-

96).  

6 The Way of Preserving the Sources 

If the researcher thinks that particular sources are important for his or her research paper, he or she is required to record them 

in his or her bibliography accurately after they have read them purposefully and carefully. Before the researcher starts taking 

notes, he or she needs to record the bibliographical data in the following way if the texts are the printed ones. 

Author of the text, 

Title of the text, 

Editor(s) (if any), 

Edition, 

Volume, 

Place of publication, 

Publisher, 

Date of Publication, 

Page number of articles or chapters 

For online sources, the researcher is required to record 

URL 

Date of access, 

Web master (If identified), 

Database (If any) 

If she or he has to access a printed text online, he or she has to record the bibliographical data from the original printing, too. 

If the researcher is to photocopy from a book, he or she needs to copy its title page, and then the publication date from it is 

reverse side. It's convenient to record the library call number, too,specially for the situation in which he or she wants to go 

back to recheck a source (C.Booth, G.Colomb and M.Williams 97-98). 

7  The Importance of Context for Quotation or Summary 

Quoting someone else's words or lines are just like taking a plant from one place to another. A plant can't stay or live without 

suitable soil or earth. Similarly, the quoted words or lines need the context, either the original context or the new one. In the 

case of a critical and creative researcher, he or she needs to quote any text to set it in the context in such a way that it is well 

adopted in the new context, contributing to the making or enriching the claim of the researcher. In other words, the context of 

the researcher grasps the original creatively.  
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8  Organizing thoughts or ideas 

Using sources involves taking notes of important ideas and information. The researcher's notes should be faithful to his or 

her sources. But this faithfulness doesn't necessarily mean that the researcher has to lose his or her own stand of 

understanding those sources. While using sources and taking notes on them, the researchers should also develop their own 

understanding of how the things noted will explain and support his/her answer to a problem. So, while taking notes, he or she 

should also write his/her comments that clarify about how the ideas and information of the sources might support his or her 

claim. In addition to writing comments on the sources, the researcher is to have a regular review to see where his/her 

argument is and how far it has to go (C.Booth, G.ColombandM.Williams 104). 

To organize his/her thoughts, the researcher also can use keywords. It will be convenient for him/her in the beginning to use 

some general keywords like Alamo, Politics, Myth, and History. Besides this the researcher also needs to consult some other 

keywords which are specific to his/her particular argument. For example, They are outpost civilization, mexican response, 

border lands culture. To organize around specific keywords, the researcher needs to search his or her computerized notes to 

assimilate them creatively in his or her ways. The act of typing keywords with asterisk such as border lands culture will 

make his or her searching easy.  

9  Conclusion 

In this way, true research always grows on different types of genuine data. Its strength lies not only in the types of data that a 

researcher has but also in how he or she uses and examines them in relation to the concerned problem to draw a proper 

solution to it.This implies that  a genuine researcher needs to be concerned with how to collect the genuine data, how to 

evaluate and analyse them properly. These steps should not be understood as mechanical points of a frame but as the parts of 

the structural organism of the whole body of a research work. 
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>Ldb\eujb\ uLtfdf g]t[Tj M ;ª\lIfKt ljZn]if0f 
                                  bLks k|;fb cfrfo{ 

;f/;ª\If]k 
k|:t't zf]wn]vdf g]t[Tjsf ;Gbe{df uLtfdf /x]sf d'Vo b[li6sf]0fnfO{ ljz]if ¿kdf ljj]rgf ub}{ To;sf ts{x¿ 

pk:yflkt ul/Psf 5g\ . o; zf]wn]vsf] d'Vo p2]Zo lxGb'x¿sf] dxfg u|Gy uLtfdf cGt/lglxt g]t[Tjsf] ljj]rgf 

ub}{ o;df /x]sf ljleGg k|sf/sf g]t[Tjx¿ / cfWoflTds g]tfsf u'0fx¿ klxrfg ug'{ /x]sf] 5 . ;fy}, o;sf] 

Joj:yfksLo pkof]u klxNofpg' /x]sf] 5 . k|:tfljt zf]w k|of]hgsf  

cfwf/df cfwf/e "t / tYofª \s ljZn]if0fsf] k|s[ltsf cfwf/df u'0ffTds zf]w xf] . o; zf]wn]vdf uLtfdf /x]sf] 

g]t[Tjsf] cfofdnfO{ k|sfz kfb}{ uLtfdf jl0f{t ;TTju'0fo'Qm, /hf]u'0fo'Qm / tdf]u'0fo'Qm u/L tLg k|sf/sf g]t[Tj 

tyf pbfx/0fLo JolQmTj, w}o{tf, cfk;L cGt/lge{/tf / cGtMk|]/0ff hfu[t u/fpg] h:tf u'0fx¿nfO{ k|i6\ofpg 

vf]lhPsf] 5 . o; n]vdf uLtfdf /x]sf] g]t[Tjsf] pkof]u jt{dfg ;dosf nflu ;d]t ;fGble{s /x]sf] lgisif{ 

lgsflnPsf] 5 . uLtfsf] uxg cWoog tyf ljZn]if0f ubf{ >Ls[i0f Ps cfWoflTds u '? dfq geO{ Ps s 'zn 

Joj:yfks Pjd\ g]t[Tjstf{ ;d]t ePsf] 1ft x 'g cfp “5 .  

d'Vo zAbfjnL M g]t[Tj, uLtf, uLtf / g]t[Tj, cfWoflTds g]t[Tj, g]tfsf u'0fx¿, g]t[Tjsf k|sf/x¿ 

!= ljifo k|j]z 

uLtf k"jL{o bz{gsf] ;f/ u|Gy / k|frLg 1fgsf] e08f/ xf] . w]/} g]t[Tjsf ;dsfnLg n]vs tyf ljrf/sx¿n] 

uLtfdf cleJoQm ljrf/, l;4fGt / Jojxf/nfO{ k|:t't u/]tf klg To;nfO{ uLtf;+u ;fGble{stf hf]8\g] k|oTg u/]sf 

5}gg\ . cfhsf] åGå, tgfj, cgfrf/, czflGt, eo, snxu|:t ;dfhdf ;kmntfk"j{s g]t[Tj k|bfg ug{ uLtfdf 

cGt/lglxt g]t[TjnfO{ lrGtg, dgg / pkof]u ug'{ cem ;fGble{s x'g uPsf] 5 . ;dosf] sfnv08df lxGb'wd{ / 

bz{gsf] k|fl1s cWoog / cg';Gwfgsf] cfjZostf /x]sf] b]lvG5  . g]kfnsf] kl/k|]Iodf lxGb'wd{ / bz{gsf] 

Joj:yfkg If]qdf k|of]usf ;Gb{edf k|fl1s sfo{sf] yfngL e/v/} dfq x'gyfn]sf] xf] . uLtfdf ePsf] cfWoflTds 

g]t[Tjsf] ;Gbe{df kof{Kt cWoog gePsf] sf/0f o; cWoogsf] cfjZostf dx;'; ul/Psf] xf] . of] cWoogn] 

uLtfdf ePsf] g]t[Tj, g]t[Tjsf u'0fx¿, g]t[Tjsf k|sf/x¿ Pjd\ jt{dfg Joj;flos hutdf uLtfsf] k|f;+lËstf 

h:tf ljifox¿df hfgsf/L /fVg rfxg] cg';Gwfgstf{, Joj:yfks, k|f1, /fhg]tf Pjd\ lxGb'wd{ / bz{gdf ?lr 

/fVg] ;j}sf nflu pkof]uL x'g]5 . o;n] Joj;flos cfsfzdf lxGb' wd{ / bz{gnfO{ leœofP/ gof“ cfofd k|bfg 

ug]{5 / Joj;flos tyf u}/–Joj;flos ;+u7gdf g]t[Tj ug{sf nflu gof“ cfwf/ k|bfg ug]{5 . 

@= ;d:of syg 

!= uLtfdf s]–s:tf k|sf/sf g]t[Tjsf] pNn]v e]l6G5 < 

@= uLtfdf g]tfdf x'g'kg]{ s]–s:tf u'0fx¿sf] pNn]v kfOG5 <  
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#= p2]Zo 

k|:t't n]vsf] k|d'v p2]Zo uLtfdf /x]sf] g]t[Tjsf] cWoog ug'{ /x]sf] 5 . o; cWoogsf] ;xfos p2]Zox¿df 

uLtfdf jl0f{t g]t[Tjsf k|sf/x¿sf] ljj]rgf ug'{ / uLtfdf pNn]v ul/Psf g]tfsf ljz]iftfx¿sf] rrf{ ug'{ /x]sf] 

5 .  

$= ;Ldfª\sg 

lxGb'x¿sf] kljq u|Gy uLtfdf ePsf] g]t[Tjsf ;Gb{edf ;Lldt o; cWoog uLtfdf /x]sf] g]t[Tjsf k|sf/ tyf 

u'0fx¿sf ;Gbe{df dfq ;Lldt 5 . o;n] g]t[Tjsf cGo kIfnfO{ ;d]6]sf] 5}g . 

%= ;fdu|L ;ª\sng / ljZn]if0f ljlw 

k|:t't n]v tof/ ug]{ qmddf d'ntM låtLos ;|f]taf6 ;fdu|L ;ª\sng ul/Psf] 5 . k|fylds ;|f]tsf ¿kdf 

>Ldb\eujb\uLtfnfO{ pkof]u ul/Psf] 5 . o; cg';Gwfg u'0ffTds tYofÍdf cfwfl/t, JofVofTds k|s[ltsf] /x]sf] 

5 . låtLos ;|f]tsf ¿kdf k':ts, kqklqsf tyf OG6/g]6nfO{ ;d]t pkof]u ul/Psf] 5 . o;df k':tsfnoLo ljlw 

cjnDag ul/Psf] 5 . ;ª\slnt ;fdu|Lsf] ljZn]if0fsf nflu j0f{gfTds ljlwsf] pkof]u ul/Psf] 5 . 

^= JofVof ljZn]if0f 

g]t[Tj Ps ;j{JofkL ljifoj:t' ePsfn] xfdLx¿ s'g} g s'g} ¿kdf o;af6 k|efljt 5f“} . g]t[Tj o:tf] ljifo xf] h'g 

c¿nfO{ k|efljt ug]{ / lgb]{zg lbg] ;Gbe{df hxf“ klg pkof]u x'G5 . t;y{, ;/sf/L tyf u}/;/sf/L jf 

gfkmfd"ns Pjd\ u}/gfkmfd"ns ;+u7gsf ;fy} /fi6«sf] g]t[Tj ug{df ;d]t klg pkof]u x'G5 . of] ljrf/ / sd{åf/f 

c?nfO{ kyk|bz{g ug{';“u ;DalGwt 5 -Go':6«d / 8]le;, @))); l8;]Ghf] / /laG;, !((*_ . lglZrt kl/l:yltdf 

tf]lsPsf] p2]Zo Pjd\ nIo xfl;n ug{ dftxtsf JolQm Pjd\ ;d"xnfO{ clek|]l/t ug]{ / k|efljt ug]]{ ljifo 

Joj:yfkgsf] clgjfo{ ljifo xf] . dftxtsf JolQmx¿df rfxgf / OR5f k}bf u/L pgLx¿nfO{ lgb]{lzt ug]{ ljz]if 

u'0f g]t[Tjsf] ljz]iftf xf] . s'zn g]t[Tjn] ;+:yfnfO{ ;kmntfsf] l;v/df k'¥ofOlbG5 eg] v/fa g]t[Tjn] ;+:yfnfO{ 

cwf]ult tkm{ ws]Nb5 . o;} ljz]iftfn] ubf{ g]t[TjnfO{ Joj:yfkgsf] ;a}eGbf dxŒk"0f{ sfo{sf ¿kdf lnOG5 . 

Joj:yfksn] cfkm\gf dftxtsf JolQmx¿nfO{ s'zntf ;fy k|f]T;flxt ug'{kb{5, pgLx¿df ljZjf; hufpg'kb{5 / 

cfkm" Pjd\ ;+:yfk|lt lgi7f ;[hgf ug'{kb{5 . ;fd"lxs p2]Zo k|flKtdf ;+nUg JolQm jf ;d"xnfO{ leq}b]lv OR5f 

hufpg k|efljt ug]{ sfo{ g]t[Tj cGtu{t ;dflxt x'G5 . 

^=! g]t[Tjsf k|sf/x¿ 

s'g lsl;dsf] g]t[Œj z}nL ljz]if ¿kdf k|efjsf/L x'G5 egL vf]lheO/x]sf] ;Gbe{df xfn;Dd klxrfg ul/Psf 

g]t[Tj z}nLnfO{ lgDgfg';f/ k|:t't ug{ ;lsG5 -kGt, @))&; 8]:n/, @))#_–  
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-s_ ;fdGtL g]t[Tj M qf; / eo ;[hgf u/L cfkm\gf dftxtsf JolQmnfO{ cfkm\gf] OR5fcg';f/ sfd nufpg] g]t[Tj 

o; cGt{ut cfp“5 . 

-v_ k|hftflGqs g]t[Tj M o; lsl;dsf] g]t[Tj ;w“} dftxtsf JolQmsf] Ifdtfk|lt ljZjf; ug]{ /  To;}df lge{/ 

/xg] u5{ . o:tf] g]t[Tjn] lgle{s ?kdf v'nf 5nkmn / ax;df ljZjf; u5{ . 

-u_ cfbz{ g]t[Tj M o; lsl;dsf] g]t[Tj k"0f{ ?kdf cfkm\gf dftxtsfnfO{ nIo lgwf{/0f ug{ / pQm nIox¿ xfl;n 

ug]{ ljifodf lg0f{o k|bfg ug{ cfZj:t kfb{5 / dftxtsfdf k"0f{ ljZj:t /xG5 . 

…>Ldb\eujb\ uLtfÚ s'?If]qsf] o'4df >Ls[i0fn] ch'{gnfO{ lbPsf] pkb]zx¿sf] ;+u|x xf] . of] >Ls[i0fsf] 

d'vf/ljGb'af6 lg:s]sf] pkb]zx¿sf] ;ª\u|lxt s[lt xf] . uLtf dxfef/tsf] Ps ;fgf] v08 xf] . t/ klg o;nfO{ 

dxfef/tsf] d'6'sf] ?kdf lnOG5 .   ufOg] ljifo ePsfn] …uLot]Ú cy{df uLtf elgPsf] xf] . o;df eujfg\ 

>Ls[i0fn] 1fg, elQm / sd{ u/L lqof]usf] ;'Gb/ 9+un] j0f{g ug{'ePsf] 5 -elStj]bfGt k|e'kfb_ . dxfef/tsf] o'4 

k|f/De x'g'k"j{ o'4:yndf sf}/j / kf08jsf ;]gfsf] aLrdf ch'{gsf] /ysf ;f/yLsf ?kdf >Ls[i0f :jod\ uPsf] 

o'4If]qdf of]4f ch'{gn] /ydf cf/f]x0f u/L :jkIf / k/kIfsf of]4fx¿dWo] k/kIfsf of]4fx¿ w]/}h;f] cf–cfkm\gf 

Oi6ldq, s'6'Da, aGw'afGwj ePsfn] ltgnfO{ dfg'{eGbf e}Ioj[lQ ug'{ a]; x'g]5 egL csd{0o ePsf ch'{gnfO{ 

;+emfP/ s[i0fn] sd{dfu{ -o'4_ lt/ k|]l/t ug{ pkb]z u/]sf] ljifoj:t' kfOG5 -s[kfn'hL, @))^ ; /fd;'vbf;, @)$&_ 

. hGdfGw w[t/fi6nfO{ ;+hon] /fhb/af/sf] a}7sdf a;L–a;L s'?If]qsf] o'4sf] ;+k"0f{ j[QfGt ;'gfPsf] k|;+Ë / 

k|s/0f cfhsf] k|ToIf k|;f/0f / OG6/g]6 jftf{ h:t} k|ltt x'G5 h;nfO{ >Ldb\eujb\ uLtfsf] k|yd cWofon] :ki6 

kfb{5 -uLtf  ! M !–$&≤ https://www.hindisahityadarpan.in_ . 

uLtf cfzlQm/lxt sd{ k|ltkfbg ug]{ Ps ljlzi6 lxGb"bz{gsf ¿kdf k|l;4 5 . of] c7f/ cWofodf ;+/lrt 5 . 

o;n] dT:oGofosf] l;4fGt cg'¿k ;dfhdf 7"nfn] ;fgfnfO{ vfg] jf ;tfpg] rng /x]sf] tkm{ ;ª\s]t ub}{ sf}/j 

/ kf08jaLrsf] o'4nfO{ …wDo{Ú -wd{k/s o'4_ dfGb5 . o;n] b08sf] cefjdf ;dfhdf ck/fwsf] dfqf a9\g] 

ePsfn] ck/fwLx?nfO{ b08 lbg'kg]{ tkm{ Oª\lut ub{5 . cfttfoL / cGofoL sf}/jx¿n] kf08jx¿nfO{ Gofok"j{s 

kfpg'kg]{ /fHosf] xs lbg cfgfsfgL u/]sfn] k|:tfljt o'4 Gofo;Ët /x]sf] b]lvG5 . k|f/lDes cWofodf eujfg 

>Ls[i0f / of]4f ch'{gsf] ;+jfb dfq 5}g, ch'{gnfO{ g]t[Tj lng cfJxfg ul/Psf] 5 . o; cl3 klg w]/} g]t[TjbfoL 

e"ldsf jxg ul/;s]sf ch'{gn] gof“ kl/l:yltdf s'?If]qsf] g]t[Tj jxg ug'{kg]{ cj:yf ;[hgf ePsf] 5 . o;nfO{ 

kl/l:yltsf] ljZn]if0f u/L kl/l:ylt cg's"n / ;dofg's"n g]t[Tjn] cfkm\gf] e"ldsf lgjf{x ug'{kg]{ cfhsf] 

kfl/l:yltd"ns g]t[Tj;+u t'ngf ug{ ;lsG5 . 

uLtfdf ePsf] rfvnfUbf] g]t[Tjsf] kf7 eg]sf] g]tfn] åGå / ljk/Lt kl/l:yltaf6 kf7 u|x0f u/L ljk/Lt 

kl/l:yltnfO{ ;kmntfk"j{s kf/ nufpg'k5{ eGg] klg xf] . åGå / k|lts"n kl/l:ylt dfgj Pjd\ ;+u7gfTds 

hLjgsf] Ps cleGg c+u xf] . l9nf] xf];\ jf rf8f] k|To]s g]t[Tjn] k|lts"n kl/l:yltsf] ;fdgf ug'{ g} kb{5 . h;/L 
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sf]Onf tfk / rfksf sf/0f lx/fdf kl/0ft x'G5 To;/L g} k|efjsf/L g]t[Tj klg k|lts"n kl/l:yltaf6 ;[hgf x'G5 

. s[i0fn] uLtfdf ;Œj, /h / tdf] u/L tLg lsl;dsf g]t[Tjsf u'0fx¿sf] rrf{ ub]{ ;flŒjs u'0fnfO{ pQd u'0fsf 

¿kdf JofVof ug'{ePsf] 5 . s[i0fn] tLg lsl;dsf cfTdcg'zf;g M cWoogzLntfsf] cg'zf;g, af]nLsf] cg'zf;g 

/ cfTdlgoGq0fsf] cg'zf;gnfO{ k"0f{ cf:yfsf ;fy kfngf ug'{kg]{ s'/fdf hf]8 lbg'ePsf] 5  -uLtf !& M !$–!^_ . 

g]tfdf OdfGbfl/tf, s?0ff, ;Ifdtf, b'/blz{tf, af}l4stf, ;fx; / ljZjf; h:tf u'0fx¿ x'g'kg]{ s'/fdf hf]8 

lbg'ePsf]5 . o;sf nflu kmndf hf]8 glbO{ c;n / k|lta4tfk"0f{ sd{df hf]8 lbg''kg]{ ljifonfO{ cleJoQm 

ul/Psf]5 . 

^=!=! uLtfdf /x]sf] g]t[Tjsf] k|sf/ 

uLtfdf tLg lsl;dsf g]t[Tjsf ;Gbe{df rrf{ ul/Psf] kfOG5 . ;Œju'0fL, /hf]u'0fL / tdf]u'0fL u/L tLg k|sf/sf 

g]t[Tj x'g] / ltgLx¿ dWo] ;Tju'0f k|wfg g]t[TjnfO{ pQd 7x/fOPsf] 5 . 

;flŒjs g]t[Tj cfkm" / cfkm\gf] cl:tTjjLrsf] ;f}xfb{tfåf/f ;+rflnt x'G5 . ltgLx¿  cfkm\gf] b'vdf dfq xf]Og 

clkt' c¿sf] b'vdf klg Tolts} lrGtnzLn /xL k|efljt x'G5g\ . o:tf] g]t[Tj olb ;+u7gdf c¿nfO{ ;'v zflGt 

x'G5 eg] cfkm"n] b'v u|x0f ug{ ;d]t tof/ /xG5g\ . 

/fh;L g]t[Tj sfdgf / cfzlQmåf/f lgb]{lzt x'G5 / c¿nfO{ b\ 'v x'bf ;d]t kl5 x6b}gg\ . o;n] lhjfTdfnfO{ sd{ 

/ kmn;+u afWb5 . cfkm\gf] lghL :jfy{ k'lt{sf nflu  o:tf] g]t[Tj ;+u7gsf] zflGt / ;f}xfb{tfsf] aln r9fpg 

;d]t kl5 x6\b}g . /fhgLlt1x¿n] cfkm\gf] :jfy{k"lt{sf nflu h] ug{ klg tof/ eO/x]sf] ;Gbe{ o:t} /fhl;s 

g]t[Tjsf] sf/0f g} xf] . 

tfdl;s g]t[Tj cfkm\gf kf“r 1fg]lGb|ox¿sf] jzdf /xG5g\ / To;}åf/f lgb]{lzt / ;+rflnt x'G5 . ltgLx¿ cfkm\gf] 

a'l4 ljj]ssf] k|of]u /fd|/L ug{ ;Sb}gg\ t;y{ ;bf cGwsf/ / c1fgdf /xG5g\ . ltgLx¿ cfkm\gf k~r 

1fg]lGb|ox¿sf] t[lKtdf /dfp5g\ . pgLx¿ dflyNnf] txsf] r]tgfsf af/]df dx;'; ub]{gg\ . pgLx¿sf sfo{ tyf 

5gf]6x¿ c1fgtfåf/f lgb]{lzt x'G5 / c¿ k|lt jf:tf x'b}g . logLx¿ ;+u7gdf cWof/f] / dgf]/~hg 5b{5g\ . 

uLtfdf jl0f{t tLg lsl;dsf g]t[Tj dWo] ;flŒjs g]t[TjnfO{ ;j} eGbf pQd 7x/fOPsf] 5 eg] tfdl;s g]t[TjnfO{ 

lgDg lsl;dsf] atfOPsf] 5 . oL u'0fx¿sf] kmnsf ;Gbe{df klg JofVof ul/Psf] 5 . ;Œj u'0fo'St k'?if :juf{lb 

pRr nf]sdf hfG5, /hf]u'0f o'St /fh;L k'?if dWod cyf{t dg'io nf]sdf g} /xG5 eg] tdf] u'0fsf] sfo{¿k lgb|f, 

k|dfb / cfn:o cflbdf l:yt tfd; k'?if cwf]ult cyf{t g/sdf hfG5 . o;n] of] b]vfp5 ls Pp6f g]t[Tj ug]{ 

JolQmn] cfkm"df /fd|f] u'0fx¿ ljsf; u/L c;n u'0fjfg jGg] k|of; ug'{kb{5 cyf{t ;flŒjs u'0fsf] ljsf; ug'{kb{5 

. c;n Pjd\ k|efjsf/L g]t[Tjsf] nIo eg]sf]  zflGt / ;'v Pjd\ k|1fsf] l;h{gf ug'{ xf] . k|To]s g]t[Tj ;flŒjs 

g]t[Tj aGg] k|oTg ug'{kb{5 . 
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^=@ uLtfdf jl0f{t g]t[Tjsf u'0fx¿ 

Pp6f c;n g]tf x'gsf nflu s]–s:tf u'0fx¿ x'g' cfjZos 5 eGg] ;Gbe{ uLtfsf]] cg'zLngaf6 1ft ug{ ;lsG5 . lxGb" 

hut\df uLtfnfO{ ;jf]{Rr u|Gysf ¿kdf lnOG5 . o;df g]t[Tj ug{sf nflu Pp6f g]tfdf s]–s:tf u'0fx¿ ljBdfg 

x'g'kb{5 eGg] ;Gbe{df cleJoQm ul/Psf] kfOG5 . uLtfsf] cg'zLngaf6 k|fKt x'g] s'zn g]t[Tjsf nflu cfjZos 

u'0fx¿nfO{ lgDgfg';f/  a'“bfut ¿kdf k|:t't ul/Psf] 5– 

-s_ pbfx/0fLo JolQmTj 

g]t[Tjstf{n] c¿nfO{ l;sfpg] / u/fpg] dfq geO{ cfkm" g} Tof] sfo{ u/]/ pbfx/0f aGg' cfjZos 5 . >Ls[i0fsf] u/fO{ / 

egfO{df slxNo} cGt/ b]lvPg t;y{ pgnfO{ æoyfjfbL tyfsf/L, tyfsf/L oyfjfbLÆ elgG5 . s}og\ wd{u'?x¿n] w]/} 7"nf 

cfbz{sf s'/f t ug]{ t/ tL cfbz{x¿nfO{ cfkm\gf] hLjgdf nfu" ug{ g;Sg] oyfy{tf b]lvG5 . s[i0fn] slxn] klg c¿nfO{ 

lgod kfngf ug{ dfq eGg] xf]Og a? klxn] To;nfO{ cfkm"df nfu' u/]/ b]vfP . s[i0fn] ch'{gnfO{ af]nL / Jojxf/df cGt/ 

ug{ gx'g] tkm{ ;r]t u/fPsf] kfOG5 . o;} ;Gbe{df s[i0fn] olb g]t[Tjn] ;fjwfgLk"j{s sd{nfO{ Vofn gug]{ xf] eg] xfgL 

x'g]5 lsgsL ;f/fn] g]t[Tjsf] cg';/0f ub{5g eGg] tkm{ ;s]t u/]sf] kfOG5 . 

ob\obfrl/lt >]i7:tTtb]j]t/f] hgM . 
; oTk|df0f+ s'?t] nf]s:tbg'jt{t] .. -uLtf # M @!_ 
olb ≈ox+ g jt]{o+ hft' sd{0otlGb|tM . 
dd jTdf{g'jt{Gt] dg'iofM kfy{ ;j{zM .. -uLtf # M@#_ 
;dfhdf k|To]s JolQmn] g]t[TjbfoL e"ldsf jxg ul//x]sf] b]lvG5 . o:tf e"ldsfdf lktf, kl/jf/sf] d'lvof, lzIfs, 

/fhg}lts g]tf cflb /x]sf] kfOG5 . k|To]s afnsn] cfkm\gf cu|hx¿sf] Jojjxf/af6 l;Sb5 / o;n] afnssf] :yfoL 

Jojxf/sf] :j¿k wf/0f ub{5 . t;y{, lzIfs, lktf tyf cGo ;dfhsf cleefjsn] c;n Jojxf/ k|blz{t ug'{ cfjZos 

5 . h;n] g} c;n ;dfhsf] lgdf{0f ub{5 . 

-v_ w}o{tf 

g]t[Tjsf] klxrfg ;fdfGo kl/l:yltdf xf]Og ljifd kl/l:yltdf dfq klxrfg ug{ ;lsG5 . PsfPs c;fdfGo 

kl/l:yltsf] ;fdgf ug{sf nflu g]t[Tj tof/ gx'g] / To:tf kl/l:yltaf6 efUg] u/]sf] kfOG5 . g]t[Tjn] c;xh / 

ljifd kl/l:yltdf w}o{tfk"j{s ;fdgf u/L ;+u7gnfO{ ;lx lbzftkm{ cu|;/ u/fpg ;Sg'kb{5 . hf8f]udL{ / ;'vb'Mv 

h:tf OlGb|ohlgt ljifox¿ pTklQ, ljgfzzLn / clgTo ePsfn] o;nfO{ ;xg ug'{kg]{ s'/f s[i0fn] pNn]v u/]sf 

5g\ . 

dfqf:kzf{:t' sf}Gt]o zLtf]i0f;'vb'MvbfM . 

cfudfkflogf]slgTof+:tf+l:tltIf:j ef/t .. -uLtf @ M !$_ 

-u_ cfk;L cGt/lge{/tf 

olb ;sn hutnfO{ lgofNg] xf] eg] Ps cfk;df cGt/lge{/tf /x]sf] b]lvG5 . xfd|f j/k/ /x]sf lxdfn, kxf8, 

vf]nfgfnf h:tf ef}lts rLhx¿n] xfdLnfO{ k|efj kfl//x]sf 5g\ . To;}u/L hLj / jg:kltjLr Psn] csf]{nfO{ 
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k|efj kf/]sf] b]lvG5 . >Ls[i0fn] hLjgdf ;kmntf nflu cfk;L cGt/lge{tfsf] l;4fGtnfO{ dgg ug'kg]{ s'/f 

cleJoQm u/]sf] kfOG5 . >Ls[i0fn] o;nfO{ cGgn] dflg;sf] >[li6 x'G5 eg] cGg j[li6sf sf/0fn] x'G5 / j[li6 

o1sf sf/0f x'g] b[i6fGtsf dfWodn] sfo{ sf/0f l;4fGtsf] JofVof u/]sf] b]lvG5 . 

cGgfb\ejlGt e"tflg kh{GofbGg;DejM . 

o1fb\ejlt kh{Gof] o1M sd{;d'b\ejM .. -uLtf # M !$_ 

sd{ a|≈df]b\ej+ ljl4 a|≈dfIf/;d'b\ejd\ . 

t:dfT;j{ut+ a|≈dfIf/;d'b\ejd\ . 

t:dfT;j{ut+ a|≈d lgTo+ o1] k|ltli7td\ .. -uLtf # M !%_ 

sfo{sf/0f l;4fGtnfO{ Vofn gubf{ jftfj/0fLo c;Gt'ngn] dfgjLo hLjgdf Iflt lgDTofp5 . xfdLn] lg0f{o ubf{ 

To;n] JolQm, ;dfh / jftfj/0fnfO{ s:tf] k|efj kfb{5 egL ljrf/ ug'{ cfjZos 5 -Kofp6f], !(($≤ cfrfo{, 

@)!^_ . k[YjLnfO{ cfkm\gf] 3/ / o;df /x]sf ;sn ;ŒjnfO{ cfkm\gf] cfkmGtsf ¿kdf lnO{ …a;'w}j s'6'Dasd\Ú 

cyf{t ;f/f hutsf dflg; d]/f cfkmGt x'g\ Pjd\ …ejt' ;Aa d+und\Ú cyf{t ;a}sf] d+un xf];\ eGg] efjgf /fVg' 

kb{5 . 

-3_ cGtMk|]/0ff hfu[t u/fp“g] 

uLtfnfO{ cBf]kfGt cWoog ubf{ o;sf] glthfsf ¿kdf o'4nfO{ c:jLsf/ u/L e}Ioj[lQ ug{ tDtof/ ch'{g 

cGttf]uTjf pTk|]l/t / phf{jfg eO{ wd{o'4df ;l/s x'G5g\ . ;fy}, dxfef/tsf] o'4df s[i0fn] g]t[TjbfoL e"ldsf 

jxg u/]sf] kf08j kIfsf] hLt eof] . of] g} g]t[Tjsf] glthf xf] . o;n] s[i0f ;a} kl/l:yltdf g]t[Tj jxg ug{ ;Sg] 

;kmn g]tf x'g eGg ;lsG5 . 

&= lgisif{ 

uLtfdf ;dflxt ;Tj, /hf]] / tdf] u'0f dWo] ;Tj u'0fsf] ljsf;n] g} g]t[Tj ;kmn x'g ;Sg] lgisif{ lgsfNg ;lsG5 

. t;y{, ;flŒjs g]t[Tjsf] ljsf; ug'{ cfhsf] cx\d cfjZostf xf] . PSsfO;f“} ztfAbLsf] abln“bf] kl/j]zdf 

ljBdfg b'O{ ljk/Lt kl/l:ylt Psftkm{ ef}lts ;d[l4 tyf csf{tkm{ g}lts d"No–dfGotfdf cfPsf] x«f; h:tf 

;d:ofx¿nfO{ ;dfwfg u/L dfgjdf cfWoflTds cfnf]såf/f cGt/x[bodf an / ljZjf;of]Uo jftfj/0f tof/ u/L 

c;n g]t[Tjsf] lasf; ug{df uLtfsf] ;fGble{stf b]lvG5 . ;fy}, s[i0f Ps cfWoflTds u'? dfq geO{ s'zn 

Joj:yfks / g]t[Tjstf{ ;d]t ePsf] lgisif{ lgsfNg ;lsG5 . 
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;Gbe{u|Gy ;"rL 

>Ldb\eujb\ uLtf  -lj= ;+= @)%&_, uf]/vk'/ M uLtf k|]; . 

cfrfo{, bLks k|;fb -O{= @)!^_, Dofg]lhª\u b a'l4i6 j], n'lDagL k|ef hg{n, !-!_, n'lDagL af}4 ljZjljBfno, 

n'lDagL . 

s[kfn'hL -O{= @))^_, k|]d/; l;4fGt, åf/sf, gof“ lbNnL M /fwf uf]ljGb ;ldlt . 

l8;]Ghf], l8= P= / /ljG;, P;= kL= -O{= !((*_, k;{gn÷≈o'dg l/;f];{ Dofg]hd]G6 -t]=;+=_, gof“ lbNnL M k|]lG6; xn 

ckm OlG8of . 

8]:n/, lh= -O{=@))#_, c k|m]djs{ ckm ≈o'dg l/;f];{ Dofg]hd]G6, lbNnL M lko{;g Ph's]zg . 

Go';6«d, h]= 8JNo'= / 8]le;, s]= -O{=@)))_, cf]/ugfOh]zgn ljx]ljo/ x\o'dg ljx]ljo/ P6 js {, Go' lbNnL M 6f6f 

Pd;L u| lxn klAnl;Ë s+klg lnld6]8 . 

kGt, lk= -O{= @))&_, lk|lG;kn; ckm Dofg]hd]G6, sf7df8f}+ M a'4 Psf8]lds klAn;;{ P08 l8li6«Jo'6;{ . 

Kofp6f], lk= P= -O{= !(($_, a'l4i6 Osf]gf]ldS; M c ld8n j] km/ b dfs]{6 Kn];, a}+ss M a'4 wd{ kmfp08]zg . 

elStj]bfGt :jfdL k|e'kb -ldlt cpNn]Vo_, >Ldbefujtd \, OlG8of MelStj]bfGt a's 6«i6 . 

/fd;'vbf; -lj=;+=@)$&_, uLtf dfw'o{ -g]kfnL cg'=_, uf]/vk'/ M uLtf k|]; .  

https://www.hindisahityadarpan.in/2016/11/bhagwat-geeta-in-hindi.html 
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Inflectional Morphemes of English and Tharu: A Comparative Linguistic Study 
 

Govinda Prasad Khanal 

Abstract 
This article is based on a small-scale comparative study which was carried out in order to trace out the morphological 

complexities of  the Tharu language. The study was carried out in Kapilvastu among the Tharu native speakers who also 

have  the knowledge of the English language. Comparison of English inflectional morphemes was made with the equivalent 

structures in Tharu language. 

 

Key terms 
Morpheme, inflectional, derivational, comparison, suffix, prefix, honororific, plural 

 

Introduction 
This article begins with the introduction of the Tharu language and the general concept of morpheme in linguistics. 

 

The Tharu Language 

Nepal is geographically small but linguistically and culturally rich and diversified country. Population Census 20011: 

National Report 2012, pictures out Nepal as a country with at least 123 languages, and 12 cultural groups. This shows that 

most cultural groups have preserved their own identities through their own languages. However many of the languages have 

not been well studied and analysed to find out their linguistic properties, which could help preserve and survive them in a 

multilingual context. 

 

Tharus most probably are the oldest and original inhabitants of Nepal-Tarai, with population distribution extending from 

Jhapa in the east to Kanchanpur in the west. As per the geographical distribution of the speakers, Tharu language holds 

second position behind Nepali. According to Population Census 20011: National Report 2012, Tharu language comprises 

1,529,875 people (5.80%), while 1,737,470 (6.6%) people are ethnically Tharus. This shows that ethnic population of Tharu 

is more than linguistic population of Tharu. The Tharu language belongs to Indo_European language family and is written in 

Devanagari script as with Nepali language, the official language of Nepal. The language is in the process of codification as 

text books are being written for primary level students. For example, few text books have been prepared as multilingual and 

mother tongue courses in Tharu language in Kapilvastu. However, comprehensive grammars and dictionaries are yet to be 

developed in Tharu language. 

 

Morphemes 

Morphemes are the smallest units of grammatical analysis. Morphemes are the bricks out of which house of language can be 

constructed. They are the smallest units of grammar with which words are made. Morphology studies how the words are 

formed, where they originate from, their grammatical forms, the functions of prefixes and suffixes in the formation of words, 

and so on. Morphology is the study of the smallest grammatical units of language: it studies how words are structured and of 

morphemes including inflection, derivation and composition. Todd defines morphology as ‘the study of morphemes, which 

are the smallest significant units of grammar' (1991, p.41). Hockett (1976, p.123), takes morphemes as ‘the smallest 

individual meaningful elements in the utterances of a language'. Hockett seems to be true in most cases as in the word 

‘happily’, which has two morphemes with specific meaning of their own where ‘happy’ is an adjective expressing human 

feeling and ‘-ly’ converts the adjective into adverb. However, he is not always correct because morphemes are not always 

meaningful. For example, the words contain, detain, retain, etc. have two morphemes each con+tain, de+tain and re+tain, 

none of which are meaningful in themselves except for in the combination of two in each case. So morphemes are not 

necessarily meaningful.  
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Morphemes may or may not have a phonological representation either. Words such as sheep, deer, fish etc. are regarded as 

having two morphemes in their plural manifestation; the first morpheme in each case has a phonological representation but 

the second one has no phonological representation and is called 'zero morpheme’. For example, the plural noun 'sheep' is 

made up of two morphemes: [sheep] +{  }sheep plus a plural morpheme, which is present in the meaning but is not 

physically present in spelling or pronunciation. 

 

Morphemes can be categorized into two types: free and bound. Morphemes which can occur freely on their own are called 

'free' morphemes. Morphemes which can only occur as affixes are described as 'bound' morphemes' (Todd 1991, p.42). The 

morphemes that can stand by themselves as single words, for example, 'book' and 'write' are free morphemes. The bound 

morphemes cannot normally stand alone and are typically attached to another form such as re-', ‘-ist', '-ed', '-s'. Thus, prefixes 

and suffixes that are attached to English word forms such as basic nouns, adjectives, verbs, etc. are called bound morphemes. 

The basic word forms from which all the prefixes and suffixes have been avoided, are technically known as stems (Yule 

2009, p.63). Stem is that part of a word with which an affix can be supplied. However, the root morpheme is that part of the 

word which is left when all the affixes have been removed. Root morphemes may be bound or free. The word such as 

'undressed' has three morphemes in which 'un-' (prefix) and '-ed' (suffix) are bound morphemes, while 'dress' is stem or root. 

Yule (2009, p.64) says in words such as receive, reduce and repeat, we can identify the bound morpheme 're' at the beginning 

but the elements ‘–ceive', '-duce', and '-peat' are not separate words forms and hence  cannot be free morphemes . Yule 

describes such forms as 'bound stems' to distinguish them from 'free stems' such as 'dress' and 'care'. 

 

Free morphemes have been classified into two groups: lexical morphemes and functional morphemes. Lexical morphemes 

belong to the category of nouns, adjectives, and verbs They are treated as an open class of words as new lexical morphemes 

can be added to the language. The examples include such words as man, cow, house, tiger, happy, long, short, red, etc. (Yule 

2009, p.64). 

  

Functional words such as conjunctions, prepositions, articles, pronouns, etc. belong to the category of functional morphemes.  

In this regard Yule (2009, p.64) says, 'because we almost never add new functional morphemes to the language, they are 

described as a 'closed' class of words'. Functional morphemes are also known as grammatical morphemes, as they indicate 

number, gender, tense, and so on. Examples include the words such as and, but, when, because, near, in, the, it, he, etc. 

 

Bound morphemes or affixes can be classified into two groups: prefixes and suffixes. All the prefixes in English are 

derivational, while suffixes are classified into two subtypes known as derivational and inflectional. Derivational morphemes, 

as the name suggests, are used for deriving or generating new words or for making words of a different grammatical category 

from the stem. For example the addition of a derivational morphemes '-ly' changes the word 'quick' (adjective) into 'quickly' 

(adverb). Affixation involves prefixation (re+tum>return), suffixation (man+ ly>mainly) or affixation involving both 

prefixation and suffixation (un+speak+ able> unspeakable). Common prefixes in English  are 'be-', 'de-', 'en-', 'ex-', hyper-', 

'pre-', 'pro' 're' 'super-', 'trans-', etc. Prefixes alter meaning, but do not always change the function of the word to which they 

are prefixed. Common suffixes (derivational) in English are '-acy', '-ment', '-ness', '-hood', '-ship', '-able', '-ible', 'ed' '-ful', '-

less', '-ly', etc. Examples: 

Prefixation: un+do (v)= undo (v) 

em+power (n)= empower (v) 

Suffixation: duty (n)+ful= dutiful (adj) 

develop (v)+ment= development (n) 
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According to Aarts and Aarts (1982,p.19) inflectional morphemes are those which 'mark such distinctions as the 

singular/plural contrast in nouns (book: book-s), the present tense/past tense contrast in verbs (walk: walk-ed) or the positive/ 

comparative contrast in adjectives (small: small-er)’. On the same ground, Yule says inflectional morphemes are not used to 

produce new words in the language, but rather to indicate aspects of the grammatical function of a word (2009, p.64). 

  

Inflectional suffixes do not change the class of the root. For example, the addition of '-ing', morpheme to the verb 'read' does 

not change the word class of the verb, and the same is true with the addition of the morpheme '--ed' with the verb 'talk'. 

Furthermore, an inflectional morpheme occurs at the end position of a form and no further affixation in a form is possible 

after an inflection.  

 

According to Yule (2009, p. 64-65), inflectional morphemes are used to show whether a word is plural or singular, whether it 

is past tense or not and whether it is a comparative or possessive form. English has only eight inflectional morphemes (or 

'inflections') which are interestingly presented by Yule in the following example sentences:   

Jim’s two sisters are really different. One likes to have fun and is always laughing. The other liked to read as a child and has 

always taken things seriously. One is the loudest person in the house and the other is quieter than the mouse. 

It is therefore clear that English has eight inflectional morphemes, which are: 

 i) plural morpheme ‘-s’ 

 ii) possessive morpheme ‘-’s’ 

 iii) 3
rd

 person singular morpheme ‘-s’ 

 iv) present participle morpheme ‘-ing’ 

 v) past morpheme ‘-ed’ 

 vi) past participle morpheme ‘-en’ 

 vii) comparative morpheme ‘-er’ 

 viii) superlative morpheme ‘-est’  

Among these, first two ‘-’s’ (possessive) and –s (plural) are attached to nouns, next four are attached to verb, and the rest of 

two are attached to adjective: -est (superlative) and –er (comparative).  

 

Methodology 

 

Sources of data 

This research was based on the data collected from the educated native speakers of Tharu language who had the academic 

qualifications of at least above intermediate level. The total number of informants comprised 18 native speakers of Tharu in 

Kapilvastu who were multilingual having Tharu as the mother tongue, Nepali as the second language, and English as the 

foreign language. Many of them were English language students and others were school and college teachers.  

 

Tools for data collection 

The basic tool for the collection of data included a set of interview questionnaire. The questionnaire was prepared in English 

based on which the informants were interviewed and their answers were recorded in written form. The questionnaire 

included a set of expressions which comprised all the inflectional morphemes in English. Various kinds of nouns, verbs, and 

adjectives were included in the list so that equivalent grammatical items could be elicited. The total items in the 

questionnaire were 151. 

 

Procedure 

For the collection of the required data for the study, the informants were consulted either individually or in small groups. 

They were informed of the general topic and purpose of the study. They were then interviewed orally on different dates on 
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the basis of the interview questionnaire. They were asked to translate the expressions given in English into Tharu. The 

answers were recorded and collected for analysis. They were facilitated in Nepali, Tharu and English as required. 

 

 

Results and Discussion 
 

As the English inflectional morphemes have been categorized into eight different types, they have been compared and 

contrasted with those of Tharu language. Based on the data received, the inflectional morphemes of two languages were 

analysed under the following headings. 

 

Relating to third person singular morpheme ‘-s/-es’ 

Third person singular morpheme in present simple tense in English language is realized in Tharu language as follows: 

 

Third person singular 

 ‘kar’(work) + ‘aṭh’ (inf. morpheme) = ‘karaṭh’ (works) as in ū kām karaṭh (He works.) 

The speakers of Tharu in north-west Kapilvastu (Barkulpur region) inflect the verb differently when the speaker (male or 

female) is referring to a female: 

‘kar’(work) + ‘aṭhi’ (inf. morpheme) = ‘karaṭhi’ (works) as in ū kām karaṭhi (Sheworks.) 

Some other examples: 

   ‘paḍh’ (read) + ‘aṭh’ (inf. morpheme) = ‘paḍhṭh’ (reads) as in ū aṅgrejī paḍhṭh (He reads English) 

  ‘banā’ (make) + ‘ith’ (inf. morpheme) = banāiṭh (builds) as in rajes ghar banāiṭh  (Rajesh builds a house) 

   ‘kar’ (work) + ‘aṭh’ (inf. morpheme) = karaṭh (works) as in i majā kām karaṭh (It works well). 

    ‘has’ (laugh) + ‘aṭhi’ (inf. morpheme) = ‘hasaṭhi’ (laughs) as in ‘ū hasaṭhi’ (She  laughs), for female addressee only. 

In Tharu language, the verb is inflected for third person plural, which is not found in English. 

 

Third person plural 

‘kar’ (work) + ‘ṭhan’ (inf. morpheme) = ‘karṭhan’ (work) as in ‘wanhare kām karṭhan’    (They work) 

 ‘paḍh’ (study) + ‘ṭhan’ (inf. morpheme) = ‘paḍhaṭhan’ (study) as in ‘wanhare aṅgrejī paḍhṭhan (They study English) 

In Tharu language, verb is inflected for second person pronoun in simple present both for honorific and non-honorific uses: 

a) Honorific use 

kamā earn) + iṭho/ilo(inf.morpheme) = kamāiṭho/kamāiloas in ‘toharedunujhandher paisa kamāiṭho/kamāilo’ (You two earn 

much money).  

b) Non-honorific use 

kamā (earn) + iṭhe/ile (inf.morpheme) = kamāiṭhe/kamāileas in ‘tai  dher paisa kamāiṭhe/kamāile’ (You earn much money). 

 

Similarly, verb in simple present is inflected for first person pronoun in Tharu language. 

a) First person singular 

kamā (earn) + iṭhu/ilu (inf.morpheme) = kamāiṭhu/kamāiluas in ‘mai dher paisā kamāilu/kamāiu’ (I earn much money). 

has (laugh) + ṭhu/lu = hasṭhu/lu as in ‘maihasṭhu/lu’ (I laugh). 

b) First person plural 

kar (drink) + aṭhan (inf.morpheme) = karaṭhanas in ‘wanharekamkaraṭhan’ (They work). 
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Relating to present participle morpheme  

 

In Tharu language, verb is inflected differently for person and number both for honorific and non-honorific use. 

First person 

a)  Singular: pi (drink) + yatu (inf.morpheme) = piyatu (drinking) as in mai ek gilās cāh piyatu (I’m drinking a cup of 

tea). 

b)  Plural: pi (drink) + yati (inf.morpheme) = piyati (drinking) as in hamre ek gilās cāh piyati (We’re drinking a cup of  

tea). 

Second person 

  In Tharu language, honorific and non-honorific distinction is made with second person singular but not with plural.  

a)  Singular honorific: pi (drink) + yato (inf. morpheme) = piyato (drinking) as in tuekgilās cāhpiyato (You’re drinking a 

cup of tea). 

khā (eat )+ ito = khāito (eating) as in tu ekṭhu kerā khāito (You are eating a banana). 

b)  Singular non-honorific: pi (drink) + yate (inf.morpheme) = piyate(drinking) as in taiek gilāscāhpiyate(You’re drinking 

a cup of tea). 

khā(eat )+ ite = khāite (eating) as in  tai ekṭhu kerā khāite (You are eating a banana). 

c)  Plural: pi (drink) + yato (inf.morpheme) = piyato (drinking) as in tohare cāh piyato (You’re drinking tea). 

khā (eat )+ ito = khāito (eating) as in tohare duijhankerā khāito(You two are eating banana). 

 

Third person 

Honorific non-honorific distinction is made with third person singular, but not with plural. 

a) Singular, non-honorific: sikh (learn) + tā/ṭa = sikhtā/ṭaas in ū aṅgrejī sikhatā/ṭā (He is learning English) 

b) Singular,honorific: sikh (learn) + tan/ṭan = sikhatan/ṭanas in ū aṅgrejīsi khatan/ṭan (He is learning English) 

c) Plural: likh (write) + tan/ṭan = likhtan/ṭanas inwnhareciṭhilikhatan/ṭan (They are writing letters). 

 

Relating to past morpheme 

 

First person 

a) First person singular: ro(cry) + ilu (inf. morpheme) = roilu(cried)as inmaikhubroilu (I cried a lot). 

b) First person plural: ro(cry) + ili (inf. morpheme) = roili(cried)as inhamrekhubroili (We cried a lot). 

Second person 

a) Second person singular (non-honorific): ro(cry) + ile (inf. morpheme) = roile(cried)as in tai khubroile (You cried a lot). 

b) Second person singular (honorific): ro(cry) + ilo (inf. morpheme) = roilo (cried) as intukhubroilo (You cried a lot). 

c) Second person plural (non-honorific): ro (cry) + ilo (inf. morpheme) = roilo (cried) as intohrekhubroilo (You cried a   

     lot). 

d) Second person plural (honorific): ro(cry) + ilo (inf. morpheme) = roilo (cried) as in tohre duijan khub roilo (You two    

     cried  a lot). 

Third preson 

a) Third person singular (non-honorific): ro(cry) + il (inf. morpheme) = roil (cried)as in ū khub roil (He cried a lot). 

b) Third person singular (honorific): ro(cry) + ilan (inf. morpheme) = roilan (cried)as in ū khubroilan (He cried a lot). 

c) Third person plural (honorific/ non-honorific): bolā (invite) + ilan (inf. morpheme) = bolāilan (invited) as  in wanhare  

     muhin bhojme bolailan (They invited me to a party). 
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Relating to past participle morpheme 

 

First person 

a) First person singular: pās(pass) + ho + il(inf. morpheme) + tu (inf. morpheme) = pass hoiltu (have passed) as   

     in mai apan pariksha pās hoiltu (I have passed my exam). 

 b) First person plural: pās (pass) + ho + il(inf. morpheme) + ti (inf. morpheme) = pass hoilti (have passed) as    

      in hamare apan pariksha pās hoilti (We have passed our exam) 

Second person 

a) Second person singular (non-honorific): pi (drink) + ho+ il (inf. morpheme) + te (inf. morpheme) = pi hoilte (have   

    drunk) as in tai ekkapcāh pi hoite (You have drunk a cup of tea). 

b) Second person singular (honorific): pi (drink) + ho+ il (inf. morpheme)+ to (inf. morpheme) + = pi hoilto (have  

    drunk)as in tu ek kap cāh pi hoito (You have drunk a cup of tea) 

c) Second person plural (non-honorific): pi (drink) + ho+ il (inf. morpheme)+ to (inf. morpheme) + = pi hoilto (have  

    drunk) as in tu ek kap cāh pi hoito (You have drunk a cup of tea). This is similar to that of second person singular  

    honorific. 

d) Second person plural (honorific): pi (drink) + ho+ il (inf. morpheme)+ to (inf. morpheme) + = pi hoilto(have drunk)as  

    in apaneekkapcāh pi hoito (You have drunk a cup of tea). This is similar to that of second person singular honorific and  

    second person .plural non-honorific. 

Third person 

a) Third person singular (non-honorific): kai (do) +sek (finish) + al (inf. morpheme) = kaisekal (has finished) as in ū    

     kāmkaisekal (He has finished the work). 

b) Third person singular (honorific): kai(do) +sek(finish) + alan(inf. morpheme) = kaisekalan(has finished)as in ū  

     kāmkaisekalan(He has finished the work). 

c) Third person plural (non-honorific/honorific):kin (buy) + ho + il (inf. morpheme) + tan (inf. morpheme) = kin    

    hoiltan as in ū/wnhwre ghar kin hoiltan (he/they has/have bought a house).  

However, with regard to third person singular-male and female, there is some morphological distinction as in:  

 For male- khan+le+ bā =khanlebā (has dug) 

           For female- khan+le+ bāti =khanlebāti(has dug) 

  

Relating to plural morpheme 

 

Singular: machadiyā (fish), plural: machadi (fish) as in ekthu machadiya (one fish) and dher machadi (many fish). 

Singular: murginiyā (hen), plural: murgi (hens) as in ekthu murginiā (one hen) and dher murgi (many hens). 

Singular: laikā (boy), plural: laike/laikan (boys) as in ekthu laikā (one boy) and dherlaike/laikan (many boys). 

Singular: lawandā (boy), plural: lawande (boys) as in ekthu lawandā (one boy) and dherlawande (many boys). 

Singular: bilariyā (cat), plural: bilariyan (cats) as in ekthu bilariā (one cat) and Duithubilariyan (two cats). 

Singular: ghar (house), plural: ghar (houses) as in i ghar sugghar bā (This house is beautiful) / i ghar sugghar bātan (These 

houses are beautiful) 
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Relating to possessive morpheme 

 

Singular possessive 

Examples:  

indra+k (possessive morpheme) = indrak as in Indrak bābā māstar holan (Indra’s father is a teacher) 

bābā + k (possessive morpheme)= bābāk as in mor bābāk topi (My father’s cap) 

gaiyā + k (possessive morpheme) = gaiyāk as in gaiyāk god (cow’s leg) 

kisanwā+ k (possessive morpheme) = kisanwāk as in kisanwākkhet (farmer’s field) 

 

Plural possessive 

Examples: 

laikan + ke (possessive morpheme) = laikanke as in laikanke khelauna majjā bātan (Children’s toys are nice.)                   

bidyārthin + ke (possessive morpheme) = bidyārthinke as in bidyārthinke binti (Students’ request) 

kisanwan + ke (possessive morpheme) = kisanwanke as in kisanwanke khet (farmers’ field) 

 

Relating to comparative and superlative 

 

   Adjective                                   Comparative                                   Superlative 

garhuk (heavy)                  mahāgarhuk (heavier)            kulse/sabsegarhuk (heaviest) 

halluk (light)                       mahāhalluk (lighter)               kulse/sabsehalluk (lightest)          

sojh (simple)    mahāsojh (simpler)                 kulse/sabsesojh (simplest) 

thor (few)                           mahāthor (fewer)                   kulse/sabsethor (fewest) 

cākal/cākar (wide)            mahācākal/cākar (wider)      kulse/sabsecākal/cākar (widest) 

chot (small)                      mahāchot (smaller)                kulse/sabsechot (smaller) 

tej (fast)                            mahātej (faster)                      kulse/sabsetej (fastest 

 

Findings 

 

1.  In Tharu language, common morphemes for third person singular are ‘aṭh’, ‘aṭhi’, ‘ith’, ‘aṭh’, etc., while the 

morpheme is further inflected with ‘i’ as in ‘aṭhi’ when a female is addressed. In Tharu language, the verb is inflected 

by the morpheme ‘ṭhan’ for third person plural, which is not found in English. Verb is inflected for second person 

pronoun in simple present both for honorific and non-honorific uses in Tharu language. Similarly, verb in simple 

present is inflected for first person pronoun in Tharu language differently for singular and plural. 

2 In Tharu language, verb is inflected differently for person and number both for honorific and non-honorific use. 

However, honorific and non-honorific distinction is made with second person singular and third person singular, but 

not with plural.  

3 While past morpheme ‘-ed’ is inflected in similarly in English, the case is different in Tharu language. It is inflected 

differently for first person singular (ilo) and (ili) plural. While it is inflected similarly for second person singular 

honorific use, second person plural non-honorific use as well as honorific use (ilo), it is inflected differently for second 

person singular non-honorific use (ile), and the same is true with third person singular (il) and plural (ilan). 

4 The present participle morpheme is realized far differently in Tharu compared to English. There are different forms for 

first person singular and plural, the same form for second person singular and plural both honorific and non-honorific 

use, and different forms for third person singular and plural honorific and non-honorific usage. 

5 Tharu language is rich in pluralization technique like English language. 
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6 In Tharu language possessive morphemes are realized differently for singular possessive and plural possessive by the 

morphemes (k) and (ke) respectively. Comparative and superlative degrees in Tharu language are realized by the 

particles (maha) and (kulse/sabse) added before the adjectives. 

 

Conclusion 
 

The study leads to the conclusion that Tharu language incorporates rich and complex morphological processes. Such 

processes are found to be more complex and vivid in comparison to English. As the study was limited to the comparison of 

inflectional morphemes of English with corresponding morphemes in Tharu language, further rigorous studies may be 

carried out to picture out the morphological systems of Tharu language. 
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Abstracts of the Master's Theses in Health Education 
- Raj Kumar Aryal 

Abstract 
 This article is a resource material which will help M. Ed. thesis year student in making concept about thesis title, 

design, research methodology and tools ,in writing pre-proposal, thesis proposal and final thesis report. It isconcerned with 

theses completed in health education under eight different topics. This article will also be useful to M.ed thesis supervisors to 

offer an appropriate guidance to thesis scholars to start, conduct and complete their M.ed thesis.   

 

Keywords 
Duplication, Midday meal program, Independent and dependent variables, Methodology, Research design, Population size, 

Sample size, random, Convenience and Purposive sampling, Unprotected Sex, Antenatal, delivery and postnatal care, 

Vaccination, Uterine prolapsed, Hysterectomy  

 

1 Introduction 
 This is the first effort made to prepare abstracts of the theses in Master's degree in health education in Siddhartha 

Campus. It is an attempt to produce a dynamic and comprehensive document that is hopefully expected to fulfil the paucity 

of the research literatures both to the dissertant students as well as the supervisor teachers. This document has been possible 

through the efforts of many individuals. This document is the product of a desk study based on the thesis prepared and 

submitted in the department of health education. 

 

2  Objectives 
The main objectives of this study are:  

-to document the summary of theses carried out by the Master's degree students in health education to contribute to prepare a 

database on theses research. 

- to help determine areas in need of further research. 

-to provide student researchers with background information on research in health education and to help avoid duplication in 

the same. 

-to trace out general impression in teaching and training in health education research activities. 

 

3 Methodology 
 This document is the product of a desk study based on the theses prepared and submitted in the department of health 

education. The theses prepared by the desertant students of health education are included in this completion due to the 

different nature of the study area. It consists of extensive coverage of the studies made in health education. 

 

4.   Presentation of the study 
The abstracts belong to 8 areas which are presented below. 

 

4.1 Title: "Midday Meal and its impacts on students" 

Investigator: Buddha Bahadur Thapa                 Viva date: 2069-11-16 

Objectives: 

-To identify the health status of students, after launching midday meal program in  

  school. 

 -To find out the impact of midday meal programs 

-To asses impact of midday meal on enrollment on MDM and NMDM and budgets of MDM. 
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Methodology: 

 Research Design: Descriptive 

 Study area:  Schools of Gajehada Resource Center 

 Population: 13 Schools (Midday meal program launched) 

 Sample size: 7 Schools (Midday meal program launched) 

 Sampling procedure: purposive/ judgemental sampling 

 Instrument/tools: Questionnaire/Observation checklist 

 Sources of data: Primary and Secondary 

 Data tabulation and analysis method: Manual 

Conceptual Framework:  

Independent variables: (cause) 

Nutrition, food, school health program, home, school, health, community   relationship 

Dependent variables: ( Effect) 

Students, teachers and others school personnels, parents 

Main findings: 

-About 46% of children reported that teachers interact with them during lunch hours and speak about hygienic practices in 

school, ask about test and quality of food etc. 

-Maximum number of children reported that they did not face any health problem after consumption of school food. 

-Maximum number of children reported that their stomach was full after consumption of school food. 

-Majority of children suggested for change in menu. About 40% of children reported for inclusion of puri and curry. 

-66.67% teachers felt that there was reduction in the drop out rate of children. 

about 30.69% felt that there was increase in the enrollment of children. 

-93.34% parents reported that their children like school food over home food 

and provision of school meals was not a reason sending their child to school. 

Recommendation: 

-Related to further research: Similar study should be encouraged in different midday meal programmed launched school. 

-Related to concern organization: No 

-Only general: NO 

 Supervisor: Hari Prasad Adhikari 

4.2   Title: "Drinking water and sanitation condition in school of Maharajgunj resource center of Kapilvastu distict" 

  Investigator: Krishna Acharya               Viva date: 2069-11-16 

Objectives: 

 -To find out the existing condition of drinking water supply and sanitation of  

school. 

 -To measure the existing problem of water supply and sanitation at school  

level. 

 -To find out the and attitude of students towards the safe drinking water and 

   sanitation. 

Methodology: 

 Research design: Descriptive 

 Study area: Schools of Maharajgunj resource center,Kapilvastu 

 Population: School headmasters SMC member and students. 

 Population size: 10 schools 

 Sampling procedure: purposive sampling 

 Instrument/Tools: Inter schedule and observation checklist 

 Sources of data: primary and secondary 
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 Data tabulation and analysis method: Manual 

 Conceptual framework: No 

Main findings:  

-80% schools have availability of drinking water in school  

 -60% school have a single hand pump,10% school have used 2 hand pumps,  

10% schools have more than 3 hand pump while 20% schools have damaged their hand pump. 

 -only 70% school have availability of water for all students 

 - only 60% schools have girls friendly toilet  

-while 20% schools have good and clean toilet, other 20 pe cent school have poor condition of toilet. 

-30% schools have used filter 10% have used SODIS method and 60% schools have not used any method of water 

purification. 

Recommendations: 

 Related to further research: further research work should be done in this  

subject area in different schools of the different VDC and district. 

 Related to concern organization: No 

 Only general: No 

 Supervisor: Rajkumar Aryal 

4.3   Title: Personal hygiene among primary school children in Gajehada cluster of  Kapilvastu district 

 Investigator: Laxmi Pandey              Viva date: 2071-6-8 

 Objectives: 

 -To find out the income status of respondents parents. 

 -To examine the knowledge on personal hygiene of the children. 

 -To find out the existence practice on personal hygiene of the children. 

 Methodology:  

 -Research design: Descriptive 

 -Study area: primary schools of Gajehada cluster 

 -Population: 8 primary level schools 

-Sample size: 3 Primary schools and 120 students (40 students per school from grade 1-5) 

 -Sampling procedure: Simple random and purposive sampling 

 -Instrument/Tools: Interview schedule and observation check list 

 -Sources of data: Primary and secondary 

 -Data tabulation and analysis method: Manual 

 -Conceptual Framework: 

 -Educational status, awareness, caste, environmental condition, attitude, I ncome 

 Main Findings: 

-Out of the respondents parents 34.20% annual income was between 50000-60000, 27.50% in between 60000-70000, 

24.20% In between 70000-80000, and 14.10% annual income was above 80000. 

-The teeth brushing knowledge is very poor. 70.8% respondents were found to wash their teeth to avoid bad smell, 

15% for keeping their teeth white, 10% to prevent from disease and 4.20% habit from childhood. 

 -All of the respondents clean their eyes. 

-Out of respondents 75% cut their nails whenever they are long and 25% respondents cut their nails once a week. 

-90% respondents comb hair once a day, 2.50% twice a day, 7.50% comb hair after hair wash. 

-While inquiring about the ear problem treating practice 70% were found to visit the doctor, 19.20% put oil and 

10.80% clean by sinka. 

-Among the respondents 95% use soap and water and 5% only water to wash their hand after defecation. 

 Recommendations: 
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Related to further research: Similar research should be conducted in different age group of different schools. 

Related to concerned organization: DHO, INGOs should organize health education program in primary level. 

 Only general: No. 

 Supervisor: Raj Kumar Aryal 

4.4  Title: Feeding practice and nutritional status of under five years children 

 Investigator: Tikadevi Aryal              Viva date: 2072-12 -19 

 Objectives: 

 -Find out the existing situation of childhood feeding practice in Saljhandi  

VDC Rupandehi 

 -Find the existing nutritional status of under five year children in Saljhandi. 

 -Show the relationship between feeding practice of children and nutritional  

status. 

 Methodology: 

 Research Design: Descriptive 

 Study Area: Saljhandi  VDC ward no. 5,6,8 

 population: 200 ( U5 year children and their mother) 

 Sample size: 100 ( U5 year children and their mother) 

 Sampling procedure: Systematic sampling 

 Instrument/Tools: Interview schedule, observation checklist, shakier tape,  

height measuring tape, weighting machine. 

 Sources of data: primary and secondary 

 Data tabulation and analysis method: Manual 

 Conceptual Framework:  

 Independent variables: 

  Education, occupation, economic condition, nutritional knowledge 

 Dependent variables:  

  Nutritional status 

 Main Findings: 

 -In total,87% mothers have been found feeding colostrums to their children  

and the rest 13% of the mothers were not feeding colostrums . 

 -40% mothers feed the children 3-4 times a day, while 40% 0f the mothers  

feed 4 times or more than that. 

-53%mothers practiced exclusive breast feeding for above 6 months and only 24% of the mothers were found to have 

less than 3 months. 

-12% of the mothers have been found preparing super flour in an appropriate way. But 49% of the mothers didn't know 

to prepare it. 39% mothers have been found semi-skilled to prepare super flow. 

- the number of mothers, who use pulse to their children's diet, was 80% and  

rest of 20% of the mothers have been found not using. 

-87% of the mothers has been found to use green vegetables daily to their  

children's food. 

-79% mothers has been found to feed meat egg and fish to their children. 

-28% of children have low height for age than normal while combining both sexes as well as 46% low weight for age 

and 6% low weight  for height respectively. 

-84% children have been found to have mild malnutrition and more than 12% are in severe malnutrition on the basis of 

the measurement of upper arm circumference. 
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Recommendetions: 

-Related to further research: a national wise survey on nutritional status should be conducted. 

-Related to concern organization: No 

-Only general: No. 

Supervisor: Raj Kumar Aryal 

4.5 Title: "Role of the health institution in promoting safe motherhood services" 

 Investigator: Saraswati Ghimire                Viva date: 2072-12-19 

 Objectives: 

-To find out the existing situation of safe motherhood service in Sauraha VDC, Kapilvastu. 

-To find out the problem of health institutions in providing safe motherhood service. 

-To find out the role of FCHVs program in promoting safe motherhood service. 

 -To identify the client problems to take MCH service. 

 Methodology: 

 Research Design: Descriptive 

 Study Area: Sauraha VDC, Kapilvastu 

Population: 176 post delivery mothers, health post incharge, MCHW/ANM and FCHVWs. 

 Sample size: 110 mothers, 5 FCHVs, ANM/MCHW of sub health post. 

 Sampling procedure: convenience and purposive 

 Instrument/Tools: Interview Schedule 

 Sources of Data: Primary and secondary 

 Data tabulation and analysis method: Manual. 

 Conceptual framework: No. 

 Main Findings:  

-61.81% of both ANC and PNC respondents were above 20 Years of age to give first birth. 

 -81.81% respondents had knowledge about abortion system of Nepal. 

-86.66% of ANC respondents had good knowledge about ANC check up service. 

 -96% respondents had knowledge about tetanus vaccine and 90% respondents  

 consumed vitamin A after Pregnancy. 

 -93.99% respondents were satisfied with the service provided by health  

institutions. 

-66% of respondents delivered baby in health institutions among them 33.33% were influenced by FCHVs. 

 -18% of respondents faced different reproductive problem after delivery. 

-84% respondents were satisfied towards  service provided by FCHVs and 96% were satisfied towards service of 

health institutions. 

 Recommendations: 

 Related to further research: Similar research Should be conducted. 

 Related to concern organization: No. 

     Only general: No. 

 Super visor: Raj Kumar Aryal 

4.6 Title: Knowledge and attitude towards STIs and HIV/AIDS among     

    secondary schools adolescents 

 Investigator: Baburam Bhattarai            Viva Date: 2072-12-19 

 Objectives:  

-To study the socio-economic and demographic background of respondents and their parents. 

-To identify the knowledge and preventive measures of HIV/AIDS among the schools-adolescents. 

-To examine their attitudes and views   towards HIV/AIDS and STIs infected persons in their community. 
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 Methodology:  

Research Design: Descriptive 

 Study Area: Secondary Schools of Banganga Municipality 

 Populations: 388 students (class 9 and 10) 

 Sample size: 172 students 

 Sampling procedure: purposive sampling 

 Instrument/Tools: Questionnaire 

 Sources of data: Primary and secondary 

 Data tabulation and analysis method: Manual 

 Conceptual framework:  

 Sexual factors                        Teachers and friends 

 Social factors                          Family education 

 Religious factors                     Teaching items 

 Economics factors                  Means of media 

 Main findings: 

-Most of the male about  58% are from age 15 to 19 years. Most of the female about 63%are of age 15 to 19 years.  

-Brahmin constitutes majority with around 42% of the respondents followed by chhetri around 24%. 

-48% of the respondents father's are engaged in agriculture occupation followed by  

 around 37% are engaged in service 

-Below 15 years 95% of the respondents have knowledge of STIs. Between 15 to 19 years 95% of the respondents 

have knowledge of STIs. 

-Below 15 years around 48% of the respondents have knowledge of HIV/AIDS between  

 15 to19 years 73% of the respondents have knowledge of HIV/AIDS. 

-Below 15 years who said unprotected sex is the way of transmission of HIV/AIDS  

is higher around 48% between 15 to19 years who said unprotected sex is the way of  transmission of HIV/AIDS  

is higher around 55%. 

-Below 15 years who said sex with faith persons is higher with around 33% between 15 to 19 years who said do not 

have sex at all is higher with 64%. 

-Below 15 years age who said radio is higher sources of information with 40% and between 15 to19 years of age TV is 

the higher sources of information with 41%  

Recommendations: 

Related to further research: similar kind of research should be conducted of school going Adolescents.  

 Related to concern organization: No Only general: No. 

 supervisor: Prabhat Bikram kshetri 

4.7 Title: Maternal health care situation in Banganga Municipality 

 Investigator: Trishna Tiwari             Vivs Date: 2072-12-19 

 Objectives: 

 -To find out the socio-economic and demographic characteristics of the  family. 

-To identify the antenatal care, delivery care and postnatal care practices in the study area. 

 Mehodology: 

 Research Design: Descriptive 

 Study area: Banganga Municypality ward no. 15 

 Population: 339 population with 166 household 

 Sample size: 73 respondents 

 Sampling procedure: Convenience sampling 

 Instruments/Tools: Interview schedule 
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 Sources of Data: Primary and secondary 

 Data tabulation and analysis method: Manual 

 Conceptual framework: 

  Demographic variables 

   -Age at marriage 

   -Age at childbirth 

  Socio-economic variables 

   -Educational/occupational 

   -Knowledge and accessibility of health services 

    Antenatal care 

    Place of delivery 

    Delivery kit 

    Postnatal care 

    TT vaccination 

    Nutritional status 

Main findings: 

-The  population less than 14  years and 60 years and above 45.4% and 7% respectively. 

-About 59% respondent involved in agriculture sector 19.1% labor and only 4.1% 

 are  involve in service sector. 

- 71.2% respondent got married in age 15-19 and only 2.7% got married in 25 years above. 

-41% respondents have received antenatal check up and about 59% have not received this services 

-40% of the respondents visited with health professional after second month's 

conception. 

-34% respondents received TT vaccination. 27.4% respondent have taken iron, folic acid tablets during last pregnancy. 

-About 61% respondent took more than usual food during pregnancy. 

-89% respondent delivered their baby in their home and only 11% delivered in the  

health facility. 

-67% respondents of delivers were assisted by relatives and friends and about 18%  

by health assistance and 8% were TBA 7% of them were not assisted by anyone. 

-38.5% respondent used blade for cut the umbilical cord. 

-34% of the respondent had problem after delivery. 27% respondents had checked 

on their health after delivery. 

Recommendations: 

Related to further research: 

Similar research should be conducted in backward community. 

Related to concern organization: No. 

Only general: No 

Supervisor: Raj Kumar Aryal 

4.8 Prevalence of Uterine Prolapsed Among Married Women in Banganga  

      Municipality, Kapilvastu. 

 Investigator: Radha Gautam                        Viva Date: 2074-12-16 

 Objectives : 

-To identify demographic and socio-economic status of married women in Banganga Municipality. 

-To identify the ethnicity and educational level of Uterine prolapsed women. 

-To find out the knowledge treatment practices of women for Uterine prolapsed in find out cases. 
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 Methodology: 

  Research Design:  Descriptive 

  Study Area :  Banganga Municipality Ward No. 6 

  Population :  1606 population with 260 households 

  Sample size  :  104 respondents 

  Sampling procedure: Purposive sampling 

  Instruments/tools: Interview schedule 

  Sources of data: Primary and Secondary 

  Data tabulation and analysis method: Manual 

  Conceptual framework:  

   Identification of variables 

a) Dependant variables 

1) Uterine prolapse  

b) Independent variables 

1) Age 

2) Ethnicity 

3) Parity 

4) Education 

5) Occupation 

Main findings: 

- Among all respondents 71.15 percent of respondent were found housewife while only 4.81 percent of respondents 

were involved in business work, similarly 15.38 percent of respondents involved in labor work and 8.66 percent of 

respondent were involved in service. 

- Higher proportion of respondents (66.35 percent) were literate, and 33.65 percent were illiterate. 

- 48.08 percent respondents were conceived 3-5 times while 8.65 percent respondents were conceived more than 9 

times. Likewise 29.81 percent respondents were conceived 6-9 times and 13.46 percent of respondents conceived 

1-2 times. 

- Among all respondents 47.12 percent of respondents were found miscarriaged  

- 71.15 percent of respondents have not done abortion 

- Out of 104 respondents, 20.2 percent of respondents (21 women) have Uterine prolapsed problem 

- Out of the suffered cases, 38.1 percent respondents used ring pressary, 28.57 percent of respondents treated this 

problem by regular check up, 23.81 percent of respondents treated this problem by hysterectomy (surgical 

operation). 

Recommendations: 

Related to further research : Similar research should be conducted in illiterate and backward community. 

 Supervisor:  Raj Kumar Aryal 

 

 

5 Conclusion and Recommendations 
Conclusions and recommendations have based on the study have been mentioned in the following sections. 

5.1 Conclusions 

This is an attempt ever made to review and document the theses prepared by the  

dissertant students in Master's Degree in health education. Eight theses have beenreviewed and their summary traced out. 

The study aimed at preparing a documents on the abstract of Master degree theses done by the in health education in 

Siddhartha Campus. The methodology used in this study is mainly based on desk study. The abstract has been illustrated 
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under eight topics. Elderly people health, midday meal, personal hygiene, drinking water and sanitation, feeding practice and 

nutritional status, safe motherhood, STIs and HIV/AIDS and maternal health has  been the area of theses. 

 Purposive and convenience sampling are mostly used by the  

investigators. However simple random sampling and systematic sampling are also being used by them. Almost all theses are 

based on primary and secondary data. Interview schedule, observation checklist and questionnaire are main instruments for 

data collection. All the theses are manually tabulated and analyzed. Among them 50% theses have conceptual framework and 

50% don't have conceptual framework. The findings are basically based on descriptive data. The recommendations furnished 

by the investigators are not specified and defined as well. Finally, there enough area for improvement in the technical as well 

as the academic aspects of the theses prepared by the students in health education. 

5.2 Recommendations 

-Theses research students should be encouraged to select and carry on their studies in emerging fields of health education. 

-Application of statistical tools should also be kept in mind to ensure validity and  

reliability of the research methodologies and the findings. 

-More participatory and emerging methodologies such as ethnomethodologies and  

appraisal method should be used, so as to make the study more competitive and 

reliable. 

-There is further need of teaching comprehensive research methodology and  

orientation in the department. 
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:gfts txsf] lzIffzf:q ;Ífosf P]lR5s g]kfnL ljifosf ljBfyL{n]  
cEof; lzIf0fdf k|of]u u/]sf kf7of]hgfsf]  

t'ngfTds ljZn]if0f 
lbn axfb'/ >]i7 

;f/–;ª\If]k 
 k|:t't cWoog xfn lqe'jg ljZjljBfnosf lzIffzf:q ;Ífo t];|f] jif{sf ljBfyL{n] cEof; lzIf0fdf lgdf{0f 
tyf k|of]u u/]sf kf7of]hgf lqe'jg ljZjljBfnon] lgwf{/0f u/]sf] 9fFrf / dfkb08 cg'¿k eP–gePsf] kQf 
nufpg'df s]lGb|t /x]sf] 5 . o; qmddf lgwf{l/t ;d:of ;dfwfgsf lglDt slknj:t' lhNnfleqsf lqe'jg 
ljZjljBfnoaf6 ;DaGwg lnO{ :gfts txdf lzIffzf:q ;Ífosf sIff ;~rfngdf /x]sf ;ftj6f SofDk;af6 
ofb[lR5s gd'gf 5gf]6 ljlwsf cfwf/df 5gf]6df k/]sf k|ltlglw ljBfyL{ 5gf]6sf afXo k/LIfsåf/f d"NofÍg ul/Psf] 
kf7of]hgf ;Íng tyf ltgsf] ljZn]if0f u/L lgisif{ k|ltkfbg ul/Psf] 5 . lgisif{ cg';f/ gLltut tyf sfo{ut 
kIfdf b]vfk/]sf ;d:of ;dfwfgsf nflu ;'emfj ;d]t k|:t't ul/Psf] 5 . 
d'Vo zAbx¿ M  ofb[lR5s gd'gf 5gf]6, hg;+Vof, r/, afXo k/LIfs, 
 
ljifok|j]z 
 k|:t't cWoog xfn lqe'jg ljZjljBfnosf] lzIffzf:q ;Ífosf :gfts txsf ljBfyL{x¿n] cEof; lzIf0fsf 
qmddf lgdf{0f tyf k|of]u u/]sf kf7of]hgf ljZjljBfnon] lgwf{/0f u/]sf] 9fFrf / dfkb08 cg'¿k eP–gePsf] kQf 
nufpg'df s]lGb|t /x]sf] 5 . o;sf nflu k|:t't cWoogdf æ:gfts txsf] lzIffzf:q ;Ífosf P]lR5s g]kfnL 
ljifosf ljBfyL{x¿n] cEof; lzIf0fdf k|of]u u/]sf kf7of]hgfÆnfO{ hg;ª\Vof / ætL kf7of]hgfsf] t'ngfTds 
ljZn]if0fÆnfO{ r/sf ¿kdf u|x0f ul/Psf] 5 . lgwf{l/t ;d:of ;dfwfgsf lglDt slknj:t' lhNnfleqsf lqe'jg 
ljZjljBfnoaf6 ;DaGwg lnO{ :gfts txdf lzIffzf:q ;Ífosf sIff ;~rfngdf /x]sf l;4fy{ SofDk;, af0fuËf, 
slknj:t' ax'd'vL SofDk;, tf}lnxjf, af0fuËf ax'd'vL SofDk;, nf}ufO{, uf}td a'4 ax'd'vL SofDk;, uf]?l;Ë], 
a'4e"ld SofDk;, a/s'nk'/, g]kfn cfbz{ ax'd'vL SofDk;, lzjk'/ / kmnfxf/Lafaf ax'd'vL SofDk;, dxf/fhu~h 
u/L hDdf ;ftj6f SofDk;af6 ofb[lR5s gd'gf 5gf]6 ljlwsf cfwf/df 5gf]6df k/]sf k|ltlglw ljBfyL{ 5gf]6sf 
afXo k/LIfsåf/f d"NofÍg ul/Psf] kf7of]hgf ;Íng tyf ltgsf] ljZn]if0f u/L lgisif{ k|ltkfbg ul/Psf] 5 .  

k|:t't cWoogn] lqljsf] kf7\oqmd cg';f/ cEof; lzIf0f ug{] ljBfyL{ tyf u/fpg] lzIfssf ;fy} gLlt 
lgdf{0fdf ;/f]sf/ /fVg] kIfnfO{ ;d]t dfu{lgb{]zg ck]Iff lnOPsf] 5 . 
 

! kf7of]hgfsf] kl/ro / cf}lrTo 
lzIfsn] sIffsf]7fdf k|j]z ug'{k"j{ g} ;f] lbg lzIf0f ug{ 5gf]6 u/]sf] kf7\oj:t'sf] k|efjsf/L lzIf0fsf nflu 

agfPsf] b}lgs z}lIfs of]hgf g} kf7of]hgf xf] . o;nfO{ lzIfssf] lzIf0f ultljlwnfO{ Jojl:yt, uTofTds / 
;';Ël7t agfpg] dxTTjk"0f{ of]hgf dflgG5 -zdf{ / kf}8]n, @)&) M #@(_ . g]kfndf sn]h ckm Ph's];g -@)!#_ 
sf] :yfkgf ePb]lv g} lzIf0f l;sfO lqmofsfnfknfO{ k|efjsf/L agfpg kf7of]hgfsf] cfjZostf / Joj:yfdf hf]8 
lbOPsf] kfOG5 -cfrfo{ / kf}8]n, @)&# M @$_ . k/Dk/fut lzIff k|0ffnL cg';f/ :jljj]s / cg'ejsf e/df tflnd 
ck|fKt lzIfsn] lzIf0f ug{] kl/kf6LnfO{ lg?T;flxt ug{ g]kfndf sn]h ckm Ph's];g af]8{ -@)!#_ sf] u7g ePb]lv 
kf7of]hgf lgdf{0f u/L of]hgfa4 lzIf0fdf hf]8 lbOPsf] xf] . lzIffzf:q cWoog ;+:yfgsf] :yfkgf eO{ la=;+= @)$# 
df lqe'jg ljZjljBfnosf] lzIffzf:q ;Ífodf kl/0ft ePb]lv jt{dfg cj:yf;Dd cfOk'Ubf cEof; lzIf0f 
sfo{qmdnfO{ ljleGg lsl;dn] dxTTj lbFb} cfOPsf] 5 -clwsf/L, @)^^÷^& M #^!_ . k|jL0ftf k|df0f kq tx -pRr 
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dfWolds lzIff x'Fb} xfn ljBfno lzIff txkf/_, :gfts tx, :gftsf]Q/ ;a} txsf ;a} ljifodf cEof; lzIf0fsf 
qmddf kf7of]hgf lgdf{0fnfO{ clgjfo{ agfOPsf] 5 . ljleGg z}Ifl0fs of]hgfx¿dWo] kf7of]hgfsf] tof/Ln] 
lzIfsnfO{ ;DalGwt lbgdf cfkm" s]–slt kf7\oj:t', s]–s:tf] lzIf0f ;fdu|L / lzIf0f ljlwsf] k|of]u u/L s]–s:tf 
p2]Zodf s]lGb|t /xL lzIf0f ug{] eGg] dfu{lgb{]z ub{5 .  

cEof; lzIf0fsf qmddf ljBfyL{åf/f lgld{t kf7of]hgfnfO{ g} cfwf/ agfP/ s'g} zf]w ul/Psf] eg] km]nfk/]sf] 
5}g . o;y{, ljBfyL{x¿åf/f lgdf{0f tyf k|of]u ul/Psf kf7of]hgfnfO{ kf7\oqmddf lgb{]lzt 9fFrf;Fu t'ngf u/L 
ltgsf] cj:yf lgwf{/0f tyf ljifoj:t' ;Da4 gjLgtd 1fgsf] k|;f/0fsf b[li6n] k|:t't cWoog cf}lrTok"0f{ /x]sf] 5 . 
 

@ kf7of]hgfsf] ;Íng tyf cWoog ljlw 
 k|:t't cWoog If]qsfo{ tyf k':tsfnoLo cWoogdf cfwfl/t u'0ffTds cWoog  xf] . o; cWoogdf 
slknj:t'leqsf :gfts txsf lzIffzf:q ;Ífosf sIff ;~rflnt SofDk;x¿af6 ofb[lR5s gd'gf 5gf]6sf 
cfwf/df 5gf]6df k/]sf %) hgf k|ltlglw ljBfyL{x¿sf] afXok/LIfsåf/f d"NofÍg ul/Psf kf7of]hgfsf] dfq 
cWoog tyf ljZn]if0f u/L lgisif{ k|ltkfbg ul/Psf] 5 . o; qmddf ;Ílnt ;du|LnfO{ lqljåf/f lzIffzf:q ;Ífosf] 
:gfts txsf] kf7\oqmddf lgwf{l/t kf7of]hgfsf] 9fFrfsf cfwf/df tflnsLs/0f, juL{s/0f / t'ngf u/L ljZn]if0f 
ul/Psf] 5 . 
 

#  ;Ílnt ;fdu|Lsf] cWooaf6 k|fKt glthf / To;sf] ljZn]if0f 
k|:t't cWoogdf ;Ílnt ;fdu|LnfO{ kf7of]hgfsf] zLif{ efu / cËx¿sf] Joj:yfkg h:tf b'O{ kIfdf 

ljefhg u/L cWoogaf6 k|fKt glthfsf] ljZn]if0f ul/Psf]  5 .  
 

#=! zLif{ efusf cfwf/df ;Ílnt kf7of]hgfsf] ljZn]if0f 
kf7of]hgfsf] zLifefu cGtu{t cEof; lzIf0fdf ;+nUg ljBfyL{sf] gfd, ;xof]uL ljBfno, ldlt, tx, sIff, 

306L, ljBfyL{ ;ª\Vof, ljifo, PsfO, kf7 zLif{s, kf7\oj:t' ;DaGwL k[i7e"ldut hfgsf/L kb{5g\ . tLdWo] lgwf{l/t 
k|ltlglw ljBfyL{x¿af6 ;Ílnt kf7of]hgfsf] zLif{ efudf tkl;nsf k[i7e"ldut hfgsf/L k|of]u ul/Psf] 5 . 

 

tflnsf ;+Vof–!  
kf7of]hgfsf] zLif{ efudf k|o'Qm k[i7e"ldut hfgsf/L k|of]u cj:yf 

zLif{s pNn]v ul/Psf kf7of]hgf pNn]v gul/Psf kf7of]hgf 

ljBfyL{ lzIfssf] gfd $# & 
;xof]uL ljBfno $# & 
ldlt %) – 
sIff %) – 
306L %) – 
ljBfyL{ ;ª\Vof #$ !^ 
ljifo %) – 
PsfO @! @( 
ljwf $^ $ 
kf7 zLif{s %) – 
kf7\oj:t' %) – 
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;|f]t M :ynut ;j{]If0f @)&$ 
 
dflysf] tflnsfdf lhNnfleqsf lzIffzf:q ;Ífo ;~rflnt & j6f SofDk;sf hDdf %) hgf ljBfyL{sf 

kf7of]hgfsf] t'ngf k|:t't ul/Psf] 5 . ltgdf kf7of]hgfsf] k[i7e"ld ;DaGwL ;"rgf k|of]udf ljljwtf /x]sf] kfOG5 
. tLdWo] $# hgf ljBfyL{n] dfq kf7of]hgfdf 5fq lzIfs / ;xof]uL ljBfnosf] gfd, #$ hgfn] ljBfyL{ ;ª\Vof, @! 
hgfn] PsfO / $^ hgfn] dfq ljwf pNn]v ul/Psf 5g\ . ldlt, sIff, 306L, ljifo, kf7zLif{s / kf7\oj:t' eg] 
;Ílnt ;a} cyf{t\ krf;j6} kf7of]hgfdf pNn]v ul/Psf] 5 . o;af6 ljBfyL{x¿ dfq geP/ ;"Id lzIf0f u/fpg] 
lzIfsx¿df klg kf7of]hgfsf] k[i7e"ldut hfgsf/L k|of]udf Ps¿ktf /x]sf] kfOFb}g .   
 
#=@ cËx¿sf] cfwf/df ;Ílnt kf7of]hgfsf] ljZn]if0f 

lqe'jg ljZjljBfno nufot ljleGg ljZjljBfnon] lzIffzf:q ;Ífosf ljBfyL{sf nflu cEof; lzIff0fsf 
qmddf kf7of]hgfsf cË cGtu{t ljlzi6 p2]Zo, lzIf0f ;fdu|L, lzIf0f l;sfO lqmofsnfk, d"NofÍgnfO{ clgjfo{ / 
u[xsfo{nfO{ P]lR5s cËsf ¿kdf 5gf]6 u/]sf] 5 . k|:t't cWoogdf kf7of]hgfsf log} cËx¿sf cfwf/df ;Ílnt 
;fdu|Lsf] cWoog tyf ljZn]if0f ul/Psf] 5 .  
 
#=@=! ljlzi6 p2]Zosf cfwf/df ;Ílnt kf7of]hgfsf] ljZn]if0f 

ljlzi6 p2]Zo lgwf{/0f ubf{ kf7\oqmddf lgwf{l/t ljifo / txut ;fwf/0f p2]Zo, kf7sf] k|s[lt, ljBfyL{sf] 
k"j{eflifs k[i7e"ld, sIffsf] jftfj/0f cflbnfO{ Wofg lbg' kb{5 -aGw' / cGo, @)^& M @(^_ . kf7\oqmddf pNn]v 
ul/Psf nIo tyf p2]Zo k|flKtsf lgwf{l/t kf7\oj:t'sf] k|efjsf/L, j}1flgs, p2]Zok"0f{ / ultzLt lzIf0f l;sfOsf 
nflu 5gf]6 ul/g] ljlzi6 p2]Zodf lgDglnlvt ljz]iftfx¿ x'g' kg{] pNn]v u/]sf] kfOG5 M 

! ljlzi6 k|s[ltsf] x'g'  @ dfkgLo   # k|fKt ug{ ;lsg]  
$ oyfy{   % ;do ;Ldfdf cfa4 ^ :ki6 
& ;fy{s   * Jofjxfl/s   ( ljBfyL{ s]lGb|t 
k|:t't zf]wsf ;Gbe{df ;Íng ul/Psf kf7of]hgfx¿dWo] clwsf+zdf b'O{–b'O{j6f ljlzi6 p2]Zo k|of]u ul/P 

klg sDtLdf Pp6fb]lv a9Ldf 5j6f;Dd ljlzi6 p2]Zox¿ pNn]]v ul/Psf 5g\ . pQm ;Ílnt kf7of]hgfdf ljlzi6 
p2]Zo cGtu{t k|of]u ul/Psf lqmofkbnfO{ o; k|sf/ /x]sf 5g\ . 

 
tflnsf ;ª\Vof – @ 

kf7of]hgfdf k|o'Qm ljlzi6 p2]Zosf] k|of]u cj:yf 
pko'Qm lqmofkb cg'ko'Qm lqmofkb o'un lqmofkb 

cGt/ atfpg, cy{ atfpg,  
pbfx/0f lbg, pkfo atfpg,  
sf/0f atfpg, l6kf]6 ug{, 
vfnL 7fpF eg{, j0f{g ug{, 
kl/efiff lbg, k|sf/ atfpg, 
;:j/jfrg ug{, JofVof ug{, af]wd"ns k|Zgsf] pQ/ eGg,  
nofTds jfrg ug{,  
jfSodf k|of]u ug{,  
ljz]iftf atfpg,  

efjaf]w ug{,  
-k|of]ustf{ $hgf_  
k9]/ a'em\g, 
-k|of]ustf{ @ hgf_ 
yfxf kfpg, 
-k|of]ustf{ @ hgf_ 

kl/ro lbg / 
jfNosfnsf] l:ylt 
atfpg, -k|of]ustf{ 
! hgf_,  
cy{ atfpg / 
jfSodf k|of]u ug{, 
-k|of]ustf{ # hgf_ 
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z'4 pRrf/0f ug{,  
 

;|f]t M :ynut ;j{]If0f @)&$ 
 
 dflysf] tflnsfdf k|:t't tYofÍ cg';f/ $ hgfn] efjaf]w ug{, @ hgfn] k9]/ a'em\g / @ hgfn] yfxf kfpg 
h:tf cdfkgLo lqmofkb k|of]u u/L p2]Zo lgdf{0f u/]sf] kfOG5 . o:tf lqmofkb k|of]un] p2]Zo cdfkgLo, c:ki6 / 
cJofjxfl/s x'g uO{ ljlzi6 k|s[ltsf] x'g g;s]sf] b]lvG5 . kf7of]hgf lgdf{0f tyf lzIf0f l;sfOsf nflu o:tf 
p2]Zo cg'ko'Qm dflgG5g\ . o;}u/L ! hgfn] kl/ro lbg / jfNosfnsf] l:ylt atfpg tyf # hgfn] cy{ atfpg / 
jfSodf k|of]u ug{ h:tf b'O{ sfo{nfO{ hgfpg] o'un lqmofkbsf] k|of]u u/L p2]Zo lgdf{0f u/]sf 5g\ . o:tf 
lqmofkbnfO{ 5'6\6f–5'6\6} k|of]u u/L ljlzi6 p2]Zo lgdf{0f ug'{ pko'Qm x'G5 . 
 
#=@=@ lzIf0f ;fdu|Lsf cfwf/df ;Ílnt kf7of]hgfsf] ljZn]if0f 

kf7\oqmdn] lgb{]zg u/]sf nIo / p2]Zo k"/f ug{ lzIf0f l;sfO lqmofsnfknfO{ k|efjsf/L, Jofjxfl/s / 
ljBfyL{sf l;sfO pknlAwnfO{ lbuf] agfpg lzIf0f ;fdu|Lsf] pkof]u ul/G5 . o;n] lzIf0f l;sfO lqmofsnfksf] 
k|:t'ltnfO{{ /f]rs agfpg'sf ;fy} sd ;doleq l;sf?nfO{ ljifoj:t' af/] ;xL wf/0ff k|bfg ug{ ;xof]u ub{5 -zdf{, 
@)^) M (!_ . k|:t't cWoogsf qmddf ;Ílnt kf7of]hgfdf pNn]v ul/Psf lzIf0f ;fdu|L ljj/0f tkl;n adf]lhd 
/x]sf] 5 .  

tflnsf ;ª\Vof–# 
kf7of]hgfdf k|o'Qm lzIf0f ;fdu|Lsf] k|of]u cj:yf 

qm=;+= lzIf0f ;fdu|Lsf] k|s[lt lzIf0f ;fdu|Lsf] 
gfdfjnL 

k|of]Qmf 
;ª\Vof 

k|of]ustf{ ;ª\Vof 

! b}lgs k|of]u ul/g] 
;fdu|Lsf] k|of]u 

cj:yf 

rs÷dfs{/–8:6/ %) b}lgs k|of]usf ;fdu|L dfq k|of]u ug{] ^ hgf 

kf7\ok':ts %) 
sfnf]kf6L %) 
kf7of]hgf @# 

@ kf7\oj:t' ;Da4 
;fdu|L 

zAbkQL $$ kf7\oj:t' ;Da4 ;fdu|L lagf cWoofkg ug{] 
% hgf zAbfy{kQL #& 

jfSokQL & 
a'Fbf ;"rL $ 
tflnsf ;"rL ^ 
lrq÷tl:j/ @$ 
/]vflrq # 
a'Fbf ;"rL !* 

# ;xof]uL ;fdu|L uf]hLtflnsf $$ kf7\oj:t' ;Da4 ;fdu|L lagf ;xof]uL ;fdu|L 
k|of]u ug{] # hgf km\nfl6g kf6L $^ 

;|f]t M :ynut ;j{]If0f @)&$ 
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dflysf] tflnsfdf k|:t't tYofÍ cg';f/ rs÷dfs{/–8:6/, kf7\ok':ts, sfnf]kf6L / kf7of]hgfnfO{ b}lgs 
k|of]hgsf ;fdu|L cGtu{t /flvPsf] 5 . o:tf b}lgs k|of]hgsf ;fdu|L ztk|ltzt ljBfyL{n] cfkm\gf kf7of]hgfdf 
pNn]v u/]sf] kfOG5 . oLdWo] ^ hgf ljBfyL{x¿n] b}lgs k|of]hgsf ;fdu|L dfq k|of]u u/]sf 5g\ . kf7of]hgf 
lgdf{0fdf o:tf ;fdu|LnfO{ cfwf/e"t lzIf0f ;fdu|L dflgg] xF'bf o:tf ;du|Lsf] pNn]v ug'{ kb{}g eGg] dt klg kfOg] 
ub{5 . oBlk, o:tf ;fdu|LnffO{ ;ª\If]kdf k|:t't ug'{ plrt x'G5 . o:t} hDdf %) hgf ljBfyL{dWo] $$ hgfn] 
zAbkQL, #& hgfn] zAbfy{kQL, @$ hgfn] lrq jf tl:j/, @# hgfn] kf7of]hgf, !* hgfn] a'Fbf ;"rL, & hgfn] 
jfSokQL, ^ hgfn] tflnsf ;"rL, $ hgfn] a'Fbf ;"rL / # hgfn] /]vflrq h:tf kf7\oj:t' ;Da4 ;fdu|L k|of]u 
u/]sf] kfOG5 .  o:tf ;fdu|L k|of]udf ljljwtf b]lvg' oyf]lrt /x] klg % hgfn] kf7\oj:t' ;Da4 ;fdu|Lljgf g} 
cWofkg u/]sf] kfOG5 . o:tf] lzIf0f k|efjxLg x'g] ub{5 . o;}u/L %) hgfdWo] $$ hgfn] uf]hLtflnsf, $^ hgfn] 
km\nfl6gkf6L h:tf ;xof]uL ;fdu|L k|of]u u/]sf 5g\ . tLdWo] @ hgf ljBfyL{n] kf7\oj:t' ;Da4 ;fdu|L k|of]u g} 
gu/L b}lgs k|of]hgsf ;fdu|Lsf cfwf/df sIff lzIf0f u/]sf] kfOG5 . tL ^ hgfdWo] @ hgfn] km\nfl6gkf6L / # 
hgfn] uf]hLtflnsfdf k|:t't ug{] kf7\oj:t' ;Da4 ;fdu|Llagf g} tL ;xof]uL ;du|L pNn]v u/]sf 5g\ . kf7\oj:t' 
;Da4 ;fdu|Lsf] 5gf]6 tyf lgdf{0fdf clwsf+z ljBfyL{n] zAbkQL / zAbfy{kQLdf hf]8 lbPsf 5g\ eg] lgs} sd 
ljBfyL{n] tflnsf ;"rL / /]vflrqsf] k|of]u u/]sf] kfOG5 . lzIf0f l;sfO lqmofsnfknfO{ k|efjsf/L / ljBfyL{sf 
l;sfO pknlAwnfO{ Jofjxfl/s tyf lbuf] agfpg ;fdu|L 5gf]6, lgdf{0f / k|of]udf kf7\oj:t' ;fk]If ljljwtf 
ckgfpg' pko'Qm dflgG5 . 

 
#=@=# lzIf0f l;sfO lqmofsnfksf cfwf/df ;Ílnt kf7of]hgfsf] ljZn]if0f 

kf7\oqmdn] lgb{]zg u/]sf nIo / p2]Zo k"/f ug{ lgwf{l/t ljlzi6 p2]Zo cg's"n lzIf0f l;sfO 
lqmofsnfknfO{ ltg r/0fdf ljefhg ul/Psf] kfOG5 . o; cGtu{t l;sf? d}qL, k|efjsf/L / Jofjxfl/s agfpg 
pTk|]/0ffd"ns sfo{sf] r/0f, ljifoj:t'sf] k|:t'lt tyf 5nkmn sfo{sf] r/0f  / cEof; tyf k[i7kf]if0f k|bfg sfo{sf] 
r/0f kb{5g\ . o; cGtu{t k|Zgf]Q/, 5nkmn, k|bz{g, cjnf]sg, ;d:of ;dfwfg, vf]h, clego, kl/of]hgf, 
If]qe|d0f, k|of]ufTds, cfudg nufotsf ljBfyL{ s]lGb|t lzIf0f ljlwx¿sf] k|of]u ul/G5 . lzIf0f l;sfO 
lqmofsnfkn] kf7\oqmdn] tf]s]sf nIo / p2]Zo k"/f ug{sf lzIfs / ljBfyL{åf/f ljBfnoleq / aflx/ ul/g] ;Dk"0f{ 
lqmofsnfknfO{ hgfpFb5 -vgfn / cGo, @)&% M @)@_ . k|:t't cWoogsf ;Gbe{df ;Ílnt kf7of]hgfdf k|:t't 
lzIf0f l;sfO lqmofsnfksf] ljZn]if0f o; k|sf/ ul/Psf] 5 .  

 
tflnsf ;ª\Vof–$ 

kf7of]hgfdf k|o'Qm lzIf0f l;sfO lqmofsnfksf] k|of]u cj:yf 
qm
=;+ 

lz=l;=lqm=sf 
r/0f 

lz=l;sfO lqmofsnfk lqmofsnfk k|of]Qmf lj=;+= 

! pTk|]/0ffd"ns sfo{ kf7\oj:t' c;Da4 r'6\lsnf ;'gfpg],  % 
uLt ufpg nufpg],  @ 
5f]6f] ;Gb]zd"ns syf ;'gfpg], ! 

kf7\oj:t' ;Da4 k"j{kf7sf] :d/0f u/fpg], @@ 
kf7\oj:t'df Wofg s]lGb|t u/fpg],  !! 
af]wd"ns k|Zg ;f]wL 5nkmn u/fpg],  & 
;d"xdf ljefhg u/L k|lt:kwf{ u/fpg], ! 

@ ljifoj:t'sf] ljBfyL{ s]lGb|t ;:j/jfrg ug{ nufpg] ^ 
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k|:t'lt tyf 
5nkmn  

;d:of lbO{ ;dfwfg ug{ nufpg] ! 
kf7af6 sl7g zAb l6kf]6 ug{ nufpg], * 
sl7g zAbsf] cy{ eGg nufpg] !@ 
sl7g zAbnfO{ jSodf k|of]u ug{ nufpg] @ 
;fd"lxs / JolQmut ¿kdf nofTds jfrg 
ug{ nufpg], 

( 

pbfx/0f k|:t't ug{ nufpg] % 
sl7g zAbx¿sf] ;"rL agfpg nufpg] % 

lzIfs s]lGb|t cg'R5]b cfkm}n] jfrg u/]/ ;'gfpg] ^ 
sl7g zAbsf] cy{ elglbg] $ 
pbfx/0f ;lxt k|:6 kfl/lbg] ^ 
Wofgk"j{s ;'Gg nufpg] & 
pQ/ atfOlbg] # 
lzIfs cfkm}Fn] atfOlbg] @ 

# cEof; tyf 
k[i7kf]if0f 

JolQmut ghfg]df cf+lzs ;Í]t u/L ;d:of kQf 
nufpg k[i7kf]if0f k|bfg ug{] 

## 

;fd"lxs ;d"xdf 5nkmn u/L ;d:of kQf nufpg 
;xhstf{sf] e"ldsf v]Ng], 

!# 

;|f]t M :ynut ;j{]If0f @)&$ 
 dflysf] tflnsfdf k|:t't tYofÍsf] cg';f/ ljBfyL{x¿n] cEof; lzIf0fsf qmddf kf7\oj:t' ;Da4 / c;Da4 
pTk|]/0ffd"ns sfo{åf/f cfkm\gf] sIff cf/De u/]sf] kfOG5 . krf; hgf ljBfyL{dWo] %±@±! u/L hDdf cf7 hgfn] 
kf7\oj:t' c;Da4 / @@±&±!±! u/L hDdf #! hgfn] kf7\oj:t' ;Da4 pTk|]/0ffd"ns sfo{ pNn]v u/]sf 5g\ . 
tLdWo] s'g} r'6\lsnf, uLt jf syf ;'gfpg] egL c:ki6 pNn]v u/]sfn] tL lqmofsnfk pTk|]/0ffd"ns eP–gePsf] 
k|:6 x'g ;s]sf] 5}g . o;}u/L @@ hgf ljBfyL{n] k"j{kf7 :d/0f u/fpg] / !! hgfn] kf7\oj:t'df Wofg s]lGb|t u/fpg] 
egL pNn]v u/] klg pQm sfo{ s]–s;/L ;DkGg ug{] eGg] k|:6 gePsfn] pQm sfo{ klg cd"t{ / cJofjxfl/s x'g 
uPsf] 5 . o;af6 lzIf0f cEof;sf qmddf %±@±!±@@±!! u/L hDdf $! cyf{t\ *@ k|ltzt ljBfyL{n] lzIf0f 
l;sfO lqmofsnfkdf pTk|]/0ffd"ns sfo{sf] pko'Qm k|of]u ug{ ;s]sf] b]lvFb}g . 

hDdf %) hgf ljBfyL{x¿dWo] ^±!±^±!@±@±%±%±@±% hDdf $$ hgfn] cf+lzs ¿kdf cfkm\gf] 
kf7of]hgfdf ljBfyL{ s]lGb|t lzIf0f l;sfO lqmofsnfknfO{ ;dfj]z u/]sf] kfOG5 . oLdWo] ^ hgfsf] kf7of]hgf 
lgtfGt lzIfs s]lGb|t lqmofsnfkdf ;Lldt /x]sf 5g\ . jt{dfg cj:yfdf lzIf0f ubf{ ;d]t jfrg u/]/ ;'gfpg], 
cy{ elglbg], ;'Gg nufpg], pQ/ atfOlbg], k9]/ ;'gfpg] h:tf sf]/f JofVofgd"ns lzIf0f l;sfO lqmofsnfksf] 
k|of]u ug'{ pko'Qm dflgFb}g . o;y{, k|efjsf/L lzIf0f l;sfOsf nflu oL lqmofsnfknfO{ kf7\oj:t'sf] k|s[lt cg';f/ 
cfjZos :yfgdf cf+lzs ¿kdf k|of]u ug' { jf~5gLo x'G5 . o;}u/L krf;dWo] ## hgfn] JolQmut ¿kdf / !# 
hgfn] ;fd"lxs ¿kdf u/L hDdf $^ hgfn] dfq lzIf0f l;sfO lqmofsnfksf] clGtd r/0fsf ¿kdf ul/g] cEof; 
tyf k[i7kf]if0fsf lqmofsnfknfO{ cfkm\gf] kf7of]hgfdf ;d]6]sf] / $ hgfsf] kf7of]hgfdf cEof; tyf k[i7kf]if0fsf 
lqmofsnfknfO{ ;dfj]z ul/Psf] 5}g . pkrf/fTds lzIf0fsf nflu cEof;df cfwfl/t lzIf0f / ;'wf/sf nflu 
k[i7kf]if0f k|of]u ug'{ cfjZos dflgG5 .  
 



 

43 

#=@=$ d"NofÍgsf cfwf/df ;Ílnt kf7of]hgfsf] ljZn]if0f 
 lzIf0f l;sfO lqmofsnfkkl5 ljBfyL{df ck]lIft 1fg, l;k / clej[lQdf cfwfl/t pknlAw xfl;n eP–
gePsf] kQf nufpg, kf7\oqmdsf] k|efjsfl/tf lgwf{/0f ug{, pTkflbt z}lIfs hgzlQmsf] eljiojf0fL ug{ / 
ljBfyL{n] xfl;n u/]sf l;sfO pknlAwnfO{ s]–s;/L lbuf] / Jojxf/of]Uo afgfpg ;lsG5 eGg] kQf nufO{ cfjZos 
k[i7kf]if0f k|bfg ;lxt ;'wf/d"ns tyf pkrf/fTds lzIf0f ug{sf nflu d"NofÍgsf] cfjZostf kb{5 . lzIfsnfO{ 
hjfkmb]xL agfpg] ;a}eGbf a9L k|rlnt ;+oGq cf}krfl/s d"NofÍg xf] -o'g]:sf], ;g\ @)!& M @%_ . o; cWoogdf 
;Ílnt kf7of]hgfdf d"NofÍgdf k|of]u ul/Psf k|Zgx¿ o; k|sf/ /x]sf 5g\ M 
 

tflnsf ;ª\Vof – % 
kf7of]hgfdf k|o'Qm d"NofÍgsf] t'ngfTds ljZn]if0f 

qm
;+= 

d"NofÍgsf] 
k|s[lt 

d"NofÍgsf k|Zgx¿ 

! 1fgd"ns gfdkbsf kfFr k|sf/ atfpg'xf];\ . 
cZnLn, k|lta4tf, lgs[i6 zAbsf] cy{ atfpg'xf];\ . 
/fdz/0f bgf{nsf] sxfF / slxn] ePsf] lyof] < 
dËnfsf] ljBfnodf x'g] cltl/Qm lqmofsnfk s]–s] x'g\ < 
;dfhdf s]–s:tf cf}ifwLhGo ljs[[ltx¿ kfOG5g\ < 

vKt8 lqj]0fLdf slxn] d]nf nfUb5 < 
vKt8 lgs'~hsf] cjnf]sg 6fj/af6 s]–s] b]Vg kfOG5 < 

@ af]wd"ns h}ljs v]tL eg]sf] s] xf] < 
dfgj a]rljvg a9\gfsf sf/0fx¿ s]–s] x'g\ < 
afnaflnsfn] 3/df s]–s;/L ;do latfpg rfxG5g\ < 
afnaflnsfsf] rl/q lgdf{0fdf cleefjssf] e"ldsf s:tf] x'g' k5{ <  
8fS6/ cÍn kf7sf] klxnf] cg'R5]baf6 ;f]lwPsf k|Zgsf] pQ/ lbg'xf];\ . 
dËnf !@ ut] laxfg lsg 3fF; sf6\g uOgg\ < 

;'/]znfO{ v]ndf h:t} k9fOdf dg gnfUg'sf] sf/0f s] lyof] < atfpm . 
ljhonfO{ lsg km'6jn l6dsf] uj{ elgPsf] xf] <  

# l;kd"ns sl7g zAbnfO{ cy{ v'Ng] u/L jfSodf k|of]u ug'{xf];\ . 
cfkm" cf7 sIffdf pQL0f{ ePsf] Joxf]/f v'nfO{ kf]v/fdf a:g'x'g] bfh'nfO{ n]lvg] lr7L gd'gf 
tof/ kf/L Nofpg'xf];\ . 
kf]v/fdf a:g'x'g] bfh'nfO{ n]lvg] lr7Lsf] vfdsf] 9fFrf tof/ kf/L Nofpg'xf];\ .  

cg'R5]b ! ultolt ldnfO{ ;:j/ jfrg u/]/ ;'gfpg'xf];\ . 
d]/f] 3/ sljtf ultolt ldnfO{ nofTds jfrg ug'{xf];\ . 
k|lt/f]wfTds, cf}Bf]lus, k'Vof{}nL zAbnfO{ z'4 pRrf/0f ug'{xf];\ < 

;|f]t M :ynut ;j{]If0f @)&$ 
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dflysf] tflnsfdf k|:t't ;Ílnt ;fdu|Laf6 k|fKt tYofÍsf] cg';f/ hDdf %) hgfdWo] !@ hgfn] b'O{j6f 
dfq, ^ hgfn] ltgj6f dfq, * hgfn] kfFrj6f dfq, @! hgfn] kfFrj6f / # hgfn] 5j6f;Dd k|Zgx¿ pNn]v 
u/x]sf 5g\ . tLdWo] ljBfyL{x¿n] clwstd ^ j6f / Go"gtd @ j6f k|Zg k|of]u u/]sf 5g\ . kf7of]hgdf clt Go"g 
jf cTolws k|Zgx¿sf] k|of]u ug'{ Tolt pko'Qm dflgFb}g . cf};tdf % j6f k|Zgsf] k|of]u ug'{ plrt x'G5 .  

ljBfyL{n] 1fg, af]w tyf l;k ltg} kIf;Fu ;DalGwt pknlAwsf] dfkg ug{] vfnsf k|Zgx¿ lgdf{0f u/]sf] 
kfOG5 . oBlk, ljBfyL{x¿n] k|Zgsf] ljljw 9fFrfnfO{ Wofgdf /fvL j:t'ut k|Zg lgdf{0fdf lgs} sd hf]8 lbOPsf] 
kfOof] . x/]s lsl;dsf k|Zg 9fFrfsf] cfcfkm\g} ;Ldfsf ;fy} ;jn kIfx¿ ;d]t /x]sfn] ljBfyL{sf] ;jf{ËL0f kIfsf] 
d"NofÍg tyf cfjZos ;'wf/sf nflu k|Zg lgdf{0fdf ljljwtf ckgfpg' plrt x'G5 . 
 
#=@=% u[xsfo{sf cfwf/df ;Ílnt kf7of]hgfsf] ljZn]if0f 

ljBfnodf xfl;n u/]sf l;sfO 1fg / af]w kIfnfO{ lbuf] / k|efjsf/L agfpg ljBfyL{nfO{ 3/df uO{ u/]/ 
Nofpg egL lbOg] cEof;d"ns sfo{nfO{ u[xsfo{ elgG5 . ljBfyL{df cfTdljZjf; a9fpg] p2]Zon] cEof; ug{ 
u[xsfo{ lbg] ul/G5 -aGw' / cGo, @)^& M @(^_ . k|:t't cWoog ;Da4 ;d:of ;dfwfgsf nflu ;Ílnt ztk|ltzt 
kf7of]hgfdf d"NofÍgdf k|of]u ul/Ps} k|Zgx¿dWo]af6 Ps jf b'O{j6f k|Zg u[xsfo{sf ¿kdf lbOPsf] kfOG5 .  

 
;f/f+z, lgisif{ tyf ;'emfj 
 
$=! ;f/f+z 

k|:t't cWoogsf ;Gbe{df ;Ílnt %) j6f ;fdu|Lsf] ljZn]if0f ubf{ o;af6 ljBfyL{x¿ dfq geP/ ;"Id 
lzIf0f u/fpg] lzIfsx¿df klg kf7of]hgfsf] k[i7e"ldut hfgsf/L k|of]udf ljljwtf /x]sf] kfOof] . ;ÍlntdWo] $ 
k|ltzt ljBfyL{n] pko'Qm ljlzi6 p2]Zo lgdf{0f ug{ ;s]sf] kfOFb}g . kf7\oj:t' ;Da4 ;fdu|Lsf] 5gf]6 tyf 
lgdf{0fdf $^ k|ltzt ljBfyL{n] zAbkQL / zAbfy{kQLsf] k|of]udf hf]8 lbPsf] kfOof] . o;}u/L krf;dWo] ## hgfn] 
JolQmut ¿kdf / !# hgfn] ;fd"lxs ¿kdf u/L hDdf $^ hgfn] dfq lzIf0f l;sfO lqmofsnfksf] clGtd r/0fsf 
¿kdf ul/g] cEof; tyf k[i7kf]if0fsf lqmofsnfknfO{ cfkm\gf] kf7of]hgfdf ;d]6]sf] / $ hgfsf] kf7of]hgfdf 
cEof; tyf k[i7kf]if0fsf lqmofsnfknfO{ ;dfj]z gu/]sf] kfOof] . o:t} ljBfyL{x¿n] k|Zgsf] ljljw 9fFrfnfO{ Wofgdf 
g/fvL Ps} lsl;dsf k|Zgx?sf] k|of]u ul/Psf] kfOof] . ;Ílnt ;a} kf7of]hgfdf d"NofÍgdf k|of]u ul/Ps} k|Zgx¿ 
dWo]af6 Ps jf b'O{j6f k|Zg u[xsfo{sf ¿kdf lbOPsf] kfOof] . o;}u/L :gfts tx cg';f/ ljBfyL{sf] :t/;fk]If 
eflifs k|of]udf s]xL ;d:of /x]sf] kfOof] . 

 
$=@ lgisif{ut a'Fbfx¿ 
-!_ ljBfyL{df ;"Id cEof; lzIf0fsf] cefj /x]sf], 
-@_ cfGtl/s ;'kl/j]Ifsn] ljBfyL{nfO{ lbPsf] 9fFrf lqljn] lgwf{/0f u/]sf] 9fFrfeGbf leGg /x]sf] , 
-#_ s]xL ljBfyL{n] cfGtl/s ;'kl/j]Ifsn] lbPsf] ;'emfjnfO{ Wofg} glbO{ q'l6nfO{ lg/Gt/tf lbFb} cfPsf], 
-$_ s]xL ljBfyL{n] ;xkf7L jf cGo ;|f]taf6 kf7of]hgf ;f/]sf sf/0f ljleGg lsl;dsf q'l6x¿n] lg/Gt/tf kfPsf], 
-%_ kf7of]hgf lgdf{0fsf] k|fljlws kIf sdhf]/ /x]sf], 
-^_ s]xL ljBfyL{n] pko'Qm Jofjxfl/s jf ljlzi6 p2]Zo 5gf]6 tyf lgdf{0f ug{ g;s]sf], 
-&_ clwsf+z ljBfyL{n] zAbkQL nufotsf Ps} lsl;dsf z}Ifl0fs ;fdu|Lsf] k|of]u u/]sf] , 
-*_ clwsf+z ljBfyL{sf kf7of]hgfdf l;sfOd}qL lzIf0f l;sfO lqmofsnfksf] l;nl;nf / k|efjsfl/tf ldnfpg 

g;s]sf] . 
-(_  sltko kf7of]hgfdf 1fg, ;Lk / af]wd"ns d"NofÍgsf k|Zg 5gf]6 ug{ g;s]sf], 
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$=# ;'emfjx¿ 

kf7of]hgfsf] k|of]un] lzIf0f hlt dfqfdf k|efjsf/L kmnbfoL x'G5 ;f] sfo{ ;DaGwL zf]w cWoogn] 
kf7of]hgf lgdf{0f / k|of]udf b]lvPsf sdL sdhf]/LnfO{ ;dod} yfxf kfO{ ;'wf/fTds pkfo ckgfpg 6]jf k'¥ofpF5 . 
k|:t't zf]wsfo{ kZrft\ k|fKt glthfsf cfwf/df ljBdfg ;d:ofsf] lg/fs/0fdsf nflu lgDgfg';f/sf ;'emfjx¿ 
lbOPsf 5g\ . 
 
$=#=! gLltut ;'emfjx¿  
-!_ ljBfyL{nfO{ cEof; lzIf0fdf hfg'cl3 ;"Id cEof; lzIf0f u/fpg] sfo{nfO{ lhDd]jf/Lk"j{s k"/f ug'{kg{] . 
-@_ k"jf{u|x g/fvL x/]s ljBfyL{nfO{ ;"Id cEof; lzIf0fdf ;xefuL agfO{ u}/lhDd]jf/ k|j[lQnfO{ lg?T;flxt ug'{kg{] . 
-#_ kf7of]hgf lgdf{0fsf] k|fljlws kIfdf Ps¿ktf sfod x'g] u/L lzIfs k'gtf{huL tflnd / cEof;df hf]8 lbg'kg{] . 
 
$=#=@ sfo{ut ;'emfjx¿ 
-!_ ljifo lzIfs jf cfGtl/s ;'kl/j]Ifsn] lbPsf lgb{]zgnfO{ Wofgdf /fvL kf7of]hgfdf /x]sf q'l6 ;'wf/df hf]8 

lbg'kg{], 
-@_ cfkm"n] kf7of]hgf gagfO{ ;xkf7L jf cGo ;|f]taf6 kf7of]hgf ;fg{] sfo{nfO{ TofuL kf7of]hgf lgdf{0fdf x'g] 

u/]sf q'l6 lg/fs/0fdf ljBfyL{ ;r]t x'g'kg{], 
-#_ …u/]/ l;sÚ eGg] kf7of]hgfsf] dd{ / k|fljlws kIfnfO{ Wofgdf /fvL kf7of]hgf lgdf{0f ug'{ kg{] , 
-$_ j:t'lgi7 / dfkgLo vfnsf ljlzi6 p2]Zo 5gf]6 tyf lgdf{0fdf Wofg lbg'kg{], 
-%_ z}Ifl0fs ;fdu|Lsf] lgdf{0f / kf7\oj:t' cg's"n ljljw :j¿ksf] k|of]uut cf}lrTo af/] ;r]t /xg'kg{], 
-^_ lzIf0f l;sfO lqmofsnfksf] l;nl;nf / k|efjsfl/tf af/] ljz]if Wofg lbg'kg{], 
-&_ cEof; / d"NofÍgsf] k|of]hgnfO{ Wofgdf /fvL k|efjsf/L k|of]udf hf]8 lbg'kg{], 
-*_ ljBfyL{sf :t/ cg';f/ af]lemnf] gx'g] u/L l;sfOnfO{ lbuf] agfpg cfjZos dfqfdf u[xsfo{ lbg'kg{] . 
 
;du| lgisif{ 

k|:t't cWoogsf ;Gbe{df ;Ílnt ;fdu|Lsf] ljZn]if0f ubf{ o;af6 ljBfyL{x¿ dfq geP/ ;"Id lzIf0f 
u/fpg] lzIfsx¿df klg kf7of]hgfsf] k[i7e"ldut hfgsf/L k|of]udf Ps¿ktfsf] l:ylt g/x]sf] kfOof] . o;sf nflu 
lqljn] lgwf{/0f u/]sf] 9fFrf cjnDag ug'{ kg{] b]lvG5 . s]xL ljBfyL{ ljlzi6 p2]Zo lgdf{0fdf cNdn /x]sf] kfOof] . 
ljlzi6 p2]Zosf ljz]iftf af/] hfgsf/L lnP/ dfq p2]Zo lgdf{0f ug'{ kg{] b]lvG5 . kf7\oj:t' ;Da4 ;fdu|Lsf] 5gf]6 
tyf lgdf{0fdf clwsf+z ljBfyL{n] zAbkQL / zAbfy{kQLdf hf]8 lbPsf] kfOof] . lzIf0f l;sfO lqmofsnfknfO{ 
k|efjsf/L / ljBfyL{sf l;sfO pknlAwnfO{ Jofjxfl/s tyf lbuf] agfpg ;fdu|L 5gf]6, lgdf{0f / k|of]udf kf7\oj:t' 
;fk]If ljljwtf ckgfpg' pko'Qm b]lvG5 . o;}u/L krf;dWo] ## hgfn] JolQmut ¿kdf / !# hgfn] ;fd"lxs ¿kdf 
u/L hDdf $^ hgfn] dfq lzIf0f l;sfO lqmofsnfksf] clGtd r/0fsf ¿kdf ul/g] cEof; tyf k[i7kf]if0fsf 
lqmofsnfknfO{ cfkm\gf] kf7of]hgfdf ;d]6]sf] / $ hgfsf] kf7of]hgfdf cEof; tyf k[i7kf]if0fsf lqmofsnfknfO{ 
;dfj]z gu/]sf] kfOof] . pkrf/fTds lzIf0fsf nflu cEof;df cfwfl/t lzIf0f / ;'wf/sf nflu k[i7kf]if0f k|bfg ug'{ 
cfjZos dflgG5 . o:t} ljBfyL{x¿n] k|Zgsf] ljljw 9fFrfnfO{ Wofgdf /fvL j:t'ut k|Zg lgdf{0fdf lgs} sd hf]8 
lbOPsf] kfOof] . x/]s lsl;dsf k|Zg 9fFrfsf] cfcfkm\g} ;Ldfsf ;fy} ;jn kIfx¿ ;d]t /x]sfn] ljBfyL{sf] ;jf{ËL0f 
kIfsf] d"NofÍg tyf cfjZos ;'wf/sf nflu k|Zg lgdf{0fdf ljljwtf ckgfpg' plrt x'G5 . ;Ílnt ;a} 
kf7of]hgfdf d"NofÍgdf k|of]u ul/Ps} k|Zgx¿ dWo]af6 Ps jf b'O{j6f k|Zg u[xsfo{sf ¿kdf lbOPsf] kfOof] . o;y{ 
clwsf+z ljBfyL{n] kf7of]hgfsf] lgdf{0fnfO{ cfkm\gf] lhDd]jf/Lsf ¿kdf lnP klg sltko ljBfyL{df txkf/ ug{sf 
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nflu cfjZos cf}krfl/stfsf lqmofsnfksf ¿kdf dfq lng], ;fyLsf kf7of]hgf ;fg{] , cfGtl/s ;'kl/j]Ifs tyf 
ljifo lzIfssf ;'emfjsf] a]jf:tf ug{] h:tf k|efjsf/L kf7of]hgf lgdf{0f tyf sfof{Gjogdf ;d:ofsf ?kdf b]lvg' 
o; cWoogsf] k|flKtsf ?kdf  /x]sf] 5 .  
 

;Gbe{ ;fdu|L ;"rL 
 

clwsf/L, lji0f' k|;fb -@)^^÷^&_= z}lIfs lg/LIf0f / g]kfnsf] z}lIfs k|0ffnL låtLo kq= sf7df8f}F M cflzif a'S; 
xfp; k|f= ln= . 

cfrfo{, b]jL/fd / ;fljqf kf}8]n -@)&#_= æz}lIfs of]hgf / sfof{GjogÆ= af}l4s d~r= dfWolds lzIfs ljz]iffª\s–
@)&#= jif{–$= k"0ff{Í–&= sf7df8f}F M ;f/f k|sfzg, k[=!#%–!#^ . 

vgfn, af]ws'df/ / cGo -@)&%_= dlxnf nlIft lzIfs ;]jf cfof]u tof/L cWoog ;fdu|L= eQmk'/ M z}lIfs 
hgzlQm ljsf; s]Gb| . 

aGw', v]d sf]O/fnf / cGo -@)^&_= g]kfnL efifflzIf0f= nlntk'/ M s[i0f a'S; PG8 :6];g/L . 
o'g]:sf], -;g\ @)!&÷*_= ljZjJofkL z}lIfs cg'udg k|ltj]bgsf] ;f/;+If]k= cg'= lr/~hLjL a/fn= sf7df8f}F M o'g]:sf] 

sfof{no . 
zdf,{ s]bf/ k|;fb / dfwj k|;fb kf}8]n -@)&)_= g]kfnL efiff / ;flxTo lzIf0f= sf7df8f}F M ljBfyL{ k':ts e08f/ . 
zdf{, 808kfl0f -@)^)_= lgDgdfWolds lzIfs cWofkg cg'dltkq lbUbz{g= sf7df8f}F M cf7/fO{ k|sfzg . 
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Action Research for Teacher Development 

                                                                                - Dinesh Panthee  

Abstract 
Action research is a wide variety of evaluative, investigative, and analytical research methods designed to diagnose 

problems or weaknesses of academic or instructional organization and help educators develop practical solutions to address 

them quickly and efficiently. It is a valuable exercise for teacher development. This article introduces action research and its 

usefulness in education and teacher development. It also deals with objectives, assumptions, characteristics and steps of 

teacher development. 

 

Key words 
Action research, Teacher development, Research, Knowledge, Pedagogical, Information, Investigate, Explore 

 

Introduction 
Action research is a type of research that is conducted by the teachers themselves in order to find out the immediate solutions 

for the specific problems of their own lessons. It is one of the most important techniques of teacher development. It is a 

systematic approach to carrying out investigations and collecting information about the issue, devising a strategy to address 

the issue, trying out the strategy and observing its effects. It is a process in which participants examine their own educational 

practices systematically and carefully using the techniques of research. Action research helps teachers and educators to be 

more effective at what they care about their teaching and development of their students. 

Action research, as defined by Richards and Farrel (2005) refers to teacher conducted classroom research that seeks to clarify 

and resolve practical teaching issues and problems. They also clarify that the term 'action research' refers to two dimensions 

of this kind of activity. The word 'research' in 'action research' refers to a systematic approach to carry out investigations and 

collecting information that is designed to illuminate an issue or problem and to improve classroom practices, and the word 

'action' refers to taking practical action to resolve classroom problems. Burns (2010) defines action research in broad terms 

and says, "it applies in a particular social context." Action research bridges gap between research and practice. For instance; 

the theoretical components underpinning action research practice are used to help practitioners understand and observe what 

is happening in a classroom setting.  

Action research encourages teachers to become continuous learners within their classrooms and school. Because of the 

professional, reflective stance required by practitioners engaged in the action research sequence, teachers are further 

encouraged to examine dynamic of their classrooms ponder the actions and interactions of students, validate and challenge 

existing practices and take risk in the process. These specific actions are similar to those regularly exercised by teachers on a 

daily basis, using a systematic; strategic action research plan provides those daily actions with increased structure, focus, and 

methodological rigor. 

American social, psychologist and educator Mark Lewing is the first person who coined the term "action research" to 

describe work that did not separate the investigation from the action needed to solve the problem. There are four basic 

themes of action research; empowerment of teachers, collaboration through school and colleagues, acquisition of knowledge 

and social change. 

Objectives of Action Research 
The main goal of action research is to determine ways to enhance the lives of children. It can enhance the lives of those 

professionals who work within the educational systems. Action research has been directly linked to the professional growth 

and development of teachers. The objectives of action research are: 

 to help teachers develop new knowledge directly related to their  

classroom 
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 to promote reflective teaching and thinking  

 to expand teachers' pedagogical repertoire 

 to put teachers in charge of their craft 

 to reinforce the link between practice and student achievement  

 to foster an openness towards new idea and learning new things  

 to give teachers ownership of effective practice 

 to replace traditional, ineffective teacher in-service training  

Characteristics of Action Research 

 Action research is contextual, small scale and localized. 

 It is evaluative and reflective as it aims to bring about change and improvement in practice  

 It is participatory as it provides for collaborative investigation by teams of colleagues practitioners and researchers. 

 Changes in practice are based on the collection of information or date which provides the impetus for change.  

 It can be carried out by an individual teacher or in collaboration with other teacher. 

Assumptions of Action Research 

 Teachers and head teacher work best on problems they have identified for themselves. 

 Teachers and head teacher become more effective when encouraged to examine and assess their own work and then 

consider ways of working differently. 

 Teachers and head teacher help each other by working collaboratively. 

 Working with colleagues helps teachers and principals in their professional development. 

                  (Watts, 1985) 

Steps of Action Research  
 

 Action research is a systematic activity to investigate and explore something new through intervention. It can be engaged in 

by a single teacher, by a group of colleagues who share an interest in a common problem or by the entire faculty of a school. 

Different procedures are suggested for carrying out the action research .The simplest and most common procedure includes 

the following five steps. 

1. Identification of problem area  

2. Collection and organization of data 

3. Interpretation of data 

4. Action based on data 

5. Reflection 

Figure: 1 Steps of Action research 

 Identification of Problem Area 

Teacher often has several questions they wish to investigate; however, it is important to limit the question to one that is 

meaningful and doable in the confine of their daily work. Careful planning at this first step make easy to carry out the action 

research. The problem area should be with a concern a teacher has about his or her classes or with an issue the teacher would 

like to explore and learn more about. For example a teacher may be using technology yet not really knowing or 

understanding what or how students are learning. 
 

Collection or Organization of Data 

The collection of data is an important step in deciding what action needs to be taken .Multiple sources of data are used to 

better understand the scope of happenings in the classroom or school. There are many ways of collecting data: 

Interviews                      case studies 
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Portfolios   surveys 

Diaries   records 

Journals   questionnaires 

Field notes   focus groups 

audio tapes   checklists 

photos   anecdotal record 

individual files  self assessment 

log of meeting  samples of student works 

Select the data that are most appropriate for the issue being recorded; organize the data in a way that makes it useful to 

identify trends and themes. Data can be arranged in terms of gender, classroom, grade level, school, etc. 
 

Interpretation of Data  

After collecting and arranging the data the teacher should interpret the data wisely. She/he should analyze and identify major 

themes. Depending upon the question, teacher may wish to use classroom data, individual data or subgroup data .Some of the 

data are quantifiable and can be analyzed without the use of statistics or technical assistance. Other data such as opinions, 

attitudes or check lists may be summarized in table form. Data that are not quantifiable can be viewed holistically and 

important elements or themes can be noted. 
 

Action Based on Data 

On the basis of the information collected, teachers design a plan of action that will allow them to make change. It is also 

called intervention. While the new technique is being implemented, continue to document and collect data on performance. 
 

Reflection 

Teachers should assess the effects of the intervention to determine if improvement has occurred. If there is improvement do 

the data clearly provide the supporting evidence? If no; what changes can be made to the actions to elicit better results? Share 

the results of action research with other colleagues which is helpful to built up a community of practitioners aligned towards 

teacher research and professional climate that is open to public constructive critique. At last the teachers should identify 

additional question raised by data and plan for additional improvements. 
 

Conclusion 
There is clear evidence to suggest that action research is a valuable exercise for teacher development .It offers teachers a 

systematic collaborative and participatory process of inquiry that actively seeks to address areas of concern. Action research 

provides teachers with the technical skills and specialized knowledge required to effect positive change within classrooms, 

schools and communities. Action research is deliberate solution oriented investigation that is group or personality owned and 

conducted. It is characterized by spiraling cycles of problem identification, systematic data collection taken and finally, 

problem redefinition. The linking of the terms "action" and "research" highlights the essential features of this method, trying 

out ideas in practice as a means of increasing knowledge about or improving curriculum, teaching and learning.  
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Existentialism in Education 

                                                        -Darpan Bhattarai 

Abstract 

This article entitled "Existentialism in Education" tries to explore the idea of existentialism with reference to its curriculum 

along with its implication in modern education. Although it was originally presented as an assignment paper Foundations of 

Education (Eng. Ed.511), later it was developed into an article to be published in the journal. The major objective of this 

article is to focus on existential curriculum in the modern context to bring the novelty in teaching learning activities. For the 

effective implication of existentialism in new paradigm, it is equally as important as other modern philosophies. In the 21
st
 

century of post- modern period people are obsessed with modern technology and science. In this context humanitarian 

factors are as valuable as they were in the previous time. So, the prime focus of existentialism is to develop the 

consciousness of the 'self' to increase the value and existence of students. The curriculum of modern existential should 

include humanities, ethics and religion for developing consciousness about the freedom and spiritual awareness. 

Key terms 

Existentialism, rationalism, individuality, consciousness, integration, utilitarian, modernity, creativity.   

Introduction 

Although existentialism is a philosophical school, its implications were sought into the fields of education and pedagogy. 

The problem of what humans are in themselves can be discerned in the Socratic imperative "know thyself" and the work of 

the 16th century French essayist Michael de Montaigne and Blaise Pascal, a 17
th
 century French religious philosopher who 

insisted on the precarious position of humans situated between 'being and nothingness'. As a founder of existentialism, a 

Danish philosopher, Soren Kierkegaard protests against Hegalian philosophy and stresses on 'each individual is his own 

center and the world centers in him' (Kierkegaard 1843).  

 

Existentialism is the reaction in Germany in 1800 against extreme rationalism of Hegel and Hegelians. It protests against the 

objectification of human identity, dehumanization and asserted the supremacy of determined essence. The term 

'Existentialism' is coined by the French philosopher Gabriel Marcel and adopted by Jean Paul Sartre. Mostly the influence of 

the first half of the 20
th
 century is seen in existentialism, i.e. the age which showed great anxiety amongst people. As a major 

philosophical thought, the term 'existentialism' is derived from German words 'ex' and 'sistent' which mean 'stands out'. This 

idea maintains that 'existence precedes essence,' which means that human nature is determined by the course of life rather 

than life by nurture. It also deals with the psychological aspect of human struggle and 'concerns people with humanity' very 

being, with its perpetual anguished struggle to exist,' Rose and Supriya (2009).     

 

Curricular Processes 

According to existentialism, curriculum symbolizes a world of knowledge to explore. It recognizes the 'individual 

differences' and lays emphasis on diverse curricula addressing the needs, abilities and aptitude of the individual. The 

curricular processes should go to achieve the following aims:  

 Intellectual development for creativity, reasoning, ability to make judgment, to analyze and to solve problems.  

 Insight the students about their responsibility, interest in life, existential activities and death as well as its infinite 

possibilities.  

 Concern about individual differences, freedom and unique individuality.  

 Aware to develop healthy consciousness, child-friendly environment and potentialities.  

 Develop democratic spirit; help them to establish the individual as an independent person.  

 Impart knowledge about humanitarian factors by teaching social sciences and humanities for practical purposes. 
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From the above mentioned objectives of existential curriculum and education, we can say that those objestives are comprised 

for developing democratic citizenship, vocational competency, qualitative character, leadership ability, increasing national 

productivity, achieving social and national integration and cultivation of social, moral and spiritual values.  
 

As its philosophical ideas demand that the curricular process should go through child centric, utilitarian, elective-based, 

realistic ideas with the help of individualized induction, informality, etc. So, curriculum should be mainly liberal since 

'liberal learning is most likely to lay a foundation for human freedom,' Power (1982). Existentialism places great importance 

to the learning 'humanities which have spiritual power,' Teneja (2005). Humanities reveal the inner feelings and thoughts of 

man i.e. his/her guilt, sin, suffering, tragedy, death, hate and love. The teaching of these subjects should be done in a manner 

that students are engaged both mentally as well as emotionally. Literature, music, philosophy, creativity, history, culture etc. 

help students learn from the past and to mould for the future. 
  
 Heidegger's existential phenomenology is deeply rooted in psychology; Sartre presents 'emotions, unconscious, the ego 

and sensation,' and this should be exposed and understood 'for this is quite the final goal of art: to recover this world not by 

giving to be seen as it is but as if it had its source in human freedom,' (Sartre,1927). The whole philosophy of existentialism 

rests on individual freedom and choice for the individual progress and to maintain existence. The existentialists; Pestalozzi, 

Montessori and Frobel feel that there is nothing without experiencing difficulties. So, the curriculum should be implied to 

enable the child to learn about worldly activities and anxieties. Then existential education should stress on individual's self 

and consciousness to make him free from all bonds. An essence oriented education is relevant from ancient to modern era.  
 

Role of Teacher, School and Student 
 The role of teacher, school and student in existential education is tri-polar process. For curriculum development and its 

implications, the stakeholders; teacher, school and student should have appropriate role. When there is proper relation among 

them, the existential curriculum becomes success in the implication level. In the child- friendly school environment, the 

capable teacher arouses the students to feel them about their identity and existence. By the liberal teacher with the help of 

carefully designed curricula students are encouraged to develop their own self concept and identify as a person.  

 

 The teacher, according to Heidegger has to 'let pupils learn' emphasis on student - centered learning. "The teacher is 

not in his classroom primarily to impart knowledge (realism) or as a consultant in problem situation (pragmatism) or as a 

personality to be emulated (idealism). Its function is to assist each student personally in his journey towards self realization, 

"Sharma & Sharma (2009). The existentialist teacher wants the students who through their education have experienced the 

discovering of the infinite depths of the world and truth without giving up any of the partial truths by they have encountered 

along their learning process. In child-friendly environment the students select the subjects as per their personal choice to 

develop their consciousness.   
 

 Schools or any academic institutions are supposed to be the platforms to be performed by the students. Schools should 

focus on subjective curriculum based on morality and individual development. Social sciences and humanities should be the 

school's major choices which ‘offers a valuable opportunity for unifying subjective and objective knowledge for the 

formulation of moral obligations from social reforms,' (Kneller, 1958). By adopting the democratic values and norms, the 

schools should encourage the students for their inclusive and active participation. Schools should focus on what Nietzsche 

called two tendencies, for the impoverishment of culture are; the maximum amplification of culture', which means the right 

to culture should be accessible to everyone and 'maximum reduction of culture' which means individuals should devote their 

lives to the defense of interests of the state or society.  

 

 The students should be free to experiment with artistic media, to dramatize or make concrete their emotions, feelings 

and insights. In the school, both teacher and students should have the opportunity to ask questions, to suggest answers and to 

engage in dialogue so that they can contribute in implication level. According to their choices and talent as Kneller presents 

'by which the students should become personally concerned with the realization of their own nature and with what Tillich 

calls the courage to be himself,' (Kneller, 1958). Every choice carries our complete personal responsibilities 'existentialists 

hold that people decide their own fates and are responsible for what they make of their lives,' Guinean (2005). It is the duty 

of the teacher to unleash the child from reluctance to get into new fields of knowledge to realize the essence. 
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 Implications in modern Educational system  
 As modern educational demands practical based human value existence, existential curricular process also goes 

through curricular process and goes through child centric, utilitarian, elective-based, realistic ideas with the help of 

individualized induction, informality, etc.  

 The modern curriculum focuses on students’ choice and novelty in experience, in the someday existentialism concerns 

individual's identity and existence as, 'it is the course the individual goes through in order to catch up with himself and the 

person who will not go through this course is not much helped by being born in the most enlightened age,' Krierkegaard 

(1843). Each individual characterizes for himself in the concepts of reality, truth and goodness so as a result, schools exist to 

aid children in knowing themselves and their space in society.  

 

 The modern curriculum concerns about democratic norms and values which ultimately aims for individual 

development. In the same way existential implication of education also shows its prime interest in the existence of 'self'. 

Sartre explains two modes of self; 'self-in-itself means what a person is at the moment and 'self-for-itself' means what a 

person becomes in his life by making effort. So, existential education should be implied even in modern context for the 

purpose of self-for itself'. One cannot make an effort to make him existentially free without knowing his real emotions and 

feelings. The good for the existentialist is always a positive affirmation of the self.  

 

 Teaching from the existentialist perspective in modern context is so challenging that goals and objectives always 

demand self oriented activities on the mass of modern students. Rather than imposing goals on students, the existentialist 

teacher seeks to create awareness in each student that they are ultimately responsible for career development. The ultimate 

implication of existential education is to make students conscious of their destination and to provide understanding of their 

being. 

 

Conclusion 
The fundamental goal of existential education or curriculum is to facilitate students to develop the potentialities in 

democratic educational environment which helps them to increase the ability to do most subjective, logical and scientific 

thinking necessary to choose well, to learn, to act decisively and to take responsibility for the consequences.  

 

 The co-relation among student, teacher and school helps to execute the existential curriculum in full fledged 

democratic modern education environment. Existentialism in education will function well if it is applied early in the school 

education. It also offers an alternative to behaviorism, social efficiency, ideas of conservative scholar academies and 

vocational education. As Heidegger and Sartre assert that they make themselves 'struggle against repressive social 

institutions'. Sartre believed that 'man is wholly free and becomes able to establish their identities through the mode of 

observation reflection and self analysis. So, the aims of education are grounded into notion that the students and their unique 

possibilities are paramount to the task of teaching. The ultimate implication of existential education is to make people 

conscious of their destination and to give understanding of their being and ultimately lead them to their heavenly abode. 
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A documentation of monocotyledons of Banganga Municipality, Kapilvastu, 

Dhruv Prasad 

 Yogendra Bikram Poudel 

Abstract 

A total of 99 species of monocots belong to 67 genera of 15 families including both wild and cultivated species. (Table). The 

documented families occurred in the order Poaceae (43 genera,55 species) > Cyperaceae (7 genera, 25 species) > Liliaceae 

(3 genera, 4 species), Cammelinaceae (2genera, 2 species) = Zingiberaceae (2 genera, 2 species); Acoraceae, Araceae, 

arecaceae, Amaryllidaceae, Cannaceae, Dioscoreaceae, Iridaceae, Mucaceae, Potaderiaceae, Typhaceae include 1 genera 

and 1 species each. 

Key Words 

Monocotyledoneae, vascular tissue, authentic specimens, monocolpate, atactostele 

Introduction 

Monocotyledons commonly referred to as monocots, are flowering plants (angiosperms) whose seeds typically contain only 

one embryonic leaf or cotyledon. The monocotyledons have been variously named in different system of classification. It has 

been named Monocotyledoneae in the Engler system, Monocotyledones in the Bentham & Hooker system and Liliopsida in the 

Takhtajan and the Cronquist system.  

The monocots include about 60,000 species. The grass family (Poaceae) and orchids (orchidaceae) accounting for 34% and 

17% of all monocots respectively and are among the largest families of angiosperms (Soltis et al., 2005). In agriculture, it 

includes major grains (rice, wheat, maize, etc.), forage grasses, sugar cane and the bamboos. Other economically important 

monocot crops include various palms (Arecaceae), bananas 

 

(Musaceae), gingers and their relatives, turmeric and cardamom (Zingiberaceae), asparagus and the onions and garlic family 

(Amaryllidaceae). Additionally most of the horticultural bulbs, plants, cultivated for their blooms, such as lilies, daffodils, 

irises, amaryllis, cannas, bluebells and tulips are monocots. 

Monocots are mostly herbaceous, occasionally arboraceous. The leaf shape in oblong or linear, often sheathed at base; petiole 

seldom developed and stipules are absent. Usually the leaf veins of the monocots are parallel. Unlike dicots, the primary root is 

of short duration, and is replaced by adventitial roots forming fibrous or fleshy root systems in monocots. The floral parts are 

usually trimerous or multiples of 3 (e.g. 3, 6 or 9 petals). The number of apertures (furrows or pores) in pollen is one (i.e. 

monocolpate). The most important feature distinguishing the monocots from dicots is that the seeds of monocots contain only 

one cotyledon; however the seeds of dicots possess two. Monocots have a distinctive arrangement of vascular tissue known as 

an atactostele in which the vascular tissue is scattered rather than arranged in concentric rings. There is no exact differentiation 

between cortical and stelar regions. In addition, most of the species are herbaceous and lacks lateral meristem (cambium) 

which is responsible for secondary growth in dicots.  

Nepal houses 5856 species of flowering plants, 28 species of gymnosperms (20 genera are indigenous belonging to 13 genera 

and 10 families), 853 species of bryophytes and 380 species of pteridophytes. (Wilson, 1988, 1992; Akiyama et al., 1998 and 

Koba et al., 1994). Similarly, it includes 68 species of algae, 465 species of lichens and 1500 species of fungi have been 
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enumerated from the country (B.P.P., 1995). Siwakoti (2006) recorded 720 species of vascular plants including pteridophytes, 

gymnosperms and angiosperms have been recorded from wetlands and their adjoining ecosystems of Terai. Out of these, 226 

species belongs to monocots.  

Nepal's Terai wetlands also hold several species of wild cultivars and wild relatives of cultivated crops, including 4 species of 

wild rice (Oryza rufipogon; O. nivara; O. granulate;O. officinalis) and two species of wild relatives of rice ( Hygrorhyza 

aristata and Leersia hexandra) (IUCN, 2004). Present study aims enumerates monocotyledons that occur in Banganga 

Municipality of Kapilvastu district 

Materials and Methods 

The study was conducted at Banganga, Kopawa, Boadgaun, Bangain, Gajehada, Chappargaun, Madhuban, Bandauli, Hathausa, 

Siuti, Laugain, Balapur, Pipara, Karmana of Banganga  Municipality (27°42' to 27.70° N and 83°12' to 83.20° E; 107 to 160 m 

msl) of Kapilvastu district from August 2017 to July 2018. It has total area of 233.6 sq. km. It lies 15 km north to the district 

headquarter Taulihawa. Banganga municipality comprises of 11 wards. Climate of the study area tropical and monsoon. The 

maximum and minimum temperature 40
0
C and 12°C (www.worldweatheronline.com). The annual rainfall is 1,650 mm 

(maximum) and 750 mm (minimum). The municipality holds 15,965 households with a population of 75,242.  

Plant materials and field data were collected by visiting the selected places at an interval of 3 months. The collected specimens 

were properly dried and treated with 0.1% of mercuric chloride solution for 1 to 2 minutes before mounting them on herbarium 

sheets (Jha and Jha, 2000). The herbarium specimen were identified with the help of standard literatures (Hooker, 1872-1897; 

Cook, 1996; Siwakoti, 2002), and all the identified specimens were confirmed further by cross checking with authentic 

specimens at National Herbarium and Plant Laboratories (KATH). Scientific names of plant specimens were nomenclatured as 

provided by Hara et al. (1978,1979,1982), Iwatsuki (1988), Koba et al. (1994), Cook (1996) and Press et al. (2000). 

Information on use(s) of monocotyledons were collected either through direct consultation with local practitioners or through 

consulting standards literature (CSIR, 1992; Shrestha, 1998; Manandhar, 2007)  

Results and Discussion 

The present study documented a total of 99 species of monocots belonging to 67 genera of 15 families including both wild and 

cultivated species. (Table). The documented families occurred in the order Poaceae (43 genera,55 species) > Cyperaceae (7 

genera, 25 species) > Liliaceae (3 genera, 4 species), Cammelinaceae (2genera, 2 species) = Zingiberaceae (2 genera, 2 

species); Acoraceae, Araceae, arecaceae, Amaryllidaceae, Cannaceae, Dioscoreaceae, Iridaceae, Mucaceae, Potaderiaceae, 

Typhaceae include 1 genera and 1 species each. The result of present study indicates that Banganga Municipality harbors a 

high diversity of monocots.  
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Table 1: List of monocotyledons with their families, Scientific names, local names and uses.  

S.

N 

Family Scientific name Local 

name 

Uses 

1 Acoraceae Acorus calamus L. Bojho Antihelminthic, rhizomes are used to 

treat cough, cold and stomach 

disorders. 

2 Amaryllidacea

e 

Zephyranthes candida 

(Lindl.) Herb. 

- -Ornamental plant. 

3 Araceae Pistia stratiotes L. Khumbhika Used to treat swelling, Fodder. 

4 Arecaceae Phoenix loureiroi Kunth. Thakal Fruits are edible, used to make mats 

and brooms. 

5 Cannaceae Canna indica L. - Ornamental plant. 

6 Commelinacea

e 

  

Commelina benghalensis L. Bankane Used as diuretic and anti-inflammatory  

Murdannia nudiflora L. 

Brenan 

Kane Leaves are used to treat sores. 

7 Cyperaceaae 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

Actioniscirpus grossus (L.f.) 

Goetgh. & D.A.Simpson. 

-         - 

Courtoisina cyperoides 

(Roxb.) Sojak 

- - 

Cyperus compactus Retz. Mothe - 

Cyperus compressus L. Mothe jhar -Leaf paste is used to cure skin 

infection. 

Cyperus corymbosus Rottb. - -Culms are used to make fine mats. 

Cyperus cyperoides  (L.) 

Kuntz. 

- - 

Cyperus difformis L. Mothe -Leaf paste is used as antibiotic. 

Cyperus digitatus Roxb. - -Culms are used to make mats. 

Cyperus haspan L. - - 

Cyperus iria L. Chatare -Used as antibiotic and to make mats. 

Cyperus niveus Retz. Seto mothe -Inflorescence can be used as 

decorative. 

Cyperus pilosus Vahl - - 

Cyperus rotundus L. Kasur 

mothe 

Cure stomach disorders and control 

diabetes 

Fimbristylis complanata 

(Retz.) Link 

- - 

Fimbristylis dicotoma (L.) 

Vahl 

Pani mothe - 

Fimbristylis falcata (Vahl) 

Kunth 

- - 

Fimbristylis ovata (Burm.f.) 

Kern  

- - 

Fimbristylis squarrosa Vahl - - 

Kyllinga brevifolia (Retz.) 

Vahl 

Dalle 

mothe 
- 

Pycreus flavidus (Retz.) 

Koyama 

Chiure 

mothe 
- 

Pycreus sanguinolentus  - - 
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(Vahl) Nees 

Schoenoplectus articulatus 

(L.) Palla 

Cicoda  -It can be used as decorative. 

Schoenoplectus juncoides 

(Roxb.) Palla 

Suire jhar - 

Schoenoplectus mucronatus 

(L.) Palla 

- -It can be used as decorative. 

Schoenoplectus supinus (L.) 

Palla 

Pani mothe - 

8 Dioscoreaceae 

  

Dioscorea alata L. Ghar tarul -Tubers are eaten after boiling or 

cooking. 

Dioscorea bulbifera L. Githa Tubers used as vegetables. 

9 Iridaceae Belamcando chinensis (L.) 

DC. 

Tyagpatra Ornamental plant. 

10 Liliaceae 

  

  

  

Allium cepa L. Pyaj  Edible, used as condiment and 

pickles. 

Allium sativum L. Lasun Edible, used as condiment and pickles. 

Asparagus racemosus Wild. Kurilo Used as vegetable, treat gastric, ulcers, 

cancer, infertility, and lactate. 

Hymenocallis rotata (Ker 

Gawl.) Herb. 

- -Ornamental plant. 

11 Musaceae Musa paradisiaca L. Kera  -The fruits are edible uncooked, acts as 

laxative. 

12 Poaceae 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

Apluda mutica L. Dakle khar -Leaf paste is used as blood coagulant. 

Arundo donax L. Thulo 

narkot 

Used as antibiotic, considered to be 

diuretic, thatching and to make broom. 

Avena fatua L. Jai jhar -Fodder 

Axonopus compressus (SW.) 

P. Beauv. 

Ramite 

ghans 

Used to cure skin diseases. 

Bambusa balacooa Roxb. Dhanu bans Culms are used in house construction. 

Bothriochloa ischaemum (L.) 

Keng 

Banso Fodder. 

Brachiaria ramosa (L.) Stapf Banspate Forage grass. 

Chrysopogon aciculatus 

(Retz.) Trin. 

Kuro ghans - 

Coix lacryma-jobi L. Ban Makai Tomake bracelets, necklace etc. 

Cymbopogon flexuosus (Nees 

ex Steud.) W. Watson 

Pirhe 

ghaans 

-Leaves are used to cure sore gums 

Cymbopogon jwarancusa 

(Jones) Schultes 

Uvra Thatching. 

Cynodon dactylon (L.) Pers Dubo Used to cure eye disorders, wounds, 

bleeding from nose, etc. 

Dactylactenuim aegyptium  

(L.) Wild. 

Tauke jhar -Fodder. 

Dendrocalamus hamiltonii 

Nees & Arn. ex Munro 

Tamae bans used to make baskets. Young culms 

are consumed as vegetable.  

Desmostachya bipinnata (L.) 

Stapf 

Kush -It is used as diuretic, aphrodisiac, etc., 

used to cure asthma and jaundice. 
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Digitaria abludens (Roem. & 

Schult.) Veldk. 

- -Forage. 

Digitaria ciliaris (Retz.) 

Koeler 

Chitre 

banso 

-Forage. 

Digitaria stricta Roth ex 

Roem. & Schult. 

- -Forage. 

Echinochloa colona (L.) 

Link 

Sama -Seeds are used to prepare a food dish 

called Khichadi, Forage. 

Echinochloa crus-galli (L.) 

P. Beauv. 

Sama ghans -Fodder 

Eleusine coracana (L.) 

Gaertn. 

Kodo -Seeds are edible, used as fodder. 

Eleusine indica (L.) Gaertn. Kode jhar -Paste decoction is used to treat tooth 

ache, Fodder. 

Eragrostis atrovirens  (Desf.) 

Trin. ex Steud. 

Banso -Forage. 

Eragrostis tenella (L.) P. 

Beauvois 

Junge 

banso 

-Forage. 

Eragrostis tremula Hochst. 

ex Steud. 

- -Forage. 

Eragrostis unioloides (Retz.) 

Nees ex Steudel 

Chiure 

banso 

-Forage. 

Eriochloa procera  (Retzius) 

C. E. Hubb. 

Bansari -Fodder. 

Eulaliopsis binata  (Retz.) 

C.E.Hubb. 

Babiyo -It is used to make ropes, used as 

fodder 

Heteropogon contortus 

(Linn.) P. Beauv. ex Roem. 

& Schult. 

Arthunge Used as thatch and to make mats. 

Hordeum vulgare  L. (barley) Jau -Seeds are edible. 

Hymenachne amplexicaulis 

P. Beauv. 

- -Forage. 

Imperata cylindrica (L.) 

P.Beauv. 

Siru Filling fiber, Fodder 

Ischaemum rugosum Salisb. Mallido  -Forage grass. 

Leersia hexandra Swartz Nabodhan Fodder 

Leptochloa panicea  

(Retzius) Ohwi. 

- -Fodder. 

Lolium temulentum L. Jungali 

gahun 

-It can be used as fodder. 

Oplismenus burmanii (Retz.) 

P Beauv. 

Ote banso -Leaves are used to treat eye diseases. 

Oryza sativa L. Dhan -It is used as major cereal crop. 

Panicum curviflorum 

Hornem. 

- Fodder 

Panicum repens L. - -Fodder 

Paspalum scrobiculatum L. Kodi/Mane 

banso 

-Grains are supposed to be anti-

diuretic. 
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Pennisetum purpureum 

Schumach.  

Junelo 

ghans 

-Fodder 

Perotis indica (L.) Kuntz - - 

Phragmites karka (Retz.) 

Trin. ex Steudel 

Sano narkat used for thatching purpose and for 

making mats, baskets, fans, hats, etc. 

Pogonatherum crinitum 

(Thunb.) Kunth 

Khari 

banso 

Fodder 

Pogonatherum paniceum 

P.Beauv. 

Musae 

khari 

-It can be used as ornamental plant. 

Saccharum  munja Roxb. Munja -Young stalks are used to make 

baskets. 

Saccharum officinarum L. Ukhu To cure jaundice 

Saccharum spontaneum L. Kans Inflorescence are used as filling fiber. 

To make ropes, baskets, etc. 

Setaria pumila (Poir.) R. & 

S. 

Kagune 

jhar 

Forage 

Sorghum bicolor (L.) 

Moench 

Junelo Grains are used as food.To produce 

ethanol. 

Sporobolus diander (Retz.) 

P.Beauv. 

Khude 

ghans 

Forage. 

Thysanolaena latifolia 

(Roxb. ex Hornem.) Honda 

Amriso The inflorescence is used as broom. 

Triticum aestivum L. Gahun -Seeds are edible. 

Zea mays L. Makai Grains are eaten as food. Dried cob 

leaves are used to make mats. 

13 Potederiaceae Eichhornia crassipes (Mart.) 

Solms 

Jal 

kumbhee 

It can be used to produce green 

manure. 

14 Typhaceae Typha angustifolia L. Pater Rhizomes as diuretic and blood 

purifier. 

15 Zingiberaceae 

  

Curcuma longa L. Besaar Used as spice and to cure various 

stomach disorders, skin diseases, etc. 

Zingiber officinale Roscoe Aduwaa -The rhizomes are used as spice, to 

cure various stomach disorders, cough 

and cold. 

 

Only those species that can be used as food and condiments, ornamental plants and few species of grasses were found to be 

cultivated while others were found in wild environment.  

The major crop plants were found to be rice, wheat and maize. Tharu communities are uses monocots like Saccharum munja, 

Saccharum spontaneum, Imperata cylindrica, various species of Cyperus and few other grasses for making baskets, mats, bags, 

cushions, etc. monocots like Cyperus rotundus, Cymbopogon flexuosus, Cynodon dactylon, etc are used by traditional wound 

healers for curing and treating various health ailments.  

Despite of this, there is very little knowledge about the management and proper utilization of monocots. The traditional 

knowledge about the monocots is found to be depleting day by day because of ignorance and lack of transfer of traditional 

knowledge from old to new generation. Most of the people even don’t know the names of most of the monocots. 
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Historical Overview of Magar Buddhist Culture 
 -Govinda Prasad Khanal 

 

Abstract 

This article is concerned with answering a frequently asked question what religion the ancestors of Magars followed 

originally. As such, this begins with the issues and speculations about the origins of Magars in Nepal. Some Magars are of the 

opinion that their ancestors migrated to Nepal from Mongol, while others regard themselves as the offspring of the people in 

the Magadha, and still another speculation is that they did not migrate from anywhere else but originated in the hills of Nepal. 

Such speculations have been presented here for analysis. The chapter also analyses the ancient Magar culture; reveals the 

relationship between Magars and the Buddha; tries to answer whether the Magars were the Buddhists in the past or not. 

 

Introduction 
Magars are regarded as the ancient ethnic groups of Nepal. Magar is a tribe with Mongolian physical structure, having 

its own mother tongue, which belongs to the Tibeto-Burman language group. Magars have been described and represented by 

different names in the history. They were called Lichchhavi, Briji, Medesh, Bhati, Kavi, Malla, Magadha, Moggal, Megaha, 

Mahanta, Mahar, Magyara, and so on. Magars are claimed to have been the residents of ancient India, Nepal and China. They 

are claimed to have settled down here from the ancient times.  

 

Methodology 

This study was carried out using descriptive method of research. The qualitative mode of data presentation and 

analysis has been used. The Buddhist canonical texts have been used as the primary sources. Secondary sources such as 

previously carried out research reports, published books and articles, journals, newspapers, etc were used to support the data of 

the research. The secondary sources of data were accessed through library consultation and internet. 

 

Results and Discussion 

Origins of Magars 

 Nepal is a multilingual and multilingual country with at least 126 castes / ethnic groups as has been recorded in the 

population census 2011. Magar is the largest ethnic community with 7.1 per cent (1,887,053) population followed by Tharu 

(6.6 per cent; 1,737,470).
1
 Magars are ethnic groups with largest population after Chhetris and Brahmins. However, they have 

a long past but short history. There are many different views on the origins of Magars. Several speculations have been made 

about the origins of Magars in Nepal though there is lack of consensus among them. 

 About the entry of Magars in Nepal, Shepherd (1982: 10-12) in Thapa Magar (2013: 53) says ‘the Magars were 

Mongolian people who had migrated into Nepal in the predawn of history. Many ethnic groups have legends of how they had 

come to Nepal from Tibet or some other countries, but not the Magars. For them at least, their history simply began and ended 

in Nepal.
2
 

 It may be meaningful to see how the term ‘Magar’ is analyzed. The term ‘Magar’ is made up of ‘Mang’ and ‘Ar’. 

‘Mang’ in Burmese means ‘Mongolian’ and ‘Ar’ in Chinese language means ‘children’ or ‘offspring’. As such, Magars are 

called so because they are the offspring of Mongolians.
3
 Rana Magar (2073) points out that the Mongolian Magyars, their 
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ancestors in the ancient age, came forth to Indian subcontinent from the Southern-Western part of the country riding on the 

horses, passed through Pamir plateau, along with Hindukush, Kandhar and Rawalpindi to Punjab, Byas river, Sutlej river plain 

as well as Kangra.
4
 This argument points out that Magars are the migrants of Mongolia, who came to Nepal travelling through 

various places in the ancient India in the ancient times. There is no controversy that in the ancient times, like the people of 

other groups, Magars also migrated to Indian continent from the east of Pamir of China.
5
 

 There is no shortage of speculations about the origins of Magars and they are found to vary considerably. Some logical 

speculations have been presented as follows: 

 In ancient history, Magars are not mentioned as Magars but as Lichchhavi, Vrijji, Bidal, Medesh, Bhati, 

Kabhi,Siichayan, Apharti as well as Yue-Chi by Chinese. Magar is the modern name given by Arya Brahmins. Magars 

are inscribed as ‘Magal’ in the copper inscription of Changu by Jagajjays Malla.
6
 

 Magars entered Nepal from Magadha of India and are called Magar as mentioned in the Indian history called ‘Bharat 

Khanda Aur Nepal’.
7
 

 Magars are called ‘Mahar’ in Jumla, Doti and Kumau. In the past they were called ‘Praja’, but they are known as 

Magar these days (Shrestha: 2036, p. 25). A clan of Magars dwelled in the Mahar valley in the west. The migrants of 

that valley were called Mahar. Similarly the Gandaki areas was called Maharlok, so the people living there were called 

‘Mahar’. Later, due to morhpo-phonemic variation, the term became ‘Magar’.
8
 

 A clan of Mongols in Hungeri are called ‘Magyar’, so it is not impossible that they were called Magars in Nepal.
9
 

 History shows that Magars migrated to India from Mongolia and came forth to Nepal. Even today Western Tibet is 

called Magaris. As the Mongolian creature called ‘dragon’ is called ‘Magarmachchha’ in India, which means a fish 

from Mongol, the Mongols when arrived to India could have been called Magaar or Magyar.
10

 

  According to Min Sris Magar, the animal rearers are called Mahara in Magar language. In the ancient days by 

the time the people in the Western Tarai, Lumbini and Dang, Chure region had developed the system of farming and 

animal husbandry, the people in the mid hilly region based their livelihood in animal rearing, hunting and forest fruits 

and so were called ‘Mahara’. Later they were called Mahar and finally Magar. Their shelter zones were called Maharat 

and later Magarat.
11

 

 Present reality is that the Magars are settling throughout the country, however, are found to have clustered in the 

districts such as Rolpa, Arghakhanchi, Dang, Rupandehi, Palpa, Kapilvastu, Nawalparasi, Kaski Baglung, Lamjung, Gorkha 

and so on. As the archeological studies have discovered the early human shelters in Kapilvastu, Palpa, Nawalparasi and 

Rupandehi, and the Magars are found in significant number in these areas, they could have been living here from the ancient 

times. As we do not have a clear scientific evidence to prove any logic about the origins, they just remain the speculations. 

More rigorous studies are required to determine the origins of Magars in Nepal. 

 

Ancient Magar Culture 

 The Magar, the largest indigenous group in Nepal, were the worshippers of nature in the beginning. They worshipped 

the natural entities such as trees, river, air, etc as the forms of power. From the tradition of worshipping nature, a more 

systematic and logical cultural tradition originated, which was called Bonpo. They are still the nature lovers and are found to 

be continuing the tradition in the name of ‘bayu puja’. Sinjali (2014) argues that Magars seemed to be nature worshipper and 
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tantric in the beginning. Bonpo resulted from this. Ultimately, at the residential area of the Magars, Buddhist philosophy was 

propounded, and so they adopted this.
12

 So Magars had their own tradition of worshipping natural objects in the beginning. 

 When Buddhism developed in the Magadha, it obviously had an impact on the dwellers of Magadha, Koshala, 

Kapilvastu and surrounding areas. As many people had adopted Buddhism in those days, Magars could not have been an 

exception. Though there are clear evidences of Magars practicing Buddhism during and after the Buddha’s era, there are no 

clear indications about the religious and cultural traditions of Magars before the Buddha’s time. 

 Magars cannot be regarded to have been the followers of Bon religion. There is a difference between religion and 

tradition. Religion has a fixed philosophy. Such philosophy remains static, but traditions may change. Beliefs on ghost, goblin, 

nature, totemism only is not Bon. It has a philosophical belief that ‘no physical object has its existence; their existence relies on 

the will of the human beings’.
13

 Like the mantra of the Tibetan Buddhism ‘Om Mane Peme Hum’, Bon has a mantra ‘Om ma-

tre mu-ye sa-le du’. Bon has a tantric base and thousands of books have been written about it. However, there is an impact of 

Bon somewhere in the Magar community. Traditional rituals of Magar community are not based on Bon, but are purely 

traditions of the community.
14

 They are not aware of Bon religion as such but are found to practice the tradition of worshipping 

nature, which is a part of their genuine tradition. 

In the ancient times, especially before the advent of the Buddhist philosophy, Magars were the followers of the nature 

religion of the worshippers of nature. When their tradition became more systematic it turned out to be a culture which 

resembled the Bon religion. As the cultural tradition of Magars do not match with that of the Bon religion, they cannot be 

tagged with it. However, their attachment with worshipping nature can still be traced out. 

 

Magars and the Buddha 

 Magars have not been directly mentioned in the early history. However, Lichchhavis have been well reported in the 

Buddhist literature. History of Nepal also mentions that Lichchhavis ruled in Nepal after the Kirat. They did not belong to the 

Arya clan, but migrated from northern belt of the Himalayan religion.
15

 This indicates that they entered Nepal from somewhere 

in ancient India. 

 Historians have presented a number of arguments to show the relationship between the Magars and Buddha. It is 

relevant to review some arguments here. The king of Vaishali, the Lichchhavi king Ikshwaku called Bakka belonged to Thapa 

Magar. Grandfather of the Shakyamuni Buddha and the father of Magars was the same person. The Buddha was the son of the 

king Suddhodhan, the fifth generation of the Lichchhavi king Bakka.
16

 This indicates a close kin relation of the Shakyas and 

the Magars. 

 Trying to relate Bakka with the Magars, M S Thapa Magar referring to Bhikkhu Amritananda, argues that Bakka was 

the ancestor of the Buddha, and that Bakka meant a kind of light that would come out of mouth when he spoke. Later he was 

called ‘Bakkaka’. When something comes out of mouth all of a sudden, it is called ‘Baka’, ‘Bakka’, or ‘Bakke’ in Magar 

language. It is clear from that the Buddha’s ancestor’s name was given in Magar language.
17

 This shows that Magar language 

was linguistically close to Pali, the language of the Buddha.  

 In his seminal work Prachin Magar Ra Akkha Lipi (2059, p. 10), M S Thapa Magar refers to famous Buddhist 

Bhikkhu Amritananda and famous British Buddhist writer TW Rhys Davids, who have claimed Lichchhavi and Vrijji to have 

been the same.
18

 He has quoted General Khadga Shamsher Ja. Ba. Ra.’s famous article ‘Buddhist Archeology in the Nepal-

Tarai ’, published in 1904BS, in which he writes: 
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As these people (VRIJJI) were of a stronger physique and more hardly constitution, the inhabitants of the Tarai, it 

stands to reason that the former, the Magars, were called VRISHI, which in Sanskrit means powerful and strong.
19

 

The remarks of Khadga Shamsher show that Magars are physically strong and are the dwellers of Tarai and the adjacent 

northern districts in the Chure and Mahabharat region. This gives sufficient clue for the claim that Magars were the Vrijjis or 

Lichchhavis. 

 Several explorers and historicians have linked the Buddha with Lichchhavis. Chinese traveler Hsuan Tsang and 

famous explorer Martin have clearly indicated that the Buddha belonged to the Lichchhavi dynasty. Tibetan expert Kunga-

Ninyo has claimed Ashoka to have been a Lichchhavi. This shows that Lichchhavis were called Vrijjis and the Buddha as well 

as Ashoka belonged to this clan.
20

 The arguments presented here have established a connection of the Magars with the 

Lichchhavis or the Vrijjis. 

 In the ancient period, even before the Buddha was born, a king named Ikshwaku ruled in the country called Magadha. 

When there was a longer draught of seven years, there was scarcity of food and water. The kind king left the kingdom for his 

brothers and along with his family, some people and army, migrated to Baishali. He set up his kingdom there. Later the 

Brahmins in the Magadha, who used to call them Vrijjis or Vijji started to refer to them as ‘Magar’ which is the naturalization 

of the term ‘Magadha’. When the Vijjis went to Baishali, the Brahmins said ‘Magadha went to Baishali’ which ultimately 

came to be ‘Magar’.
21

 These remarks also show that the Magars were the people of the Magadha and that they were the 

Lichchhavis or the Vrijjis from Baishali. 

 The same king Bakka in Baishali assigned his army chief Simha Sena the responsibility of protecting the kingdom. 

Simha Sena placed the large idols of lions on the both sides of the main gate of the palace to signify his clan’s identity. Seeing 

this, other people started calling them Lichchhavi.
22

 Rana Magar (2073, p. 22) mentions that the king Ikshwaku had two 

queens. The first queen had four sons and five daughters, and second queen had a son named Jayantu. With some conspiracy, 

the second queen made the king to send the children of the first queen to exile and Jayantu became the king of Baishali. 

Magars are the descendents of Jayantu. The exiled sons and daughters of Ikshwaku went to the north of Baishali and reached in 

Kapilvastu, where Kapilmuni was meditating. Kapilmuni suggested them to shelter there and so they set up Kapilvastu state. 

Following the tradition of Lichchhavis of marrying within their own blood relations, they assigned the duty of the state queen 

to the eldest sister and the others got married together. Hearing upon this, the king Ikshwaku praised his offspring saying 

‘Sakya Vata Mo Kumar’, which meant that ‘the kumar (bachelor) sons proved their brevity.’ Thus they were called 

‘Shakyas’.
23

 Thus it seems that the Magars and the Shakyas belonged to the same Lichchhavi dynasty. 

  There is found some terminological similarities between Magar and Pali languages. The Buddha used to 

address his beloved disciple using the term ‘Sekha’ which means listener. Furthermore, the term ‘Sekhiya’ in Pali language 

refers to the listeners, which is equivalent to the Sanskrit term ‘Shramana’. Even in Magar language ‘se’ means ‘to listen’. 

Similarly, the Buddha used the term ‘Mocha’ to refer to a banana and the same is said in the Magar language to refer to a 

banana.
24

 So, Magars and Buddha were close to each other in terms of linguistic similarities too. 

 Some scholars opine that the Nagas of ancient Magadha were the Magars. Magadha was the settlement area of the 

Nagas. They were also called ‘Maga:’. Later, they were called Magadha, Mongol, Mangwar and Magar. And 
25

 The argument 

presented above lead to the generalization there was a close connection between the Buddha and the Magara and that Magars, 

Lichchhavis, Nagas and Vrijjis were the people of the same dynasty. 
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Magars and Buddhism 

The Magars were the worshippers of nature before the advent of Buddhism. They had a clear impact of tantric system, which is 

still found in Magars. After the development of Buddhist philosophy, Magars adapted Buddhism wholeheartedly as the Buddha 

belonged to their own clan and also that Buddhism had a global impact. Even if the Magars do not say that they are practicing 

Buddhism; they are found to be practicing Buddhism as their tradition.
26

 These remarks provide clear grounds for the argument 

that the Magars were the Buddhists from the time of the Buddha. 

 The initial seed of Buddhism can be traced back to the first moment when the Buddha gave his teachings to 

Panchavargiya Bhikkhus at Deer Park in Sarnath near Banarasi. This event is popularly known as the ‘first turning of the 

wheel’. Those five Bhikkhus were also from Kapilvastu. After that, he went on giving his precious teachings to his disciples, 

followers and common people including females for forty five years until his last breath. He never did claim of his personal 

supremacy nor did he declare himself to have been a person with divine power. He did not claim of his Dharma or philosophy 

but continued disseminating his noble teachings on behalf of humanity. The society accepted them wholeheartedly and 

established them in the society as a way of life. This resulted in what is now called Buddhist philosophy.  

   The Buddha did not believe in god and he did not call himself to be a god. However, people were immensely 

impressed and attracted with his teachings. The number of his followers increased throughout the world from north-west India 

to western Greco-Roman states to Persia. After the physical demise of the Buddha, his senior disciples gave continuity to his 

teachings through the Sanghas. His holy teachings were not recorded by any means for about hundred years of his 

Mahaparinirvana, but existed in their original forms through oral traditions. In hundred years different opinions appeared 

regarding the adoptions of Buddha Bachana in real life situation which resulted in the sects in Buddhism. 

 The rules assigned by the Buddha to be followed by the Bhikkhus are called the Vinayas. The Vinayas were passed 

from generation to generation for ages even after the death of the Buddha. After about hundred years of the Buddha’s 

Mahaparinirvana, some Bhikkhus of Baishali introduced some reforms in the Vinayas, which triggered some debates. Fearing 

that the new practices can deviate the basic teachings of the Buddha, some senior Bhikkhus called Theras organized a Buddhist 

Council to discuss and decide about those newly introduced reforms. The Council denied the practices of the Vrijjis and 

declared them outcaste. However, the Vrijjis of Baishali organized a Great Council of ten thousand Bhikkhus and declared 

themselves as Mahasangikas. This sect was later recognized as the Mahayana.  

 Mahayana is regarded as the greater path of liberation that leads to Nirbana of not only the self but of all the sentient 

beings. This path strives to attain Buddhahood for the sake of all living beings through the cultivation of wisdom and skilful 

compassion.  

 In the Buddhist literature, ‘Astashrahasika Prajnaparamita’ text has a great importance. Two clear sects appeared in 

Buddhism after the creation of this text. This is regarded as the holy and important literature of Mahayana sect. This text was 

created by Suvarnakar Rana Magar of Gulmi in 1056 BS, and Ganga Rana Magar of Lamjung translated it into Sanskrit in 

1125 BS. Had Magars not been Buddhists, they would not have created such great texts. This shows that the Magars were the 

proponents of Mahayana sect of Buddhism.
27

 As the Vrijjis of Baishali were the proponents Mahayana sect and they have been 

regarded to have the Magars, they can be taken as the originators of Mahayana sect in Buddhism.  

 Magars still practice many cultural and religious systems which can be related to the Buddha and Buddhism.  Turning 

Bhumaru (a kind of spinner), worshipping Baraha (fish), marrying the daughter of maternal uncle, marrying the widow of the 

brother, going to maternal house for having a baby, taking the meat of pig, not following the caste system, making tattoo, 

piercing ears, etc are regarded as the continuity of the traditions of the time of the Buddha and Buddhism.
28

 Many of these 

cultural traditions are found in the Magar communities of Kapilvastu even today. 
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Conclusion 
To conclude, there are various speculations on the origins of Magars in Nepal. However, most of them seem to agree that the 

Magars originally were the Mongols who entered Nepal in the prehistoric period. There is some logic in the opinion that they 

came to Nepal from the Magadha in the ancient India due to the pressures from the Muslim rulers. Magars are found to follow 

shamanism, animism and totemism in the beginning. Later, they came in contact with early Buddhist culture with the 

foundation of Buddhism by Sakyamuni Buddha. Strong argument on the Magars being the Lichchhavis, Nagas and Vrijjis are 

worth considering to establish a connection of Magars with Buddhism. As the Vrijjis were the proponents of Mahayana sect, 

Magars can be regarded as having been the Mahayanins from the past. Various kinds of socio-cultural and religious practices 

of the Magars in the middle age also lead to the conclusion that the Magars were the followers of Buddhism.  
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Depiction of Neo-slavery in Closon Whitehead's The Underground Railroad 
Krishna Prsasad Bhattarai 

 

Abstract 

This article is based on Closon Whitehead's Underground Railroad that presents much of what one expects; 

descriptions of life on a cotton plantation, the cruelty of the white owners, the suffering of the slaves, but, also, much 

more that is unexpected as the story unfolds. The image of The Underground Railroad as being an actual thing is at 

once fantastical and a literary device returned to again and again as the story moves forward. A museum display 

about slavery is not as absurd as one might think, considering that unit was brought from the north to New York in 

1896 for display.  This is a novel with a full cast of intriguing characters, apart from the slaves and the free men, 

and those who helped them. There are also the “resurrection men” and a fascinating scene with these grave-digging 

body snatchers at work. And, there are the men who made their living capturing runaway slaves and returning them 

to their owners for reward. It proves that the official closing of the slavery is re -activated in indirect way which 

leads a kind of neo slavery in America. So, Closon Whitehead's The Underground Railroad is the best example of 

neo slave narrative. 

 

Key Words: Neo-slavery, Railroad, Slave Narrative, Slavery 

 

Introduction 

 This article aims to place The Underground Railroad within the tradition of slave narratives and neo-slave 

narratives. Moreover, it intends to show how Whitehead manages to make his statement about the American society 

and its treatment of Africans throughout time. To achieve the aforementioned, the characteristics of a slave narrative 

shall first be laid out to show in which tradition Whitehead partakes. After that, the genre of the neo-slave narrative 

shall be introduced. Following that, a closer look at the different stations of The Underground Railroad shall be 

taken, while paying special attention to inter-textual references Whitehead makes to the genre of the slave narrative 

and the inclusion of fantastical elements. 

 The Underground Railroad describes a slave’s escape towards freedom. Yet, Whitehead’s novel offers more 

than a simple account of such a journey. He includes a fantastical element into his narrative by turning the metaphor 

of The Underground Railroad into a literal train with rails running through America. By using this fantastic element, 

Whitehead manages not only to tell a compelling story, but also to make claims about the situation of African 

Americans today. He sets out to show the unjust and cruel treatment of people of color in the USA through time and 

does so by including inter-textual references, references to real historic events and, most importantly, the trope of 

time travel. By these means, he exposes that, even today, freedom and equality for black people have not been 

accomplished. 

 

Neo-slavery in The Underground Railroad 

The Underground Railroad can definitely be read as a neo-slave narrative. Dealing with the life of Cora, a 

fictional character, whose story is a product of imagination makes that clear. The story is not told in the first-person 

voice as Rushdy suggests is typical for neo-slave narratives (qtd. in Smith 169). Instead, it is told by an omniscient 

narrator. Whitehead’s narrator also leaves Cora’s side when he narrates events in the lives of people around her, like 

Ajarry, Ridgeway, Stevens, Ethel, Caesar, and Mabel. This is a break of the structure that an original slave narrative 

would assume. Whitehead makes frequent references to the genre of the slave narrative, but, The Underground 

Railroad being a work that includes a lot of fantastical elements, he also often breaks that structure. 

 The tropes Whitehead employs in the first part of the story, which he titles ‘Georgia’, 

after the location of the Randall plantation, are tropes which are typical for slave narratives. 
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As pointed out in the first chapter, the daily life of slaves and the makings of their society were of interest to the 

abolitionists. Slave narratives generally explained the workings of these structures present on a plantation, which 

were often hidden from white people’s eyes. Furthermore, the cruel punishment that is being exposed when Chester 

is beaten for staining his master’s shirt with a single drop of wine is typical for a traditional slave narrative. 

 Generally, a slave narrative is defined as a first person narration of a person who is unfairly enslaved under 

inhumane conditions (Bland 6). However, these narratives can further be divided into non-fugitive and fugitive 

narratives, the latter being tales of slaves that escape from slavery to freedom (Bland 13). Before the slave narrative 

became a distinct genre, there was already an interest in tales of captivity, namely the captivity of devout Christians 

by the hands of Indians (Sekora486). When Briton Hammon’s tale of such captivity was published in 1760, it 

incorporated anew element, namely “a slave whose spiritual error was to flee his owner’s protection” (Sekora 486). 

According to Carretta,  Equiano “established all of the major conventions reproduced in the vast majority of 

nineteenth- and twentieth-century factual and fictional African American slave narratives” (44). However, there was 

another force that shaped the slave narratives significantly. 

 True it has none of the technology we like to associate with science fiction. The only item of technology on 

display is a railroad engine, a steam-belching behemoth appropriate to the 1850s setting. It is the sort of engine we 

see in cowboy movies, complete with cowcatcher; of its time and unexceptional. Or at least it is if you don’t count 

the fact that this train runs in tunnels measureless to man, carved out of the bedrock of America we know not how 

and we know not when and we know not by whom. The train runs, unseen and unknown, below the surface of 

America, delivering slaves from their individual hells to … well, for now let’s just say elsewhere. It is the hidden 

conscience of America. It is the liberalization of the underground rail road that Harriet Tubman and other free blacks 

and escaped slaves organised at immense personal risk to ferry escaped slaves from safe house to safe house until 

they reached Canada. It is, of course, a metaphor. It is visually arresting and it serves its purpose of ferrying our 

viewpoint character from place to place, but we cannot rest our identification of the novel as science fiction upon 

this piece of engineering. 

 The Underground Railroad is a novel that presents much of what one expects; descriptions of life on a cotton 

plantation, the cruelty of the white owners, the suffering of the slaves, but, also, much more that is unexpected as the 

story unfolds. There is reality here and there is something more, at times so plausible you’ll wonder what is fact and 

what is fiction — the complete un-likeliness of some events seeming so very possible. The image of the 

underground rail road as being an actual thing is at once fantastical and a literary device returned to again and again 

as the story moves forward. A museum display about slavery is not as absurd as one might think, considering that 

Inuit were brought from the north to New York in 1896 for display.  

 This is a novel with a full cast of intriguing characters, apart from the slaves and the free men, and those who 

helped them. There are also the “resurrection men” and a fascinating scene with these grave-digging body snatchers 

at work. And, there are the men who made their living capturing runaway slaves and returning them to their owners 

for reward — a profitable job.  

 Always at the centre of the novel is the slave Cora and the story of her young life on a cotton plantation. We 

learn about Cora’s mother, Mabel, who ran for freedom leaving her daughter behind, and the story of Cora’s 

grandmother, Ajarry, who had been kidnapped in Africa. And we follow Cora’s run, her own attempt at freedom.  

The slave narratives were long neglected. However, their importance cannot be denied if one takes into 

account how they influenced a subsequent genre, namely the neo-slave narrative. The term ‘neo-slave narrative’ first 

entered the literary discourse with Bernard W. Bell’s study The Afro-American Novel and Its Tradition in 1987 

(Smith 168). He described neo-slave narratives as “residually oral, modern narratives of escape from bondage to 

freedom” (qtd. in Smith 168). Rushdy points out the link to the slave narratives in his definition of the genre as 

“contemporary novels that assume the form, adopt the conventions, and take on the first-person voice of the 

antebellum slave narrative” (qtd. in Smith 169).These definitions have expanded over time. Smith asserts that today 

texts from the days of slavery as well as from the period of Reconstruction and even texts set in our present time can 

be included in the genre (Smith 168). It can also be argued that not even the first person voice that Rushdy assumes 

is mandatory since canonical works, such as Toni Morrison’s Beloved, are mostly written in the third-person. In 

addition to that, the genre approaches slavery as an institution from different angles. It includes everything from 
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“realist novels grounded in historical research to speculative fiction, postmodern experiments, satire and works that 

combine these diverse modes” (Smith 168). 

 Rushdy asserts that the genre “adopt(s) the conventions […] of the antebellum slave narrative” (qtd. in Smith 

169), yet, the conventions have arguably been changed. In the slave narrative, the abolitionist influence was very 

strong and restricted the former slaves to stick to facts and certain tropes as was explained in another section. Since 

the writers of neo-slave narratives have never experienced slavery themselves and are not subject to such a 

restricting influence, they are free to write what they want. The focus thus shifted from the claim of authenticity and 

the importance of facts in the antebellum slave narrative to a focus on emotional experience and the imagination in 

the neo-slave narrative.  

Dubey asserts that this “burden of realist racial representation began to ease off only by the 1970s” (780) and 

that “speculative fictions of slavery began to appear only when the task of historical recovery seemed to be 

relatively far along” (783). 

 Smith points out that the writers were now free to “use the imagination to explore the unacknowledged and 

elusive effects of the institution of slavery” (169). Dubey suggests that the new genre, especially the speculative 

fiction of slavery that emerged out of it, tries to reject the notion that slavery was just an occur effects on today’s 

society (780). Dubey and Smith both emphasize the role of the imagination for the creation of a narrative that 

provides an emotional experience in order to comprehend and relate to the 0061ey writes that “the truth of this past 

is more fully grasped by way of an anti realist literary imagination that can fluidly cross temporal boundaries and 

affectively immerse readers into the world of slavery” (785). 

 Due to this shift in focus, different tropes started to appear in the neo-slave narratives. These new tropes 

include supernatural occurrences, especially haunting (Smith 172), time travel and possession (Dubey 786) as well 

as the representation of trauma through severed mother-daughter relationships (Smith 170) and slavery in futuristic 

capitalist societies (Dubey801). Especially the new supernatural tropes manage to minimize the felt distance 

between the days of slavery and the present (Dubey 786). Writers are thus enabled to turn to the past to address 

issues of the present and evoke an emotional response. The genre of the neo-slave narrative has been discussed 

critically. Levy-Hussen argues that “either they (neo-slave narratives) will provide an opportunity for articulating 

and working through our relationship to a traumatic past, or they will tether us to an irreparable history of injury and 

grievance” (195). The expression ‘traumatic past’ is a bit problematic here. It is unclear whose past Levy-Hussen 

means, the black people’s past? The United States’ past?  

 Evidently, American chattel slavery was an institution that traumatized generations of black and, arguably, 

white people alike since they experienced and/or witnessed unspeakable cruelty. One may be tempted to assert that 

this traumatic past has been overcome and that it did not influence generations which were born after the 

Emancipation Proclamation in 1863. Yet some, like Marianne Hirsch, say the trauma of slavery is still existent in 

subsequent generations. 

Whitehead makes frequent references to the genre of the slave narrative, but, The Underground Railroad 

being a work that includes a lot of fantastical elements, he also often breaks that structure. The fantastical elements 

and the inter-textual references to the slave narrative genre are both crucial for transporting the message of the novel 

and building up Whitehead’s claim about the situation of black people in the United States throughout time. In the 

following subchapters, these inter-textualities and fantastical elements and their meaning and effect shall be 

analyzed further to show how theysupport Whitehead’s claim. 

 The first encounters Cora, the main character, on the Randall plantation in Georgia,which is her home. Soon 

the slave society and its rules are introduced, and it becomes clear, that Cora is an outcast even among her fellow 

slaves because she lives in the building that has the lowest social status ascribed to it. The hut called ‘Hob’ is 

described as a place for “those who had been crippled by the overseers’ punishments, […] those who had lost their 

wits”(Whitehead 16) and orphans. Cora lives there for two reasons. Firstly, her mother has run away from the 

plantation never to be seen again, which left her without family (Whitehead40), and secondly, she refused to give up 

a little plot of land that her grandmother and her mother had already tended to (Whitehead 19). 

 The reader also learns about a slave named ‘Jockey’ who is the oldest slave on the plantation and therefore 

has a certain authority. He is the only slave who gets to celebrate his birthday, which he can declare any day (25). It 
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also becomes clear that Cora has already been the victim of sexual violence (21). Even though her mother 

has(supposedly) run away successfully, Cora does not have plans to flee until she is asked to accompany Caesar on 

his escape. First she refuses (26), but when she is severely whipped for standing up to the punishment of her young 

friend Chester and the plantation goes to her master’s cruel brother, who ordered that punishment, she changes her 

mind (48). 

 The tropes Whitehead employs in the first part of the story, which he titles ‘Georgia’, after the location of the 

Randall plantation, are tropes which are typical for slave narratives. As pointed out in chapter one, the daily life of 

slaves and the makings of their society were of interest to the abolitionists. Slave narratives generally explained the 

workings of these structures present on a plantation, which were often hidden from white people’s eyes. 

Furthermore, the cruel punishment that is being exposed when Chester is beaten for staining his master’s shirt with a 

single drop of wine is typical for a traditional slave narrative. The political agenda the slave narratives were written 

to support was the abolition of slavery, whose cruel workings were best exposed by accounts of horrible and unjust 

punishment as can be seen in Frederick Douglass’ A Narrative of the Life of Frederick Douglass, an American 

Slave. 

Through these inter-textualities to the genre of the slave narrative, Whitehead manages to place his narrative 

in time. The readers can relate Cora’s home and the society she grew up in to what they know about Southern 

plantations and the lives of American slaves in the antebellum South. The Randall plantation is fictional, and so is 

Cora, but due to the inter-textual references, the picture Whitehead paints of the place and the characters appears to 

be more credible. Moreover, Whitehead includes newspaper advertisements before the chapters ‘Georgia,’ ‘South 

Carolina,’ ‘North Carolina,’ ‘Tennessee,’ ‘Indiana,’ and ‘The North.’ These advertisements describe the physical 

aspects of runaway slaves and ask for them to be returned. The most recent dates from 1839 (Whitehead 142). All 

but the last advertisement are authentic and help create the credible picture of the situation for runaway slaves in the 

antebellum South. 

 Another remarkable aspect of the story which instantly becomes apparent is the trauma of maternal loss, 

which Cora suffers from. Her mother ran away when Cora was still a child (14), and although she was never heard 

from again, Cora assumes that she must be in the free North. Cora is hurt deeply by the fact that she was left behind 

and harbors hate for her mother (98). The trope of trauma through maternal abandonment isfrequently employed in 

neo-slave narratives. In this case, Whitehead employs trope in his novel that is typical for the genre that this work is 

to be placed in. 

 When Cora and Caesar manage to reach the first station of the U\underground railroad, the reader could be 

surprised to learn that Whitehead turns the metaphor, which was used to describe an underground network of people, 

into a literal underground. During the time of slavery, people who were sympathetic to the abolitionist cause formed 

a network that tried to help fugitive slaves escape to the Free states (Buckmaster 12). In Whitehead’s novel there is 

also a system of people who want to help the fugitives; however, they do so by transporting them from station to 

station in a literal underground. 

 The Underground Railroad works as a fantastical element in the novel. It is evident that there were no 

undergrounds in the United States in the antebellum period. The first underground in the United States was built in 

Boston, starting in 1895 (Brooks). Therefore, the existence of the underground itself is a blatant anachronism. 

Moreover, the underground has another function in the novel than just to carry fugitives across the country. The 

underground also works as a time machine. Whenever Cora steps off the underground, she finds herself not only in a 

different state, but also in surroundings that suggest a different era. This time travel is never commented on. In fact, 

Cora does not seem to notice that she is being transported in time.  

 Before Cora leaves on her first trip with the Underground Railroad, the station agent says his goodbyes with 

the following words: “If you want to see what this nation is all about, I always say, you have to ride the rails. Look 

outside as you speed through, and you’ll find the true face of America” (69). Later, Cora follows the agent’s 

instructions, but due to the fact that she is going through a tunnel system, she can only see darkness while she travels 

(70). 

 Yet, if one reads the station agent’s comment with regard to the underground as a time machine, it makes 

sense. If the readers ‘ride the rails’ with Cora, they travel through time, and if they pause to take in the special 
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characteristics of each time, especially concerning the treatment of black people, they will be able to find the truth. 

The whole novel builds up to the claim that there has never been freedom and equality for people of color in the 

United States and that still, these ideals have not been fulfilled. The trope of time travel is especially helpful in order 

to come to that conclusion since it enables the author to address different periods in time. 

 It also has to be remarked that time travel has become a very important trope in neo-slave narratives. Octavia 

Butler used it in Kindred to much success and so does Phyllis Alesia Perry in her novel Stigmata. As Dubey points 

out, authors have often used “dramatic foreshortening of the temporal distance between slavery and the present” 

(786) in order to make claims about history as well as the present. Furthermore, she reasserts the importance of the 

trope of time travel for the genre by emphasizing that an imagination, which can cross temporal boundaries fluidly, 

is crucial in order to understand the truth about the time of slavery (Dubey 785). Thus, time travel helps to connect 

this imaginative journey through time to the present. 

 The first stop Cora and Caesar reach is in South Carolina. The very first thing Cora notices after stopping in 

South Carolina is a skyscraper (Whitehead 70). Later on, Cora learns that this skyscraper is called ‘the Griffin 

building’ or just ‘the Griffin.’ It is described as a building with twelve floors that house government offices, a bank, 

and some successful firms (86). Further, Cora remarks that the building is the highest structure in the entire south 

and the pride of the town (86). However, for Cora this building has a second meaning, she sees it as “a monument to 

her profound changes in circumstance” (87). 

 

Conclusion 

After all, Whitehead depicts the situation for people of color to be persistently bad throughout time. Without 

doubt, there are chapters in the novel, e.g. ‘North Carolina’, where the situation appears to be worse than in others. 

Yet, the fact that, in every chapter of the novel, people of color are un wanted, and unequal remains. With regard to 

the novel’s publication, in 2016, these issues appear to be especially relevant. In the last few years, debates about 

police violence against people of color have become more frequent. Especially the shootings of Michael Brown Jr. 

in 2014, Freddie Gray, and Brendon Glenn in 2015 haveled to angry protests all around the United States (Funke 

and Susman). These three incidents and many other of the same nature have caused the ‘Black Lives Matter’ 

movement to evolve “from a social media hash tag into a national protest against police brutality” (Funke and 

Susman). These events have sparked a new discourse about racial equality in the United States. 

 Whitehead manages to show how persistent the ideas about race and the cruelty resulting from these ideas, 

by depicting what forms they can take in the different periods of time his novel addresses. Whitehead invites black 

and white readers alike to critically review the situation of African Americans in the United States today. He seems 

to be quite pessimistic concerning this issue. However, even if Whitehead’s novel does not explicitly call for 

political agency concerning issues of racial equality, it manages to expose cruelty and inequality and will certainly 

be inspiring and eye-opening for readers all around the world due to its unique makeup and compelling plot. 
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